	Terms of use and disclaimer of liability



Supporting Technical Education Teaching:
Curriculum Resources
Teaching Guide
Topic: Employer-set Project (Research, planning and evaluation)

[image: ][image: ]


	Construction BSE: Employer-set Project (Research, planning and evaluation)

	Version 1, June 2026
	© Gatsby Technical Education Projects 2026



2

	Construction BSE
Version 1, June 2026
	
© Gatsby Technical Education Projects 2026




[bookmark: _heading=h.ifoll7auhx2d]Version information
	Version
	Description of change
	Date of Issue

	Version 1
	Original version
	June 2026

	
	
	




	Route
	Building Services Engineering for Construction

	Qualification
	EDUQAS T Level Technical Qualification in Building Services Engineering for Construction version 1.0 19/05/2025 610/5780/0
https://www.eduqas.co.uk/media/44mjv5a1/wjec-eduqas-t-level-in-bse-for-construction-specification.pdf 

	Topic
	Employer-set project (ESP)

	Specification coverage
	Employer-set project
· Task 1.1 Research
· Task 1.3 Project plan
· Task 2.2 Evaluation


This resource is part of a series of materials to support technical education teaching. The approach to developing the materials draws from research led by Professor Kevin Orr that sets out a model for understanding of technical education pedagogy.
The curriculum development begins with the knowledge that students are working to learn and apply. Teachers draw from their subject and industry expertise, and their knowledge of their students, to make decisions about the core concepts the curriculum will focus on, how they will sequence these concepts, and the activities that are selected to support students’ learning. The decisions behind the resources suggested in this topic are the result of choices made by the curriculum development team, which will be reviewed and improved by teachers’ decision-making and ongoing reflection in their own circumstances.
The materials also seek to support teachers in bringing classroom and industry closer together, by providing assets that draw from authentic industry materials, and using opportunities to capture workplace practice that can be shared with students.
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It is assumed that activities outlined in this Teaching Guide will be undertaken in suitable facilities or work areas by suitably trained personnel and that good practices, appropriate use policies and procedures will be observed. Teachers should consult their employers’ risk assessments before use and consider whether any modification is necessary for the particular circumstances of their own class/institution.
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[bookmark: _Toc232080100]Introduction
This document for teachers outlines both the topic area covered and the approach to using the suite of resources and assets for each resource.
[bookmark: _heading=h.mbjq6wmi77ec][bookmark: _Toc232080101]Topic purpose
The Building Services Engineering (BSE) for Construction Employer-set project (ESP) is an externally marked project which always draws on content from the following core underpinning knowledge outcomes:
· health and safety
· construction design principles
· sustainability principles
· BSE systems.
The ESP assesses the knowledge and skills learned as part of the core component through six tasks: 1.1 Research, 1.2 Report, 1.3 Project plan, 1.4 Presentation, 2.1 Collaborative problem-solving and 2.2 Evaluation. The resources in this topic are designed to support students in the areas identified in chief examiner reports as needing more support and guidance during the ESP:
· – Research
· – Project plan
· 2.2 – Evaluation.
Students frequently find it difficult to move beyond surface-level information gathering, to structure and sequence their project plans effectively, and to produce evaluations that are reflective rather than descriptive. The resources aim to scaffold student learning by: modelling effective research methods; introducing professional planning tools, such as Gantt charts; and by guiding students to produce evaluations that link directly to the brief, provide detailed reasoning and accurately judge the quality of their outcomes. By focusing on these three critical areas of the ESP, the resources help students build confidence, improve the quality of their project outputs, and demonstrate both technical competence and reflective practice in line with industry expectations.
This topic is broken down into three resources, and several assets (animations, videos and worksheets) are supplied to support each resource. The suggested sequence of concepts and activities can be adapted to reflect the needs of students and circumstances. The resources are broken down to provide teacher flexibility on the depth covered in the activities and the assets used.
The resources in this topic make use of the following materials provided by the Awarding Organisation (EDUQAS) as the source information for many of the activities. These can be found on the EDUQAS website:
· https://www.eduqas.co.uk/media/owgf545p/employer-set-project-project-brief-v10.pdf 
· https://www.eduqas.co.uk/media/5ggc5rxp/employer-set-project-mark-scheme-v20.pdf
· https://www.eduqas.co.uk/media/w01fqycn/employer-set-project-guide-exemplar-responses-a-grade.pdf
· https://www.eduqas.co.uk/media/c2ofkwth/employer-set-project-guide-exemplar-response-e-grade.pdf
The resources include activities with a total suggested time of 7 hours 40 minutes plus follow-up/consolidation across all three resources. The activities for all the resources could be completed over six or more lessons, or individual activities could be slotted into lessons over two or more weeks.
The animations and videos included are suitable for use during taught lessons; however, they can also be accessed by students independently. Teachers may wish to direct students to revisit the resources outside of class, as memory aids or for additional reinforcement of key concepts.
The Glossary is a standalone enhancement resource designed to be integrated into any lesson to support technical vocabulary. It can be adapted to fit specific student needs and expanded as new terms are encountered.
There are also opportunities to build several essential skills that are developed during the course and general competencies for maths, English and digital. 
The content in the resources can be reinforced throughout the course to support students’ learning. For example, when preparing for their industry placement, one objective could be for students to identify how the workplace approaches tasks, such as research, project planning or evaluation. They might look for examples of how companies gather information to meet client briefs, how project plans are sequenced and managed, or how outcomes are evaluated against requirements. Students can then discuss these practices with their supervisor, reflect on their relevance to the ESP, and record their observations in their industry placement logbook (for example: support.tlevels.gov.uk/hc/en-gb/articles/360015345420-Industry-placement-logbook-for-students). This helps students connect classroom learning with real-world practice, ensuring their ESP tasks are technically accurate and aligned with professional standards. 
[bookmark: _heading=h.e54dfanvy20][bookmark: _Toc232080102]Industry importance
The ESP is the bridge between classroom learning and real-world practice. For the T Level Technical Qualification in Building Services Engineering for Construction, it ensures learners develop the applied skills, professional standards and problem-solving abilities that industry demands, making them workplace-ready from day one. 
