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	Route
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	Qualification
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	Topic
	Health and safety

	Specification coverage
	Core content:
1.1: Key requirements of health and safety legislation
1.3: Purpose of a risk assessment


This resource is part of a series of materials to support technical education teaching. The approach to developing the materials draws from research led by Professor Kevin Orr that sets out a model for understanding of technical education pedagogy.
The curriculum development begins with the knowledge that students are working to learn and apply. Teachers draw from their subject and industry expertise, and their knowledge of their students, to make decisions about the core concepts the curriculum will focus on, how they will sequence these concepts, and the activities that are selected to support students’ learning. The decisions behind the resources suggested in this topic are the result of choices made by the curriculum development team, which will be reviewed and improved by teachers’ decision-making and ongoing reflection in their own circumstances.
The materials also seek to support teachers in bringing classroom and industry closer together, by providing assets that draw from authentic industry materials, and using opportunities to capture workplace practice that can be shared with students. 
HEALTH AND SAFETY 
It is assumed that activities outlined in this Teaching Guide will be undertaken in suitable facilities or work areas by suitably trained personnel and that good practices, appropriate use policies and procedures will be observed. Teachers should consult their employers’ risk assessments before use and consider whether any modification is necessary for the particular circumstances of their own class/institution. 
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[bookmark: _Toc230698655]Introduction
This document for teachers outlines both the topic area covered, and the approach to using the suite of resources and assets for each lesson/resource. Unless otherwise stated, definitions of key terms have been developed by the authoring team and reviewed in the context of the activities. Teachers may choose to revise definitions as necessary and should review the content in advance of delivery to check it is appropriate for students. 
[bookmark: _heading=h.kkxuunyo8jn0][bookmark: _Toc230698656]Topic purpose
This topic comprises eight resources. Teachers may want to adapt any suggested sequencing of concepts and activities as appropriate for the students and circumstances.
Each resource provides teacher flexibility. Suggested timings are provided but all resources can be adapted and extended to fit teachers’ own planning and the needs of their students and class sizes. It is important to consider that some elements may take longer than the time shown. 
The content of these resources has been identified using a combination of exam feedback and suggestions from teachers, educational leaders and content authors.
Health and safety is a critical consideration for everyone at work. It is more than just a legal requirement, it has real implications for employers, employees, workers, the self-employed, visitors and the general public. For example, lost labour, impact on animal welfare, environmental pollution and damage to equipment and machinery. Teachers should embed the topic holistically through a student’s entire programme of study, encouraging them to consider the benefits of proactively promoting good practices, not just the effects of poor practices. 
Health and safety is commonly cited as a topic that teachers and students approach with reluctance (please see the Additional teacher guidance document located alongside this Teaching Guide at https://www.technicaleducationnetworks.org.uk/agriculture-environmental-animal-care/). In the case of students, this can be exacerbated by poor modelling within their learning environment, or poor practices reinforced during periods of work or industry experience.
There are, however, many ways to make the topic engaging and enjoyable:
· Integrate it into all learning: avoid teaching it as a discrete subject; make it an inherent part of every learning session.
· Make it situational and practical: use scenarios, videos, case studies or industry-specific examples.
· Link scenarios and tasks to industry work placement responsibilities or experiences to help contextualisation.
· Involve students actively by using simulations, hazard-spotting, problem solving or peer teaching.
· Use real incidents: actual cases reported in the trade press show possible consequences.
· Teach the ‘why’ and the impact; don’t just teach the rules.
· Reframe it as a skill: show how understanding how to mitigate risk is important in their daily lives and future work.
The terms ‘risk’ and ‘hazard’ are often misused. For example, it is not uncommon to hear phrasing like ‘look for risks’ when the correct phrasing should be ‘look for hazards’. Throughout content delivery, work to apply the terms appropriately and consistently. It is also helpful to include frequent reference to ‘welfare’ as this is an often-omitted, but important, consideration within the legislation.
The resources provide opportunities to explore and form links to other areas of the specification, including occupational specialisms. Student placements offer additional opportunities to explore and contextualise topics from all Content Areas. 
There are also opportunities to build several essential skills that are developed during the course, including through the Employer Set Project (core skills), and general competencies for maths, English and Agriculture, Environmental and Animal Care. 
The content in the lessons can be reinforced throughout the course to support students’ learning. For example, when discussing a forthcoming industry placement, one objective can be for students to look for health and safety policies in the workplace, discuss the importance with their supervisor and note this learning in their logbook. For example: support.tlevels.gov.uk/hc/en-gb/articles/360015345420-Industry-placement-logbook-for-students 
[bookmark: _heading=h.t17i4vkc256a][bookmark: _Toc230698657]Industry importance
The land-based sector and its component industries frequently report higher fatal accident rates than many other sectors. Strong health and safety knowledge and practices in industry help to reduce injuries, illness and fatalities. 
It’s important that students know the importance of compliance with legislation, particularly when going into their chosen career within a land-based industry. Failure to comply can lead to reputational damage, fines and potential business closure for their employer, as well as consequences for the individual concerned and co-workers. 
Land-based industries are commonly associated with public spaces, water sources and wildlife. The consequences of poor health and safety can lead to:
· soil or water contamination;
· harm to wildlife and their habitats;
· injuries to members of the public or damage to their property;
· damage to public property or community spaces.
Good practice protects both the environment and local communities. This can be linked to other modules in the Common Core, for example, business reputation. 
Many land-based students will undertake industry work placements in active farmyards, stables, animal collections, nurseries and conservation sites. Students will be expected to: 
· follow site-specific risk assessments;
· wear appropriate Personal Protective Equipment (PPE) and maintain hygiene standards;
· communicate hazards effectively to supervisors and peers;
· recognise when a task is unsafe and seek guidance; 
· contribute to daily health and safety checks and routines.
Health and safety is relevant to all workplace activities. Encourage students to take a holistic view of health and safety as there may be relevant considerations that are not immediately obvious. For example, a livestock producer will need to understand aspects of pest management, and anyone working with animals, soil or water will need to be aware of potential for infection from leptospirosis (Weil's disease).
Linking the health and safety module to practical learning activities and industry placements will not only improve engagement but also encourage students to build confidence and develop the professional responsibility expected in a working environment. 
Land-based employers are increasingly seeking young people with a positive safety culture, an awareness of personal wellbeing and commitment to continuous improvement. By embedding the importance of safe behaviour during education and placements, T-Level students are better prepared for careers where professional safety standards are required, and valued for business success. 
“Health and safety is central to professional standards in our industry. For anyone entering the sector, a strong understanding of safe working practices is one of the most valuable foundations you can bring. It shows professionalism, protects colleagues and animals, and demonstrates the confident decision-making employers expect from new starters.”
Olivia Shave, shepherdess and founder of Ecoewe
[bookmark: _heading=h.8m3hk1kfnpyz][bookmark: _Toc230698658]Industry links
The Health and Safety Executive (HSE) is the national, independent regulator for workplace health and safety in Great Britain. Its role is to prevent work-related deaths, injuries and ill-health by enforcing health and safety law and providing guidance and support to businesses: www.hse.gov.uk/
There are several organisations delivering safety resources or campaigns within the land-based sector:
· LANTRA provides an e-learning course on meeting legal responsibilities in agriculture health and safety (in partnership with HSE and industry bodies): www.lantra.co.uk/product/35155 
· The National Farmers’ Union (NFU) provides guidance on farm safety: www.nfuonline.com/hot-topics/farm-safety/  
· The National Association of Agricultural Contractors (NAAC) runs a safety campaign: www.naac.co.uk/naac-safety-campaign/
· Hachette Learning publish a textbook for Agriculture, Environment and Animal Care 
T Level Core, see their website for more details. 
For additional industry-specific links, please see the Useful industry links document located alongside this Teaching Guide at https://www.technicaleducationnetworks.org.uk/agriculture-environmental-animal-care/.
[bookmark: _heading=h.5ic3xs7oxqfp][bookmark: _Toc230698659]Prior learning
[bookmark: _heading=h.xlu2gh1u9ifo]Given the potential risk of harm whilst undertaking practical activities or whilst on an industry placement, it is likely that health and safety will form a key component of all students’ induction to their programme of study. Whilst some students may have prior practical experience, it should not be assumed that this included appropriate knowledge and understanding of health and safety principles and best practice. 
[bookmark: _Toc230698660]Accessibility
The teaching materials have been designed to provide teachers with a flexible framework, including different approaches to activities, suggested consolidation activities to further embed knowledge and adaptable study questions to assess learning. As with all resources, teachers will wish to consider the specific needs of their students when using the materials, including Special Educational Needs and Disabilities (SEND). Although content has been reviewed, accessibility in externally linked resources cannot be guaranteed. 
As health and safety is applicable to everyone at work, be mindful of possible communication barriers and consider adaptation strategies to ensure all students are able to engage with the learning. Leverage this opportunity to ensure students understand the importance of effectively communicating information to anyone they encounter in the workplace. For example, workplaces may be noisy and auditory communication challenging, and not everyone they encounter will be able to read or understand written English. 
Students' base level of knowledge and understanding will affect the amount of explanation needed to make appropriate industry links. Draw on the students' own experiences, including practical learning sessions and industry placements, to gauge the level of support needed. Students' understanding and experience of the world of work will also be varied, which may mean they find it challenging to apply health and safety content to an industry environment. Encourage students and teaching staff to share their workplace encounters in group discussions to help expose students to different experiences.
To maximise accessibility, consider the ‘five-a-day’ adaptive teaching approach advocated by the Education Endowment Foundation. See the website for more details:
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send
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Health and safety discussions can sometimes be distressing for students. For more information about dealing with health and safety sensitively, please see the Additional teacher guidance document.
[bookmark: _heading=h.jfdv1sxvfgrt][bookmark: _Toc230698661]Learning outcomes and specification coverage
	Resource
	Learning outcomes
	Specification coverage
	Skills and General competencies
	Links to other specification content

	1 – The importance of health, safety and welfare
	Students will be able to:
state that health and safety is important to everyone working in the land-based sector 
describe the reasons why health and safety is important. 
	1.1 Key requirements of Health and safety legislation
Statutory duties of employers, employees and the self-employed
Benefits of compliance with health and safety legislation, including the protection of workforce and working environment
	Skills
CSE Investigating
General competencies
English:
EC6 Take part in/lead discussions 
DC3 Communicate and collaborate
	1.2 Consequences of poor standards of health and safety practice
Industry importance of compliance with health and safety.
5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	2 – Health and safety knowledge organiser
	Students will be able to:
state key roles and responsibilities of employers, employees and the self-employed
describe practical implications of key health and safety legislation. 

	1.1 Key requirements of health and safety legislation
Health and safety legislation
Benefits of compliance with health and safety legislation, including the protection of workforce and working environment 
1.3 Purpose of a risk assessment
Steps needed to manage risk and their importance to workplace safety
	Skills
CSE Investigating
General competencies
English:
EC2 Present information and ideas
EC3 Create texts for different purposes and audience
EC4 Summarise information/idea
EC5 Synthesise information 
	5.1 Types of business organisations
Health and Safety at Work etc. Act 1974
Management of Health and Safety at Work Regulations 1999
Reporting of Injuries, Diseases and Dangerous Occurrences Regulations (RIDDOR) 2013
Lifting Operations and Lifting Equipment Regulations (LOLER) 1998
Control of Substances Hazardous to Health Regulations (COSHH) 2002
Provision and Use of Work Equipment Regulations (PUWER) 1998
Manual Handling Operations Regulations 1992
Work at Height Regulations 2005
Control of Noise at Work Regulations 2005
Personal Protective Equipment (PPE) at Work Regulations 2022
The Workplace (Health, Safety and Welfare) Regulations 1992 HASAWA 1974

	3 – Risk management for a farm visit
	Students will be able to:
identify and categorise common workplace hazards
identify groups who might be harmed by a hazard
distinguish between hazards and risks.
	1.1 Key requirements of health and safety legislation
Statutory duties of employers, employees and the self-employed
Employees/self-employed take reasonable care of other people who may be affected by what they do, or do not do, at work.
Techniques and methods used to comply with legislation and promote health and safety standards
1.3 Purpose of a risk assessment
To identify hazards and risks and put appropriate control measures in place to mitigate against these, to create a safer, healthier workplace
	Skills
CSC Critical thinking
CSD Decision making
CSE Investigating
CSF Working in a team 
General competencies
English:
EC6 Take part in/lead discussions 
	5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	4 – Risk assessment builder
	Students will be able to:
describe the hierarchy of control measures
apply the hierarchy of control measures to real-life scenarios
	1.1 Key requirements of health and safety legislation
Employers/self-employed to provide information, instruction, training and supervision
Techniques and methods used to comply with legislation and promote health and safety standards – hierarchy of controls, use of PPE, systems for safe communication with lone workers, training, suitability and maintenance of equipment, signage, appropriate facilities, recording of relevant health and safety records, safe systems of work, provision of first aiders. 
1.3 Purpose of a risk assessment
To identify hazards and risks and put appropriate control measures in place to mitigate against these, to create a safer, healthier workplace
How risk assessments are developed and used.
Typical layout of a risk assessment (HSE template), how they are read and interpreted 
Steps needed to manage risk and their importance to workplace safety 
Hierarchy of control measures and how these are implemented in business
	Skills
CSA Analysing
CSB Communication
CSC Critical thinking
CSD Decision making
CSF Working in a team
General competencies
English:
EC2 Present information and ideas
EC4 Summarise information/idea
EC5 Synthesise information 
	5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	5 – Taking responsibility for risk assessment
	Students will be able to:
explain why risk control measures should be communicated in the workplace
distinguish between a generic and a dynamic (task/site) risk assessment
describe why risk assessments should be considered dynamic
	1.1 Key requirements of health and safety legislation
Employees/self-employed take reasonable care of their own health and safety
Employees/self-employed co-operate with their employer on health and safety
Benefits of compliance with health and safety legislation, including protection of workforce and working environment. 
1.3 Purpose of a risk assessment
How risk assessments are developed and used 
The reasons for dynamically updating risk assessments
Implications of poor development and application
	Skills
CSA Analysing
CSB Communication
CSC Critical thinking
CSD Decision making
CSF Working in a team
General competencies
English:
EC2 Present information and ideas
EC4 Summarise information/idea
	5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	6 – Risk assessment evaluation
	Students will be able to:
evaluate risk assessments and suggest improvements
produce a risk assessment for a specific hazard.
	1.1 Key requirements of health and safety legislation
Techniques and methods used to comply with legislation and promote health and safety standards
1.3 Purpose of a risk assessment
To identify hazards and risks and put appropriate measures in place to mitigate against these, to create a safer, healthier workplace
Typical layout of a risk assessment (HSE template), how they are read and interpreted 
Steps needed to manage a risk
Implications of poor development and application
Hierarchy of control measures and how these are implemented by a business
	Skills
CSA Analysing
CSB Communication
CSC Critical thinking
CSF Working in a team 
General competencies
English:
EC1 Convey technical information to different audiences
EC3 Create texts for different purposes and audience
EC4 Summarise information/idea
EC5 Synthesise information 
Digital:
DC3 Communicate and collaborate
	5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	7 – Role play – near miss incident
	Students will be able to:
explain the potential consequences of poor standards of health and safety practice
describe how incidents are investigated
identify potential powers that can be exercised by an HSE inspector
state that businesses should review incidents and make improvements to prevent future incidents.
	1.1 Key requirements of health and safety legislation
RIDDOR
Employees/self-employed to provide a safe working environment
Employees/self-employed provide safe equipment and systems of work
Employees/self-employed ensure equipment is checked and regularly serviced
Employees/self-employed take reasonable care of other people who may be affected by what they do, or do not do, at work
Benefits of compliance with health and safety legislation, including protection of workforce and working environment.
Roles of health and safety enforcement officers, the range of enforcement actions and penalties that may be imposed and the implications these may have on a business. 
1.3 Purpose of a risk assessment
To identify hazards and risks and put appropriate control measures in place to mitigate against these, to create a safer, healthier workplace
Implications of poor development and application
	Skills
CSA Analysing
CSB Communication
CSC Critical thinking
CSD Decision making
CSF Working in a team 
General competencies
English:
EC2 Present information and ideas
EC4 Summarise information/idea
EC5 Synthesise information 
EC6 Take part in/lead discussions
	1.2 Consequences of poor standards of health and safety practice 
5.1 Types of business organisations
Health and Safety at Work etc. Act 1974

	8 – Glossary
	Students will be able to:
understand correct terminology and its use.
	1.1 Key requirements of health and safety legislation
1.3 Purpose of a risk assessment
	Skills
CSB Communication
General competencies
English:
EC1 Convey technical information to different audiences
EC2 Present information and ideas
Digital:
DC3 Communicate and collaborate
	1.2 Consequences of poor standards of health and safety practice 
5.1 Types of business organisations
Health and Safety at Work etc. Act 1974
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[bookmark: _heading=h.z7z6ylvs4mjc][bookmark: _Toc230698662]Resource guidance
[bookmark: _heading=h.vqvzd9h0zber][bookmark: _Toc230698663]Resource 1: The importance of health, safety and welfare
[bookmark: _heading=h.cbritbx1jhiq]This resource is an introduction to health and safety. It is an engaging way for students to explore the benefits of compliance with health and safety legislation, including with a short video with a land-based company. 
[bookmark: _Toc230698664]Preparation
	Resources provided
	Resource 1 Video (The importance of health, safety and welfare: Arborist)
Resource 1 Worksheet
Resource 1 Worksheet answers

	Equipment needed
	Video projection facilities with sound 
Internet access 
Sticky notes
Whiteboard 
Slide deck of health and safety case studies/Industry publications (not supplied – key case studies to be prepared by the teacher in advance) (optional)
Flip chart (optional)
Digital software such as a visual collaboration tool (optional)

	Prior learning
	None required  

	Common misconceptions
	The only reason to comply with health and safety legislation is to avoid prosecution; organisations use health and safety as a ‘tick-box’ exercise. In reality, health and safety legislation exists to protect employees and members of the public from very real chances of injury.
Health and safety is an inconvenience that costs time and money. In fact, good health and safety saves time and money by preventing accidents, reducing downtime and improving productivity.
Health and safety legislation is boring and there is no point to it as it is only used as part of a ‘tick-box’ exercise. However, everyone, including students, needs to understand and follow legislation in the workplace, because everyone is subject to the risks of the workplace and anyone can be caught for non-compliance with health and safety legislation.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used.