“From an industry professional's perspective, research, planning and evaluation are all essential skills. Developing these skills now prepares learners to operate with the same professionalism, critical thinking, and continuous improvement mindset that industry relies on.”
Andy Adams, Managing Director, T3 Training and Development & T3 Industry Solutions
[bookmark: _Toc232080103]Industry links
Industry links provide authoritative references and real-world context that can be integrated into ESP teaching and guidance.
Building services engineering and technical standards
· Chartered Institution of Building Services Engineers (CIBSE) is a global organisation that provides standards and guidance to building services engineering professionals. www.cibse.org 
· Building Services Research and Intelligence Association (BSRIA) provides market intelligence reports and publications; recent topics include smart building technology, lighting, and a statutory compliance inspection checklist. http://www.bsria.com/uk
· BEAMA is the UK manufacturing trade association for the electrotechnical sector. www.beama.org.uk
· Microgeneration Certification Scheme (MCS) has a role in setting and maintaining standards for small-scale renewable energy systems. https://mcscertified.com 
These industry standards websites help teachers reinforce regulatory compliance, technical accuracy and professional expectations, ensuring students understand the benchmarks their work should meet.
Building regulations and government guidance
· Government collection of approved documents on ways to meet building regulations. https://www.gov.uk/government/collections/approved-documents A fully-searchable PDF of the approved documents is also available.
Health, safety and compliance
· HSE (Health and Safety Executive) holds core guidance for the construction industry across key topics including: The Construction (Design and Management) Regulations 2015, role-based guidance, safety hazards, health risks and supporting resources. https://www.hse.gov.uk/construction/index.htm
· The British Safety Council provides health and safety training courses and hosts a resource hub for construction and learning. https://www.britsafe.org/training-and-learning/construction 
General construction industry resources
· The Construction Industry Training Board 2025 (CITB) is the employer-led and funded skills and standards body for the construction industry in Great Britain. https://www.citb.co.uk 
· The National House-Building Council (NHBC) is the UK’s leading independent provider of warranty and insurance for new-build homes. https://www.nhbc.co.uk 
· The Royal Institution of Chartered Surveyors (RICS) is a global professional body that sets and enforces standards, regulates qualifications, and promotes ethical practice in land, property, construction, and infrastructure. https://www.rics.org 
Mathematics skills support for Construction and BSE
· STEM Learning has a collection contextualising maths through real construction scenarios (e.g., sewage tunnels, floor loads, coordinates, heating calculations) https://www.stem.org.uk/resources/library/collection/24330/construction-and-built-environment 
Renewable energy and low-carbon technologies
· The Renewable Energy Hub UK has an installer directory, price comparison tool and guidance across a range of technologies. https://www.renewableenergyhub.co.uk
· The Energy Saving Trust provides information mainly aimed at individuals and consumers. https://energysavingtrust.org.uk 
· NICEIC is a UK certification body for electrical businesses. https://www.niceic.com 
· Commercial organisations offering renewable or low-carbon technologies include:
· The Heat Pump Warehouse, selling complete Air Source Heat Pump systems and other home energy alternatives. https://www.theheatpumpwarehouse.co.uk 
· EDF, a major UK electricity generator, producing zero-carbon electricity primarily through its nuclear power stations and renewable energy sources such as wind and solar. https://www.edfenergy.com/heating/heat-pumps/air-source-heat-pump-guide
Supplier list from EDUQAS ESP brief
The supplier links from the ESP brief give practical examples of products, technologies and sustainable solutions that students can research and reference in their projects. Together, these resources allow teachers to connect classroom tasks with industry practice, making the ESP more authentic, relevant and aligned to the skills students will need in the workplace.
Water regulations and conservation technologies
· The Water Regulations Approval Scheme (WRAS) is responsible for enforcing the water fittings regulations and byelaws. It also runs a compliance scheme for plumbing products. https://www.waterregsuk.co.uk 
· The Water Services Regulation Authority (Ofwat) is the economic regulator for the water and wastewater sectors in England and Wales. https://www.ofwat.gov.uk
· Commercial organisations offering water conservation technologies include:
· Rainharvesting Systems, a rainwater harvesting company supplying both domestic and commercial systems. https://www.rainharvesting.co.uk 
· The Tank Shop, which provides customers fuel and water storage tanks.  https://www.thetankshop.co.uk 
[bookmark: _heading=h.zcdq6mjwirmd][bookmark: _Toc232080104]Prior learning
The employer-set project is designed to assess applied competence, so students need a solid foundation in the following areas before attempting it:
· health and safety regulations
· safe systems of work, PPE use, risk assessment principles and compliance with legislation (e.g. HASAWA, COSHH)
· building services fundamentals
· basic principles of plumbing, heating, ventilation and electrical installation
· understanding of energy efficiency, sustainability and environmental considerations
· tools, materials and equipment
· correct selection, safe use and maintenance of hand tools, power tools, and measuring instruments
· technical drawings and schematics
· ability to interpret plans, wiring diagrams and pipework schematics
· familiarity with symbols, scales and conventions used in construction documentation.
Students should apply the skills and knowledge gained during industry placement directly to their ESP. Placement experiences provide real-life examples of research, planning and evaluation, strengthening ESP tasks and making outcomes more relevant to client briefs. Observing workplace practices helps students understand how professionals meet requirements, manage resources and assess quality, while building transferable skills in teamwork, organisation and communication that support project performance and professional readiness. 
[bookmark: _heading=h.87wx606z977o][bookmark: _Toc232080105]Accessibility
[bookmark: _heading=h.pw55p5p7y88g]The teaching materials have been designed to provide teachers with a flexible framework, including different approaches to activities, suggested consolidation activities to further embed knowledge and adaptable study questions to assess learning. As with all resources, teachers will wish to consider the specific needs of their students when using the materials, including Special Educational Needs and Disabilities (SEND).
All candidates will need to have access to a computer with word processing software and the internet to carry out research. Blind or partially sighted candidates should be provided with screen readers to complete their research and voice-to-text software to complete the task. Any candidates with physical disabilities should be provided with assistive technologies to meet their needs. Students with dyslexia should be provided with screen overlay software.
	Introduction
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Learning outcomes and specification coverage
	Resource
	Learning outcomes
	Specification coverage
	Skills and general competencies
	Links to other specification content