[bookmark: _heading=h.lyctbaxmckxn][bookmark: _Toc230698665]Activity guide
	Main activity
SUGGESTED TIME: 
20 minutes
RESOURCES: 
R1 Video
R1 Worksheet
R1 Worksheet answers
Sticky notes
Flip chart (optional)
	Introduce the video (https://vimeo.com/1192257244/478a61cecf) to the class. Frame it as an opportunity to identify why health and safety matters in real workplace settings. Ask students to list the reasons that health and safety is important to the interviewee.
Ask students if they can think of any land-based industries (or roles or activities) where health and safety is not important. Use their responses to make sure they understand that health and safety is important for all industries, not just those like arboriculture that may appear more obviously hazardous. 
Ask students for their views of health and safety and why it is important, in addition to those shown in the video. Encourage a range of ideas, not just those relating to injuries or accidents.
Take a few suggestions from the class and write these on the board/flip chart. Alternatively, students can write down a brief sentence on a sticky note and then stick this to the board. Use responses to determine baseline understanding or common misconceptions.
Provide students with the R1 Worksheet. Ask students to work individually to list possible reasons to comply with health and safety legislation from the following perspectives, using information from the video and the class discussion:
· legal;
· financial;
· reputational;
· individual/employee.
Challenge students to think beyond just ‘because someone could get hurt’. Prompt them to think about the wider implications of poor health and safety on a business. 
Ask students to compare their lists with their peers, either in pairs or small groups. Bring the class together so students collectively review ideas as a class, encouraging them to add detail to their initial lists. Facilitate this process by asking particular students to share with the group so a range of perspectives are heard. Example answers are provided in a separate document for reference.
Use this activity to help address key misconceptions around the reasons to comply with health and safety practices. They should understand that as well as reducing injury and saving lives, it saves money and time, protects reputations, helps to retain staff and reduces damage to property and tools. 

	Plenary 
SUGGESTED TIME: 
10–30 minutes, depending on how many legislations are considered
RESOURCES: 
None
	Link the importance of health and safety practices discussed in the video to students’ current or future placements or workplaces to consolidate real-life relevance. Ask reflection questions, such as: ‘What skills can health and safety training provide you with in your industry placement?’, ‘Why is health and safety in the workplace your [or everyone’s] responsibility?’. 
Ask students to write their answers down on a sticky note, or in their books, as an exit ticket. Check responses before allowing students to leave.

	Research activity
SUGGESTED TIME: 
10–30 minutes, depending on how many legislations are considered
RESOURCES: 
Internet access for classroom activities
Slide deck of health and safety case studies/Industry publications
	This activity should help to provide context. Seeing the consequences of not following health and safety practices can help students appreciate their importance. 
Care should be given to ensure no one is triggered (see section on Dealing with health and safety sensitively in the Additional teacher guidance document) or becomes voyeuristic. Wherever possible, focus on case studies that are closed (for example, an investigation or court case that has concluded) and where there are clear connections between the acts/omissions and the impact.
Ask students to interrogate real-life examples of where health and safety practices have not been followed. Either:
· ask students to research examples using industry publications; 
· select some key case studies in advance and present them for students to review.
In both cases, provide question prompts such as: ‘What safety measures were in place?’, ‘Why did the accident happen?’
Take suggestions and write them on the board/flip chart. Alternatively, students can answer each question on a sticky note and then group their answers on two sections of the board. 
Consider using digital software such as a visual collaboration tool to gather student thoughts and categorise them.
Start a class discussion about the responses provided. Direct students to make notes as necessary.

	Follow up
(to be completed outside of lesson)
SUGGESTED TIME: 
5 minutes
RESOURCES: 
None
	Ask students to write a paragraph about the positive benefits of complying with health and safety legislation at an industry placement. Ask students to share their paragraphs in the next session.
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[bookmark: _heading=h.bgtoqiu1qi1a][bookmark: _Toc230698666]Resource 2: Health and safety knowledge organiser
This resource allows students to summarise why health and safety legislation is important and how it might impact working practices. It helps to develop understanding of the responsibilities of the employer, employee and the self-employed for regulations beyond the Health and Safety at Work etc. Act 1974. 
The resource also provides an opportunity to reinforce the place of regulations within the legal hierarchy, and the subsequent relationship between, and importance of, approved codes of practice and industry guidance.
Multiple ways of using the resource have been provided: as homework, a starter or plenary.
[bookmark: _Toc230698667]Preparation
	Resources provided
	Resource 2 Worksheet
Resource 2 Worksheet answers
Resource 8 Glossary (optional)

	Equipment needed
	Internet access 

	Prior learning
	Dependent on use of resource, see below.

	Common misconceptions
	Legislation is difficult to remember and understand due to complicated wording and dates. In reality, the T Level exam only requires students to understand legislation titles, not dates. 

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 
The resource can be completed in hard copy or a digital resource, depending on students’ needs.
Consider adapting the worksheet so students have to add in extra detail, or provide additional scaffolding to reduce cognitive load.
Provide students with the option of completing this resource in chunks, rather than all in one sitting. 


[bookmark: _heading=h.txjddzdce60q][bookmark: _Toc230698668]Activity guide
	Introduction
RESOURCES: 
R2 Worksheet
R8 Glossary
	When using Resource 2 in any session:
· emphasise to students that they should focus on the reasons to comply with health and safety legislation, rather than trying to remember and recite the correct title and year of each regulation
· clarify that although there are differences between an employee and a worker, both have protection for their health and safety whilst at work
· encourage students to refer to their class notes, textbook, or official guidance (e.g. Health and Safety Executive (HSE) website) if they need help when completing the worksheet.
As students complete the worksheet, encourage them to use their glossary (Resource 8) to check the meaning of key health and safety terms.

	Using in a starter activity
SUGGESTED TIME: 
5–10 minutes 
RESOURCES: 
R2 Worksheet
	Use this resource at the start of a lesson on health and safety legislation to allow students to test baseline knowledge. For example, prior to a session covering RIDDOR and COSHH, instruct students to fill in the gaps in the worksheet. This can be done independently or students can work in pairs. 
Alternatively, if studying multiple pieces of legislation in a lesson, organise students into groups. Ask each individual to undertake research for a particular legislation and fill in the gaps in the worksheet. After five minutes, students can share their findings with the rest of the group and complete the remaining sections of their own worksheets based on their peers’ findings. 

	Using in a plenary activity
SUGGESTED TIME: 
5–10 minutes 
RESOURCES: 
R2 Worksheet
	Consider using the worksheet for the focus of multiple plenary activities over a set period. For example, following a session on Workplace (Health, Safety and Welfare) Regulations 1992, ask the students to complete the relevant section of the Legislation organiser on page 3 of the worksheet. 
Alternatively, use the worksheet to consolidate understanding of legislation covered in a prior session. If more than one regulation has been covered, you may wish to group students and allocate different regulations for individuals to complete. Once they have done this, they can share completed sections of the worksheet until they have all filled out the details for the relevant regulations. 

	Homework or self-guided study 
SUGGESTED TIME: 
60 minutes
RESOURCES: 
R2 Worksheet
R2 Worksheet answers
	Provide students with the R2 Worksheet. Explain that they can use the resource to organise their notes around health and safety and subsequently as a revision aid before their assessments.
Remind students that they are only required to understand legislation titles for their exams, and not dates.
Following a session on legislation, ask students to complete the relevant sections of the R2 worksheet for homework. Clarify your expectations based on the content of the session.
Answers to the worksheet are provided in a separate document for reference.


	Resource 2: Health and safety knowledge organiser



	Resource 2: Health and safety knowledge organiser




[bookmark: _Toc230698669]Resource 3: Risk management for a farm visit
This resource supports students to make the distinction between a hazard and a risk, and helps to engage students with hazard identification, a key element of risk management.
The resource also provides a stimulus for students to identify particular groups of people who could potentially be harmed by a hazard. 
[bookmark: _Toc230698670]Preparation
	Resources provided
	Resource 3 Video 1 (Health and safety: Chester Zoo)
Resource 3 Video 2 (Risk management for a farm visit: Quiz)
Resource 3 Video 3 (Risk management for a farm visit: Answers)
Resource 3 Worksheet
Resource 3 Worksheet answers

	Equipment needed
	Video projection facilities with sound 
Internet access 
Flip chart (optional)
Sticky notes (optional)

	Prior learning
	Students should have been introduced to, and be familiar with, the concept of a hazard.  

	Common misconceptions
	Identification of hazards and identification of risks are the same thing. In fact, identifying a hazard means spotting something that could cause harm, while identifying a risk means understanding how likely that harm is and how serious it could be.
If a hazard is obvious, no risk assessment or control measures are needed. In reality, all hazards must be assessed and controlled, regardless of how obvious they seem. Not everyone has the same level of workplace proficiency to effectively and safely manage hazards.
Every hazard is harmful. However, students should understand that although a hazard may be present, it does not automatically mean someone could be harmed. A hazard only becomes harmful if someone is exposed to it, so risk depends on the situation.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 


[bookmark: _Toc230698671]Activity guide
	Introduction
SUGGESTED TIME: 
10–15 minutes
RESOURCES: 
R3 Video 1
R3 Worksheet
Flip chart (optional)
Sticky notes (optional)
	Consider showing students the R3 Chester Zoo health and safety video (https://vimeo.com/1196623931/80a2e73550) to introduce or consolidate basic health and safety terms and principles, including: 
· the difference between a hazard and a risk; 
· examples of hazards (such as slippery play equipment);
· examples of control measures (such as barriers);
· the purpose of risk assessments;
· key health and safety legislation.
Discuss consequences of not managing risk, including the moral, financial and legal consequences as well as others such as reputational issues and operational disruption.
Ask students for examples of hazards they have come across in their industry placements, or in their lives outside school/college. Take multiple suggestions from the class, writing these on a board/flip chart. Alternatively, ask students to write down a brief sentence on a sticky note and then stick these on the board. 
Address any misconceptions. If necessary, clarify the difference between a hazard (something that has the potential to cause harm) and a risk (the likelihood that harm will occur and how severe it would be). 
Ask: ‘Are all hazards harmful?’ Take responses from the class. If necessary, clarify that a hazard only becomes harmful if someone is exposed to it, so risk depends on the situation.
Students could use the R3 Worksheet to record definitions of ‘hazard’ and ‘risk’.

	Activity 1: Scenario discussion
SUGGESTED TIME: 
5–10 minutes
RESOURCES: 
None
	Give the students the following scenario: 
‘You are a farm manager at a local livestock farm and petting zoo. You have a collection of 50 dairy cattle and 20 other animals used for public tours and interactions.’ 
Pose a question such as: ‘What are some hazards you would need to include in a risk assessment?’
Ask students to discuss the scenario in groups and answer the question. Then open up a class discussion to share ideas. They may identify some of the more prominent hazards, such as being injured by an animal or hazards associated with machinery and equipment. Others may identify less obvious hazards that are credible such as infection through contact with animals (e.g. zoonotic diseases) that they may have learned about during work experience. The latter has the potential to be used to relate learning to employment and careers.

	Activity 2: Scenario video
SUGGESTED TIME: 
40 minutes
RESOURCES: 
R3 Video 2
R3 Video 3
R3 Worksheet
R3 Worksheet answers
Video projection facilities with sound 
Internet access
Flip chart (optional) 
	Tell students that they will be watching a workplace scenario video. 
Explain that a farm manager is undertaking a farm safety walk before a school visit to identify any hazards for inclusion in a risk assessment. Some hazards may need action to ensure risks are kept to a minimum for anyone visiting the farm. Two versions of the video are provided: 
· one where hazards are shown but not identified;
· one where hazards are shown and identified.
The video focuses on some of the main causes of fatal injuries reported by the Health and Safety Executive (HSE) in the agriculture, forestry and fishing sector:
· struck by moving vehicle;
· struck by moving, including flying/falling, object;
· contact with moving machinery;
· injured by an animal;
· contact with electricity.
The following causes of non-fatal injuries are also considered:
· slips and trips;
· manual handling;
· fire;
· hazardous substances.
Start by playing the Quiz video (https://vimeo.com/1196632320/23fc14afe3) without the answers. Ask students to watch the video and to add any hazards they spot to the R3 Worksheet. Example answers are provided in a separate document for reference. 
Allow students to discuss the hazards they identified with a partner, or in groups. 
Bring the class back together and take hazard suggestions, writing these on the board/flip chart. 
Now play the Answers video (https://vimeo.com/1196625088/f0a9e3cfed), which identifies the specific hazards. Check off the hazards written on the board as they are presented. Review any hazards that were missed. Students should add any missing hazards to their worksheet. 
Ask an extension question: ‘Are there any hazards that are hidden or not obvious in this video?’ Take suggestions and clarify as necessary:
· poor lighting; 
· no training; 
· fatigue; 
· time pressure; 
· potential for being trapped by something collapsing or overturning; 
· weather – can be considered a hazard, or a factor that influences the risk level – for example, cold (and in hotter weather, extreme heat and radiation from prolonged exposure to the sun).
Now play the answers video a second time but ask students to identify risk groups in the scenario (who could be harmed). Pose probing questions:
· ‘What if a child wandered into this area?’
· ‘How would a visitor know this is dangerous if they've just arrived?’
· ‘If someone doesn't speak English fluently, would they understand the warnings here?’
· ‘What if this person was working alone with no one to help?’
Facilitate a whole-class discussion. Students should identify the following groups:
· workers directly involved in the class visit;
· other workers nearby;
· visitors/contractors;
· children on site;
· lone workers;
· non-English speakers;
· new/inexperienced staff;
· those with disabilities.
Use these discussions to dispel the misconception that if a hazard is obvious, no risk assessment or control measures are needed. Not everyone has the same level of workplace proficiency to effectively and safely manage hazards.
Focus in on communication and mitigation in the scenario. Ask: ‘How could we communicate the hazards to everyone?’ Facilitate discussion around the following:
Signage:
· ‘What sign would help here? What would it say/show?’
· ‘Would words alone work for non-English speakers?’
· ‘Where should the sign be positioned?’
· Discuss pictorial vs text signs, colour coding (red = danger, yellow = caution).
Team briefings:
· ‘What should be covered in a team briefing before work starts?’
· ‘How could you check everyone has understood?’
· ‘What about people who arrive after the briefing?’

	Plenary
SUGGESTED TIME: 
10–15 minutes
RESOURCES: 
Sticky notes 
(three per student)
	Pose a question such as: ‘What steps has your industry placement or workplace provider taken to mitigate risk and keep you safe on placement, or in the workplace?’
Gather ideas and write some examples on the board. 
Discuss responses and compare them to the hazards identified in the video. Are any of the hazards from the video also relevant to their industry placement, or a setting where they hope to do their placement? 

	Alternative use of R3 worksheet 
(to be completed outside of lesson)
SUGGESTED TIME: 
10–15 minutes
RESOURCES: 
R3: Worksheet
	Students could use R3 Worksheet to list and categorise hazards associated with their lives, industry placement or occupational specialism. 


	Resource 3: Risk management for a farm visit



	Resource 3: Risk management for a farm visit




[bookmark: _Toc230698672]Resource 4: Risk assessment builder
This resource comprises a scaffolded framework for the creation of risk assessments. It gives students an opportunity to apply the hierarchy of control measures to real-life scenarios.
Note that multiple options for starter and plenary activities have been provided but there is no requirement to use all of them.
[bookmark: _Toc230698673]Preparation
	Resources provided
	Resource 4 Worksheet 
Resource 4 Worksheet answers
Resource 4 Hierarchy of controls image

	Equipment needed
	2–3 images of realistic workplace scenario (not supplied – to be prepared by the teacher in advance) 
Sticky notes (optional)

	Prior learning
	Students should understand the distinction between a hazard and a risk.  
Students should understand that risk is comprised of severity and likelihood.
Students should have been introduced to the notion of risk reduction.

	Common misconceptions
	PPE needs to be worn for every task or activity. In truth, PPE is only needed when a risk assessment shows that hazards cannot be controlled in other ways.
Risk assessments don’t need to be completed for every activity. In fact, every activity needs to be assessed for risk, but the assessment can be simple and proportionate to the level of hazard.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 


[bookmark: _Toc230698674]Activity guide
	Introduction
SUGGESTED TIME: 
5–10 minutes
RESOURCES: 
2–3 images of workplace scenarios
	This resource breaks down the process of writing a risk assessment, and integrates the hierarchy of controls throughout the process. 
Show students 2–3 images of realistic workplace scenarios (for example, farm, garden centre, or workshop) prepared in advance. Ask students to work in pairs to identify as many hazards as they can in three minutes.
Facilitate a quick-fire shout-out of the hazards. Write the identified hazards on the board. Address existing misconceptions and ensure students are aware of the correct definition of the terms ‘hazard’ and ‘risk’.
Pose the key question: ‘We've spotted the hazards, but what do we do about them?’ 
Introduce the concept of the lesson: ‘Today we'll learn about the hierarchy of controls and have an opportunity to practise risk management.’

	Activity 1: hierarchy of controls
SUGGESTED TIME: 
10–12 minutes
RESOURCES: 
R4 Hierarchy of controls image
	Show the hierarchy of controls image.
· Explain that the hierarchy of controls is a professional framework used across all industries to manage risk.
Present a simple workplace scenario to students. For example, ‘A student needs to move heavy plant pots.’ 
Ask: ‘Do we need a risk assessment for this activity?’ If appropriate, use responses to dispel the misconception that risk assessments are not necessary for all workplace activities. Explain that every activity needs to be assessed for risk, but the assessment can be simple and proportionate to the level of hazard.
Ask students to write down three ways to make the plant pot scenario safer. 
Share the hierarchy of controls image. Point out the different levels. Highlight that their ideas probably fall into different ‘levels’ of control. 
Talk through the six levels of control, and what they mean:
· Elimination: Can we remove the hazard? (Most effective)
· Reduction/Substitution: Can we swap it for something safer?
· Isolation: Can we physically separate people from the hazard using physical barriers, guarding or enclosing machinery, or storing away from high-traffic areas?
· Engineering Controls: Can we modify equipment or processes to reduce exposure to the hazard?
· Administrative Controls: Can we change how people work?
· PPE: What do we wear as a last line of defence? (Least effective)
Explain that the hierarchy of controls is an approach to managing risk that prioritises controls from most effective (Elimination) to least effective (PPE). In other words, it focuses on reducing risk at the source rather than relying solely on PPE.
Point out that PPE is often mistakenly prioritised in industry, above other levels of control. Emphasise that, in fact, PPE is the last level of control, and PPE alone is not an effective safety strategy. It is only needed when a risk assessment shows that hazards cannot be controlled in other ways. 
You may find it helpful to use a mnemonic to support students to remember the six levels of control. For example:
· ‘Every Risk Involves Effective Action Planning’
· ‘Every Ranger Installs Equipment And Protection’
· ‘Eliminate Risks In Each Area Properly’     
Give a simple, memorable example, such as for a wet floor hazard: 
· Elimination = fix the leak so floor stays dry. 
· Reduction/Substitution = use non-slip flooring. 
· Isolation = place a barrier around the wet floor.
· Engineering = install drainage. 
· Administrative = put up warning signs and clean regularly. 
· PPE = wear grip shoes.