	1 – Research skills in the ESP
	Students will be able to:
· identify the key components of effective research as outlined in the ESP band descriptors
· explain common pitfalls in student research, including poor organisation and imbalanced focus on core knowledge areas
· plan and structure a research approach that aligns with the ESP brief and assessment criteria
· apply core knowledge consistently across areas such as costs, performance, environmental and financial benefits, and relevant legislation
· demonstrate digital skills in sourcing, collating, and presenting research findings in line with industry expectations.
	Employer-set project
Task 1.1 – Research
Relevant assessment objectives:
AO1 Planning skills and strategies 
AO2 Apply knowledge and skills to the context of the project 
AO3 Select relevant techniques and resources to meet the brief
AO4 Use Maths, English and digital skills 
	Skills
CSB Primary research e.g. obtaining measurements related to a design and/or customer requirement
General competencies
English:
EC1 – Convey technical information to different audiences
EC2 – Present information and ideas
EC4 – Summarise information/ideas
EC5 – Synthesise information
EC6 – Take part in/lead discussions
Maths:
MC5 – Processing data
MC7 – Interpreting and representing with mathematical diagrams
Digital:
DC1 – Use digital technology and media effectively
DC2 – Design, create and edit documents and digital media
DC3 – Communicate and collaborate
DC4 – Process and analyse numerical data
DC5 – Be safe and responsible online
	Resource 1 draws from a range of topics from the specification: 
1. Health and safety in construction 
2. Construction science principles 
3. Construction design principles 
4. Construction and the built environment industry 
5. Construction sustainability principles 
6. Construction measurement principles 
7. Building technology principles 
8. Construction information and data principles
9. Relationship management in construction 
10. Digital technology in construction 
11. Construction commercial/business principles
12. Building Services Engineering (BSE) systems
13. Maintenance principles 
14. Tools, equipment and materials