	Activity 2: Risk assessment builder
SUGGESTED TIME: 
30–35 minutes
RESOURCES: 
R4 Worksheet 
R4 Worksheet answers
	Distribute the R4 Worksheet. Explain that this worksheet allows students to practise risk management for real workplace situations. Example answers are provided in a separate document for reference.
Refer to the ‘Lifting feed bags’ scenario. Work through the scenario in a class discussion, encouraging all students to contribute. Then review the answers:
· Elimination: Can the need for manual handling be eliminated by having feed delivered directly to the storage location? Is it possible to switch to a different supplier who can deliver to the exact location needed? Can a bulk feed system be used instead of bagged feed? Is it possible to install a conveyor system or chute from delivery point to storage location? Can the storage location be changed to avoid the need for moving bags? 
· Substitution: Is it practicable to order smaller bag sizes (e.g. 10 kg or 15 kg instead of 25 kg)?
· Isolation: No feasible options.
· Engineering controls: Can trolleys, sack barrows or pallet trucks be used for moving bags? Can height-adjustable storage racks be used to avoid lifting above shoulder height?
· Administrative controls: Have the students received manual handling training? Is it possible to implement a two-person lift policy for 25kg bags? Are the students able to take regular breaks? Is it possible to increase the number of individuals moving the feed bags? Are the bags being moved using the shortest route with obstacles removed? Are working practices appropriately supervised?
· PPE: Are the students wearing safety boots with good grip and toe protection? Is grip improved by wearing gloves? Is the PPE in good order and does it fit the students?
Ensure students understand that they need to give as much detail as possible in their answers.
Ask students to select a scenario and complete a risk assessment using the six levels of control. This can be done:
· independently, to build confidence, with self-paced learning
· in pairs, with students working collaboratively, promoting discussion and peer learning. 
Alternatively, allocate specific scenarios to students. Once individual students have completed the risk assessment, they can share their rationale and outcomes with the rest of the class. Encourage discussion at this point. For example, ‘Has a risk been sufficiently reduced to remove the need for an individual in that scenario to wear PPE?’
During the session:
· Circulate and ask probing questions: ‘Have you really eliminated the hazard, or just reduced it?’
· Support students who are stuck: ‘Think about what you'd need to buy or install for engineering controls...’
· Stretch and challenge students: ‘Could you think of a second substitution option?’

	Plenary 
SUGGESTED TIME: 
10–15 minutes
RESOURCES: 
R4 Worksheet 
R4 Worksheet answers
Sticky notes (optional)
	Ask students to view their completed risk assessment and analyse the answers provided.
Ask probing questions such as:
· ‘Which level was hardest to think of controls for? Why?’
· ‘Were you surprised by any answers?’
Alternative tasks:
Ask any students who completed different scenarios to share one interesting control they suggested. Highlight any patterns. 
Encourage students to consider the real-world application of the hierarchy of controls. Say: ‘Look around our classroom/workshop right now. Pick one hazard and tell me how you'd use the hierarchy to control it.’ Ask students to write their responses on a sticky note and to stick these on the board as an exit ticket as they leave.

	Extension
SUGGESTED TIME: 
10–15 minutes
RESOURCES: 
Respiratory protective equipment (RPE)
	If appropriate, introduce students to respiratory protective equipment (RPE) as a specialist type of PPE designed to protect the wearer from breathing in hazardous airborne substances. There are requirements for using RPE in the workplace, so only consider this activity if you have sufficient knowledge.

	Alternative use of risk assessment builder 
(to be completed outside of lesson)
SUGGESTED TIME: 
30 minutes
RESOURCES: 
R4 Worksheet 
	Use the resource for homework to reinforce and embed learning.
Ask students to complete one risk assessment scenario each week for homework, during the time they are learning about health and safety legislation and risk assessments. 
Ask students to consider scenarios from their own work placement that  could be added to the list of risk assessment builder scenarios. 


	Resource 4: Risk assessment builder



	Resource 4: Risk assessment builder




[bookmark: _Toc230698675]Resource 5: Taking responsibility for risk assessment 
This video resource helps students to explore the communication and implementation of the necessary controls within the workplace after the completion of a risk assessment. 
The resource allows students to make the distinction between generic risk assessments and dynamic risk assessments, and to determine the reasons why risk assessments need to be dynamic. It also supports students to understand the need to review risk assessments and amend them based on lessons learned during a task. 
[bookmark: _Toc230698676]Preparation
	Resources provided
	Resource 5 Video (Taking responsibility for risk assessment)
Resource 5 Worksheet
Resource 5 Worksheet answers

	Equipment needed
	Video projection facilities with sound 
Internet access 
Sticky notes (optional)

	Prior learning
	Students should have some experience of the structure of risk assessments and the identification of appropriate risk control measures.  

	Common misconceptions
	As long as there is a generic risk assessment available, it’s ok to start work. Students need to understand that a generic risk assessment cannot fully cover any activity. Whilst generic assessments help, each assessment still needs to fit the specific situation (e.g. task and site).
A risk assessment can be reused so long as the activity is the same. In reality, it is important that risk assessments are reviewed and updated regularly because situations, people and hazards can change.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 


[bookmark: _Toc230698677]Activity guide
	Introduction
SUGGESTED TIME: 
10–12 minutes
RESOURCES: 
None
	Start by posing the question: ‘Why are risk assessments required in the workplace?’ Students should work independently, writing a list of their ideas in their notebooks. Provide questions on the board to guide their thinking. For example:
· Who benefits from risk assessments?
· What could happen without them?
· What does the law say?
Ask students to pair up and compare their lists, explaining their reasoning to one another and circling any ideas they shared. They should then add any of their partner's ideas that they hadn't thought of.
Facilitate whole-class feedback by creating a master list on the board. Use targeted questioning during this task, for example, by asking quieter students to share one idea their partner had.
Consolidate key points:
·  legal requirement (Health & Safety at Work Act);
·  protects workers and others;
·  reduces accidents and injuries;
·  shows due diligence;
·  identifies controls needed;
·  creates a safety culture.
Students should add any missing points to their original lists.

	Activity 1: risk assessment video
SUGGESTED TIME: 
35–45 minutes
RESOURCES: 
· R5 Video
· R5 Worksheet
· R5 Worksheet answers
	[bookmark: _heading=h.bhu5k3pjrupa]This activity works best for: smaller classes, ensuring all students contribute, and deeper processing.
Introduce the video (https://vimeo.com/1196632361/0a8be11573). Frame it as an opportunity to see how risk assessments are used in real workplace settings. Explain that the video is broken up into three sections:
· Before starting work;
· Whilst working;
· After the work is finished.
Set viewing expectations. For example: ‘After each section, we'll stop and discuss what you've learned.’
Watch Section 1 of the video: Before starting work. Pause the video and ask students to work independently to write down the three most important points on the R5 worksheet. Encourage them to listen carefully to the worker, and also consider what they are doing in the video clip. Challenge students to suggest additional factors that might be considered by each worker. Example answers are provided in a separate document for reference.
Ask students to share their ideas with a partner and discuss them. Pose questions such as: ‘Did you capture the same ideas?’ ‘What questions do you have about this section?’
Facilitate a class discussion for students to share their ideas and any questions they have. Use targeted questioning to ensure all students contribute. Consolidate the key learning points on the board.
Repeat this process for Sections 2 and 3 of the video.
Link the three sections of the video together. Ask questions such as:
· ‘How do these three sections connect?’
· ‘What's the overall message about risk management?’
[bookmark: _heading=h.hpzpj7auwklo]Draw out the theme of shared responsibility across all levels.

	Activity 2: generic and dynamic risk assessments
SUGGESTED TIME: 
35–45 minutes
RESOURCES: 
· Sticky notes (optional)
	Explain the distinction between a generic risk assessment and a dynamic risk assessment. 
A generic risk assessment:
· covers general tasks done regularly;
· has the same basic format each time.
For example, ‘Using a ladder’ is general guidance.
A dynamic risk assessment is site- and task-specific. so it:
· is tailored to the exact situation on a particular day;
· takes into account current conditions;
· changes as conditions change.
For example: ‘Using a ladder TODAY in THIS location with THESE weather conditions’ (site- and task-specific).
Introduce a real-world example: ‘Imagine you have a generic risk assessment for 'chainsaw use'. On Monday, it's dry and sunny, but on Tuesday, it's rained heavily and the ground is waterlogged. This means the risk assessment needs to be dynamic; adapted to Tuesday's conditions.’
Pose the key question: ‘What factors might change during work that mean the risk assessment should be reviewed?’
Students can provide their responses in different ways. For example:
· writing them on sticky notes and working as a class to group similar ideas on the board;
· writing them in their books independently and sharing with the class;
· creating a collaborative list with a partner to share with the class.
Consolidate learning by reviewing the following key changing factors:
Environmental factors:
· Weather changes (rain, wind, temperature, ice, fog)
· Light levels (working into the evening)
· Ground conditions (mud, flooding, frost)
Task factors:
· Equipment breakdown/substitution
· Different materials being used
· Scale of task changes
People factors:
· Different/less experienced person doing task
· Lone working vs. team working
· Worker fatigue/illness
· Visitors on site
Other factors:
· Livestock behaviour changes (stressed animals)
· Unexpected hazards discovered
· Time pressure/deadlines
Make links with the severity and likelihood of risk. For example:
· ‘Rain doesn't just make things wet – it increases the likelihood of slips and increases the severity if you're holding sharp tools or near machinery.’
· ‘That's why control measures must ADAPT.’

	Activity 3: Placement experience discussion
SUGGESTED TIME: 
35–45 minutes
RESOURCES: 
None
	Carry out a think-pair-share activity. Start by posing the following question: ‘Think about your placement, work experience or practical sessions here. When have you been involved in risk assessments? What happened?’
Provide prompting questions on the board:
· Were you asked to check conditions before starting?
· Did an instructor do a safety briefing?
· Did you spot a hazard and report it?
· Did weather or conditions change during the task?
· Were you asked, ‘Is this safe?’ before starting?
Ask students to write their responses independently.
Now ask students to compare their experiences in pairs. Encourage them to:
· find one experience that they shared and one experience that was different
· answer the question: ‘Did you realise at the time that this was part of risk assessment?’
Facilitate a whole-class discussion. Select 5–6 students to share one experience each. Highlight any links to the video, for example: ‘That's exactly what the video was talking about – shared responsibility!’
Draw out examples where:
· students contributed to safety (reporting hazards, asking questions)
· supervisors adapted plans based on conditions
· team members communicated risks to each other.
Reinforce the key message: ‘Risk assessment isn't just a form someone fills in once. It's an ongoing process that EVERYONE plays a part in; from the newest student to the farm owner.’

	Activity 4: people involved in risk assessments
SUGGESTED TIME: 
15–20 minutes
RESOURCES: 
None
	Encourage students to consider who is best placed to lead risk assessments. For example, by saying: ‘Risk assessments work best when they're written by people who really understand the task. Let's test your thinking on this.’
Present the following scenario: ‘A risk assessment needs to be created for injecting sheep with medication. Who is best to lead on producing this risk assessment?’
Display the following options:
· A: the office manager who administers the farm paperwork;
· B: the student on placement (you!);
· C: the part-time livestock handler who works annually during lambing season;
· D: the full-time livestock handler who works with the sheep throughout the year.
Ask students to think independently and note down their choice, and their reasons for it.
Ask students to discuss their responses in pairs, or groups of three. If opinions differ, encourage them to argue their point, using their reasoning. Circulate as students discuss, listening in to group discussions.
Bring the class back together and ask students to vote for their option with a show of hands. Note the spread of their responses.
Select students with different views and ask them to justify their answers. 
Facilitate debate by posing further questions:
· ‘What does Option D know that Option C doesn't?’
· ‘Could Option B contribute even if they don't lead? How?’
· ‘Why wouldn't Option A be the best choice?’
Reveal the best answer with reasoning: Option D: Full-time livestock handler because they:
· work with sheep year-round, so understand their behaviour in all seasons
· have current, up-to-date knowledge and proficiency
· perform the task regularly and know the practical challenges
· understand the specific flock and individual animals.
Encourage students to think about risk management as a shared responsibility. Whilst the full-time livestock handler should lead, others should contribute:
· The part-time livestock handler can add insights about behaviour during stressful times (lambing).
· The student might spot hazards with ‘fresh eyes’.
· The office manager ensures legal/record-keeping requirements are met.
Summarise the key learning point: the person with current knowledge and proficiency in the task should lead in producing risk assessments, but risk assessment is still a team effort.
If time permits, consider additional quick-fire scenarios. Students can indicate their vote with thumbs up/down/sideways:
· Scenario 2: Operating a ride-on mower on sloped ground
· Options: Seasonal gardener (works 3 months/year), full-time groundskeeper, student on day 2 of placement, office manager
· Answer: Full-time groundskeeper
· Scenario 3: Applying pesticide in greenhouse
· Options: Delivery driver who brings chemicals, experienced horticulturist who applies weekly, student who's done it once, site manager who doesn't do practical work.
· Answer: Experienced horticulturist


	Resource 5: Taking responsibility for risk assessment



	Resource 5: Taking responsibility for risk assessment




[bookmark: _Toc230698678]Resource 6: Risk assessment evaluation
This resource provides an opportunity for students to identify issues with a risk assessment and suggest improvements to it. This resource can be used in the classroom or as an independent research/ homework or extension activity.
[bookmark: _Toc230698679]Preparation
	Resources provided
	Resource 6 Worksheet
Resource 6 Worksheet answers
Resource 6 Test yourself Worksheet
Resource 6 Test yourself Worksheet answers
Resource 8 Glossary

	Equipment needed
	None specific to this resource

	Prior learning
	Students should have some understanding of risk assessment and the hierarchy of controls.
Students would benefit from an understanding of a straightforward risk assessment. This is provided in Resource 4 where they learnt how to apply the hierarchy of control measures to real-life scenarios.

	Common misconceptions
	Risk assessments are a ‘tick box’ activity. Students should be aware that risk assessments are only effective when they are used to identify real hazards and meaningful controls are put in place.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 
Worksheets can be printed out in different colours, or different-sized fonts.
Students can access and complete the worksheet digitally.
Consider adapting the worksheet to add additional detail, or amend the level of scaffolding for students.
Be aware of students’ potential lack of confidence in presenting at this early stage of their learning. It may be worth establishing the core principles of working collaboratively at this point in the course.


[bookmark: _Toc230698680]Activity guide
	Setting as a class activity 
SUGGESTED TIME: 
30–60 minutes
RESOURCES: 
R6 Worksheet
R6 Worksheet answers
R8 Glossary
	Students use R6 Worksheet to analyse and suggest improvements to the risk assessments provided, and then produce a risk assessment for a specific hazard.
You may wish to introduce this resource by gauging the prevalence of misconceptions about risk assessment within the class. For example: ‘hold your hand up if anyone has ever told you risk assessments are just a tick-box activity and they don’t really matter’. Encourage students to consider why this misconception exists.
As students complete this worksheet, encourage them to actively use their R8 Glossary to check the meaning of key health and safety terms. If they encounter any unfamiliar terms, or notice that a key term is missing, they should add it to their glossary using a clear and accurate definition from a reliable source. 
This resource could be completed as a ‘think-pair-share’ activity, with students working individually, or in small student groups, to complete the worksheet and then discussing their responses as a class. Answers are provided to use as a reference. If fuller discussions might be helpful to students, then consider allocating more time.
Consider amending the R6 worksheet to match the needs of your students. For example:
· Link to your students’ vocational interests. Floristry students might consider hazards such as cuts and puncture wounds, or allergens and dermatitis.
· Give students additional hazards to consider within an alternative workplace context with varying complexity. For example, a confident arboricultural student with some existing industry experience might be asked to consider falls from height whilst dismantling a tree in a client’s garden where there may be a shed and greenhouse underneath the tree.
· As there is no such thing as a definitively comprehensive and inclusive risk assessment, consider editing the worksheet to either reduce or increase complexity. For example, by amending the hazards, people affected or control measures. 
There is no single prescribed template that students should use when completing risk assessments. You may find it helpful to introduce students to a range of formats, such as institutional templates, or one provided by HSE: www.hse.gov.uk/simple-health-safety/risk/risk-assessment-template-and-examples.htm 
Students could also bring in copies of risk assessments from their industry placements to share with the class. Consider developing a bank of different risk assessment formats over time, which students could critique.

	Homework
SUGGESTED TIME: 
30–60 minutes
RESOURCES: 
R6 Worksheet
R6 Worksheet answers
R8 Glossary
	Following on from a session introducing risk assessments, you may want to set the completion of Resource 6 as homework. 
Encourage students to ask a supervisor at their industry placement if they can use one of their risk assessments to help with filling out the worksheet. This makes the worksheet more interactive and relevant to each student, which will increase engagement with the homework.

	Reflection questions
SUGGESTED TIME: 
15 minutes
RESOURCES: 
Test yourself: Worksheet
Test yourself: Worksheet answers
	[bookmark: _heading=h.gbw1tvf59ion]Use the Test yourself worksheet to assess students' understanding of the topic. The associated answers resource links application of understanding to potential marks available in an exam. Answers are provided in a separate document.


	Resource 6: Risk assessment evaluation



	Resource 6: Risk assessment evaluation




[bookmark: _Toc230698681]Resource 7: Role play – near miss incident
This role play helps students understand:
the importance of risk assessments;
how incidents are investigated;
how an HSE investigation works and the powers of an Inspector;
why businesses should review incidents and make improvements to prevent future incidents;
how to communicate clearly and professionally when discussing safety.
[bookmark: _Toc230698682]Preparation
	Resources provided
	Resource 7 Worksheet (role briefs)
Resource 7 Worksheet (observer)
Resource 7 Worksheet answers
Additional teacher guidance: Improving engagement with role play

	Equipment needed
	None specific to this resource

	Prior learning
	Students should be familiar with producing and interpreting a risk assessment before this resource is used.

	Common misconceptions
	There isn’t a problem with risk if no one has come to harm. Students need to appreciate that the absence of harm doesn’t mean there is no risk; accidents can still happen if hazards aren’t controlled.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used. 
Worksheets can be printed out in different colours, or different-sized fonts.
Students could access and complete the worksheet digitally. 
Consider adapting the role play for your students either to add in additional detail/complexity, or increase the level of scaffolding. 


[bookmark: _Toc230698683]Activity guide
	Introduction
SUGGESTED TIME: 
5 minutes
RESOURCES: 
R7 Worksheet (role briefs)
R7 Worksheet (observer)
Additional teacher guidance: Improving engagement with role play
	It is helpful to consider the risk assessment process as a chain of events. If any link is missing or weak, there is an increased possibility that an incident could happen. It is common for risk assessments not to be reviewed either dynamically, during an activity, or after the activity has been completed to identify if any improvements can be made. This structured role play activity helps to support students to holistically understand this review process, as well as the potential for regulatory investigation. 
Role-play presents an opportunity for students to develop and enhance their communication skills. It also allows them to demonstrate new learning in a verbal way. This helps reinforce knowledge and integrate and link learning. Note that some students can disengage from role-play activities for a number of reasons. See the Additional teacher guidance document for practical suggestions to improve engagement in role play. 
Consider adapting the R7 Worksheet to create a script for a specific vocational context, such as an incident that happens in the reception area of a dog grooming salon. There might also be an opportunity for students to write or adapt the scripts themselves. However, this needs to be planned in detail before the lesson. 
In this role play, an HSE (Health and Safety Executive) inspector is trying to ascertain if a business owner understands their obligations and has taken reasonable and proportionate steps to prevent an accident happening. This provides the opportunity for students to consider the relevance of HSE Approved Codes of Practice. 
Explain that students are going to explore a near-miss incident: an incident where someone could have been harmed, but wasn’t. Check for prevalence of the misconception that the absence of harm means there isn’t an issue with risk. Ask: ‘Does any action need to be taken following a near miss? Why or why not?’ 

	Activity 1: role play preparation
SUGGESTED TIME: 
10–12 minutes
RESOURCES: 
R7 Worksheet (role briefs)
R7 Worksheet (observer)
	Introduce the role-play activity. Provide R7 Worksheet (observer) to everyone. Give all students time to read through the scenario and clarify any aspects. Students should also review the risk assessment and reflect on any controls they might consider adding. 
Explain that one student will play the role of the business owner/ manager and another student (or perhaps you as the teacher) will play the role of an HSE (Health and Safety Executive) Inspector. If no students want to play the parts, consider using two members of staff for the role play. All other students will observe the scenario.
Remind students about the significance of HSE Approved Codes of Practice, which offer practical guidance on how to comply with legal obligations. Point out that demonstrating compliance with any relevant codes can be used as evidence that a business or organisation has done what is reasonably practicable to mitigate against relevant risks.
Provide R7 Worksheet (role briefs) to the two students acting out the role play. Ensure they are clear about what they need to do. The student undertaking the role of business owner should consider who completed the risk assessment and how it was communicated to all workers.

	Activity 2: Role play
SUGGESTED TIME: 
40 minutes
RESOURCES: 
R7 Worksheet (role briefs)
R7 Worksheet (observer)
R7 Worksheet answers
Internet access (optional)
	Ask all students who are observing to answer the questions on their worksheet as they observe the role play. Suggested answers are provided in a separate document for reference.
Start the role play. The inspector should interview the business owner/manager using the question prompts (or adapted scripts).  Allow time for any mistakes or re-reading of lines for clarity. If they are confident, students can adlib or adapt the scripts as long as the context remains.
Alternatively, if there is sufficient space, consider splitting the class into small groups, so that each group undertakes their own role play. Brief all students taking on the role of the business owner separately from those undertaking the role of the inspector. The remaining students in each group can act as observers. Ask the two chosen members of each group to act out their scenario in front of their peer group. 
Ensure those students with roles are able to record responses to the question by sharing notes with one of their peers.
Following the role play, ask the class to discuss what they observed and the circumstances of the incident. 
Highlight potential options available to a health and safety inspector in this scenario, for example:
· Close the investigation if satisfied risks are controlled. 
· Issue verbal advice or guidance.
· Serve an Improvement Notice requiring changes within a set time.
· Serve a Prohibition Notice stopping dangerous work immediately.
· Escalate the case for prosecution. 
Give all students time to complete the remaining role-play questions 12–15. 
If internet access is available, you may wish to explore the HSE’s public register of convictions and notices with the class, identifying any vocationally relevant to the students’ route. Alternatively, this could be set as homework or a research activity outside of class. www.hse.gov.uk/enforce/convictions.htm  

	Extension
SUGGESTED TIME: 
10 minutes
RESOURCES: 
Resource 1
	Ask students to identify and consider the potential implications if someone had been injured, both for the individual and the business. This is an opportunity for students to make links between their learning. For example, make links with Resource 1, which looked at an arborist and why health and safety is important to them.


	Resource 7: Role play – near miss incident



	Resource 7: Role play – near miss incident




[bookmark: _Toc230698684]Resource 8: Glossary
This glossary of key technical terms and definitions supports both teaching and learning. Teachers are encouraged to use the glossary as a reference to ensure all terms are used with consistent, precise definitions across all lessons. Students can use the glossary to review key terms and familiarise themselves with new vocabulary, for cross-referencing terms in their notes or written answers to improve the technical accuracy and precision of their work, and as a foundational study aid to prepare for definition and explanation-based questions in examinations. 
[bookmark: _Toc230698685]Activity guide
	Introduction
SUGGESTED TIME: 
N/A
RESOURCES: 
None
	Remind students of the importance of using the correct terminology. Explain that maintaining a glossary helps them record and master vocabulary over time. 
Distribute R8 Glossary to each student. Prompt students to think about how they can use the glossary effectively throughout the qualification.
Encourage students to add additional key terms to the glossary, as necessary, using a clear and accurate definition from a reliable source (such as textbooks, official websites or awarding organisation materials). 
Whilst AI can be useful for explaining terms quickly or in simple language, it can oversimplify or produce inaccurate information. As such, students should ensure they verify AI-generated definitions with trusted sources.

	Other uses of this glossary
SUGGESTED TIME: 
N/A
RESOURCES: 
R8 Glossary
	Encourage students to use the glossary as a revision aid to help them prepare for their assessments. For example, 
· creating revision flashcards;
· feeding the terms and definitions into an AI quiz generator that creates multiple-choice questions to use as a revision aid.
Challenge students to answer an exam-style question that must include certain technical terms. Allow them to refer to their glossary beforehand.




	Resource 8: Glossary



	Resource 8: Glossary




[bookmark: _heading=h.5mc09i9q8ue][bookmark: _Toc230698686]Weblinks and resources
All weblinks and resources have been used in accordance with the owner Terms and Conditions and, where specified, permission has been granted by the owner.
Inclusion of web links or mention of external organisations within the teaching materials does not imply any affiliation with, endorsement by or sponsorship of these external organisations.
	Location
	Link
(with permission if required)
	Owner
	Date last accessed

	Teaching Guide page 3
	https://www.cityandguilds.com/-/media/productdocuments/land_based_services/agriculture/8717/centre-documents/t-level-technical-qualification-in-agriculture-land-management-and-production-level-3-specification-v33-pdf.pdf 
	City and Guilds
	June 2026

	Teaching Guide page 3
	https://www.cityandguilds.com/-/media/productdocuments/land_based_services/agriculture/8717/centre-documents/t-level-technical-qualification-animal-care-and-management-level-3-specification-v1-4-pdf.pdf 
	City and Guilds
	June 2026

	Teaching Guide page 4
	www.technicaleducationnetworks.org.uk
	Technical Education Networks
	June 2026

	Teaching Guide, page 7
	support.tlevels.gov.uk/hc/en-gb/articles/360015345420-Industry-placement-logbook-for-students
	GOV.UK
	June 2026

	Teaching Guide, page 8
	www.hse.gov.uk/
	GOV.UK
	June 2026

	Teaching Guide, page 8
	www.lantra.co.uk/product/35155 (with permission)
	LANTRA
	June 2026

	Teaching Guide, page 8
	www.nfuonline.com/hot-topics/farm-safety/ (with permission)
	National Farmers’ Union (NFU) 
	June 2026

	Teaching Guide, page 8
	www.naac.co.uk/naac-safety-campaign/ (with permission)
	National Association of Agricultural Contractors (NAAC)
	June 2026

	Teaching Guide, page 9
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-high-quality-teaching-for-pupils-with-send 
	Education Endowment Foundation
	June 2026

	Teaching Guide, page 34
	www.hse.gov.uk/simple-health-safety/risk/risk-assessment-template-and-examples.htm  
	GOV.UK
	June 2026

	Teaching Guide, page 37
	www.hse.gov.uk/enforce/convictions.htm  
	GOV.UK
	June 2026

	Useful industry links, page 1
	https://biaza.org.uk/ (with permission)
	British and Irish Association of Zoos and Aquariums (BIAZA)
	June 2026

	Useful industry links, page 1
	www.cats.org.uk/ (with permission)
	Cats Protection
	June 2026

	Useful industry links, page 1
	www.dogstrust.org.uk/ (with permission)
	Dogs Trust
	June 2026

	Useful industry links, page 1
	www.likca.org.uk/
	Licensed Kennel & Cattery Association (LiKCA)
	June 2026

	Useful industry links, page 1
	https://rumacae.org.uk/
	Responsible Use of Medicines Alliance Companion Animal & Equine (RUMA CA&E)
	June 2026

	Useful industry links, page 1
	www.rspca.org.uk/
	Royal Society for the Prevention of Cruelty to Animals (RPSCA)
	June 2026

	Useful industry links, page 1
	www.gccfcats.org/ (with permission)
	Governing Council of the Cat Fancy
	June 2026

	Useful industry links, page 1
	www.royalkennelclub.com/
	The Royal Kennel Club
	June 2026

	Useful industry links, page 1
	www.landscaper.org.uk/
	The Association of Professional Landscapers
	June 2026

	Useful industry links, page 1
	https://britishgrowers.org/
	British Growers Association
	June 2026

	Useful industry links, page 1
	www.horticulture.org.uk/
	Chartered Institute of Horticulture (CIH)
	June 2026

	Useful industry links, page 1
	www.confor.org.uk (with permission)
	Confederation of Forest Industries
	June 2026

	Useful industry links, page 1
	https://croplife.co.uk/
	CropLife UK
	June 2026

	Useful industry links, page 1
	www.flowersfromthefarm.co.uk/ (with permission)
	Flowers from the Farm
	June 2026

	Useful industry links, page 1
	https://ukfisa.com/ (with permission)
	The Forest Industry Safety Accord
	June 2026

	Useful industry links, page 1
	www.fsc-uk.org/ (with permission)
	Forest Stewardship Council (FSC)
	June 2026

	Useful industry links, page 1
	www.thegma.org.uk/home/ (with permission)
	Grounds Management Association (GMA)
	June 2026

	Useful industry links, page 1
	www.charteredforesters.org/ (with permission)
	Institute of Chartered Foresters
	June 2026

	Useful industry links, page 1
	www.niab.com/ (with permission)
	National Institute of Agricultural Botany (NIAB)
	June 2026

	Useful industry links, page 1
	www.rfs.org.uk/
	The Royal Forestry Society
	June 2026

	Useful industry links, page 1
	www.rhs.org.uk/ (with permission)
	The Royal Horticultural Society
	June 2026

	Useful industry links, page 1
	www.swog.org.uk/ (with permission)
	Small Woodland Owners' Group
	June 2026

	Useful industry links, page 1
	www.smallwoods.org.uk/ (with permission)
	Small Woods Association
	June 2026

	Useful industry links, page 1
	https://treecouncil.org.uk/ (with permission)
	Tree Council
	June 2026

	Useful industry links, page 1
	https://turfgrass.co.uk/ (with permission)
	Turfgrass Growers Association
	June 2026

	Useful industry links, page 1
	www.woodlandheritage.org.uk
	Woodland Heritage
	June 2026

	Useful industry links, page 1
	www.woodlandtrust.org.uk/
	Woodland Trust
	June 2026

	Useful industry links, page 1
	https://aea.uk.com/ (with permission)
	Agricultural Engineers Association (AEA)
	June 2026

	Useful industry links, page 1
	https://iagre.org/
	The Institution of Agricultural Engineers (IAgrE)
	June 2026

	Useful industry links, page 2
	https://britisheggindustrycouncil.com/
	British Egg Industry Council
	June 2026

	Useful industry links, page 2
	www.gfa.org.uk/ (with permission)
	The Game Farmersâ€™ Association
	June 2026

	Useful industry links, page 2
	https://nationalpigassociation.co.uk/
	National Pig Association
	June 2026

	Useful industry links, page 2
	https://nationalsheep.org.uk/ (with permission)
	National Sheep Association
	June 2026

	Useful industry links, page 2
	www.ruma.org.uk/
	The Responsible Use of Medicines in Agriculture Alliance (RUMA)
	June 2026

	Useful industry links, page 2
	www.agindustries.org.uk/ (with permission)
	Agricultural Industries Confederation
	June 2026

	Useful industry links, page 2
	www.bds.org.uk/ (with permission)
	The British Deer Society
	June 2026

	Useful industry links, page 2
	https://bpca.org.uk/ (with permission)
	British Pest Control Association
	June 2026

	Useful industry links, page 2
	www.britishwater.co.uk/ (with permission)
	British Water
	June 2026

	Useful industry links, page 2
	www.tcv.org.uk/ (with permission)
	The Conservation Volunteers
	June 2026

	Useful industry links, page 2
	www.cla.org.uk/
	Country Land and Business Association (CLA)
	June 2026

	Useful industry links, page 2
	www.ifm.org.uk/ (with permission)
	Institute of Fisheries Management
	June 2026

	Useful industry links, page 2
	https://leaf.eco/ (with permission)
	Linking Environment and Farming (LEAF)
	June 2026

	Useful industry links, page 2
	www.naac.co.uk/ (with permission)
	The National Association of Agricultural Contractors (NAAC)
	June 2026

	Useful industry links, page 2
	www.nfuonline.com/ (with permission)
	National Farmers Union (NFU)
	June 2026

	Useful industry links, page 2
	www.npis.org/ (with permission)
	National Poisons Information Service (NPIS)
	June 2026

	Useful industry links, page 2
	www.redtractor.org.uk/
	Red Tractor: Assured Food Standards
	June 2026

	Useful industry links, page 2
	www.rcvs.org.uk/ (with permission)
	Royal College of Veterinary Surgeons (RCVS)
	June 2026

	Useful industry links, page 2
	https://tfa.org.uk/
	Tenant Farmers Association (TFA)
	June 2026

	Useful industry links, page 2
	https://vetmg.com/
	Veterinary Management Group (VMG)
	June 2026

	Useful industry links, page 2
	www.wildlifetrusts.org/ (with permission)
	The Wildlife Trusts
	June 2026

	Useful industry links, page 2
	www.gov.uk/government/organisations/department-for-environment-food-rural-affairs
	Department for Environment, Food & Rural Affairs
	June 2026

	Useful industry links, page 2
	www.gov.uk/government/organisations/forestry-commission
	Forestry Commission
	June 2026

	Useful industry links, page 2
	www.food.gov.uk/
	Food Standards Agency
	June 2026

	Useful industry links, page 2
	www.gov.uk/government/organisations/animal-and-plant-health-agency
	Animal & Plant Health Agency
	June 2026

	Useful industry links, page 2
	www.gov.uk/government/organisations/centre-for-environment-fisheries-and-aquaculture-science
	Centre for Environment Fisheries and Aquaculture Science
	June 2026

	Useful industry links, page 2
	www.forestresearch.gov.uk/
	Forest Research
	June 2026

	Useful industry links, page 2
	www.forestryengland.uk/
	Forestry England
	June 2026

	Useful industry links, page 2
	www.metoffice.gov.uk/
	Met Office
	June 2026

	Useful industry links, page 2
	www.gov.uk/government/organisations/rural-payments-agency
	Rural Payments Agency
	June 2026

	Useful industry links, page 3
	www.gov.uk/government/organisations/veterinary-medicines-directorate
	Veterinary Medicines Directorate (VMD)
	June 2026

	Useful industry links, page 3
	https://ahdb.org.uk/ (with permission)
	Agriculture and Horticulture Development Board (AHDB)
	June 2026

	Useful industry links, page 3
	www.gov.uk/government/organisations/environment-agency
	Environment Agency
	June 2026

	Useful industry links, page 3
	www.gla.gov.uk/
	Gangmasters & Labour Abuse Authority
	June 2026

	Useful industry links, page 3
	www.hse.gov.uk/
	Health and Safety Executive
	June 2026

	Useful industry links, page 3
	https://jncc.defra.gov.uk/ (with permission)
	Joint Nature Conservation Committee (JNCC)
	June 2026

	Useful industry links, page 3
	www.gov.uk/government/organisations/marine-management-organisation
	Marine Management Association
	June 2026

	Useful industry links, page 3
	www.gov.uk/government/organisations/natural-england
	Natural England
	June 2026

	Useful industry links, page 3
	www.theoep.org.uk/
	The Office for Environmental Protection
	June 2026

	Useful industry links, page 3
	www.seafish.org/ (with permission)
	Seafish
	June 2026

	Useful industry links, page 3
	www.gov.uk/government/organisations/animals-in-science-committee
	Animals in Science Committee
	June 2026

	Useful industry links, page 3
	www.britishwool.org.uk/ (with permission)
	British Wool
	June 2026

	Useful industry links, page 3
	www.nationalforest.org/ (with permission)
	National Forest Company
	June 2026

	Useful industry links, page 3
	www.ordnancesurvey.co.uk/
	Ordnance Survey (OS)
	June 2026

	Useful industry links, page 3
	https://biaza.org.uk/
	British and Irish Association of Zoos and Aquariums (BIAZA)
	June 2026

	Useful industry links, page 3
	www.cats.org.uk/
	Cats Protection
	June 2026

	Useful industry links, page 3
	www.dogstrust.org.uk/
	Dogs Trust
	June 2026
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* ‘T-LEVELS’ and ‘T Level’ are registered trade marks of the Department for Education.
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These resources are made available subject to the Technical Education Networks programme Terms and Conditions. These can be accessed at www.technicaleducationnetworks.org.uk 
[bookmark: _heading=h.6zhh2sjixujt]The Terms and Conditions set out the legal terms and associated information relating to the teaching materials and other assets produced as part of the Technical Education Networks programme. The Terms and Conditions may be updated from time to time, please ensure you have read and understood them each time you access the resource.
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