	2 – Planning documents (Gantt charts)
	Students will be able to:
apply project planning tools (Gantt charts) to organise tasks, trades and dependencies 
evaluate planning approaches against industry standards (health & safety, equipment, contractors, waste)
demonstrate professional and technical knowledge
collaborate and communicate effectively
reflect on personal contribution and professional practice in project planning.
	Employer-set project
Task 1.3 – Project plan 
Relevant assessment objectives:
AO1 Planning skills and strategies 
AO2 Apply knowledge and skills to the context of the project 
AO3 Select relevant techniques and resources to meet the brief 
AO4 Use Maths, English and digital skills 

	Skills
CSA Applying a logical approach to solving problems, identifying issues and proposing solutions
CSC Communication
CSD Working collaboratively with other team members and stakeholders
General competencies
English:
EC1 – Convey technical information to different audiences
EC2 – Create texts for different purposes and audiences
EC4 – Summarise information/ideas
EC5 – Synthesise information
EC6 – Take part in/lead discussions
Maths:
MC5 – Processing data
MC7 – Interpreting and representing with mathematical diagrams
MC9 – Costing a project
MC10 – Optimising work processes
Digital:
DC1 – Use digital technology and media effectively
DC2 – Design, create and edit documents and digital media
DC3 – Communicate and collaborate
DC4 – Process and analyse numerical data
DC5 – Be safe and responsible online
	Resource 2 draws from a wide range of topics from the specification: 
1. Health and safety in construction 
2. Construction science principles 
3. Construction design principles 
4. Construction and the built environment industry 
5. Construction sustainability principles 
6. Construction measurement principles 
7. Building technology principles 
8. Construction information and data principles
9. Relationship management in construction 
10. Digital technology in construction 
11. Construction commercial/business principles
12. Building Services Engineering (BSE) systems
13. Maintenance principles 
14. Tools, equipment and materials

	3 – Employer-set project evaluation
	Students will be able to:
apply evaluation frameworks to assess project outcomes against the ESP brief
critically analyse strengths and weaknesses in sample evaluations using industry-linked criteria
demonstrate professional and technical knowledge through reasoned reflection on their own work
collaborate and communicate effectively in peer discussions about evaluation quality
reflect on personal contribution and skill development, linking evaluation to real-world practice.
	Employer-set project
Task 2.2. Evaluation
Relevant assessment objectives:
AO4 Use Maths, English and digital skills 
AO5 Carry out tasks and evaluate for fitness for purpose
	Skills
CSA Applying a logical approach to solving problems, identifying issues and proposing solutions,
CSC Communication e.g. providing information and advice to customers and/or wider stakeholders on the potential risks of a change to an industrial system or making a presentation to a stakeholder on the implications of change
CSD Working collaboratively with other team members and stakeholders 
General competencies
English:
EC2 – Present information and ideas 
EC5 – Synthesise information
EC6 – Take part in/lead discussions
Digital:
DC1 – Use digital technology and media effectively
DC3 – Communicate and collaborate
	Resource 3 draws on a wide range of topics from the specification: 
1. Health and safety in construction 
2. Construction science principles 
3. Construction design principles 
4. Construction and the built environment industry 
5. Construction sustainability principles 
6. Construction measurement principles 
7. Building technology principles 
8. Construction information and data principles
9. Relationship management in construction 
10. Digital technology in construction 
11. Construction commercial/business principles
12. Building Services Engineering (BSE) systems
13. Maintenance principles 
14. Tools, equipment and materials


	Learning outcomes and specification coverage
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[bookmark: _Toc232080106]Resource guidance
[bookmark: _heading=h.gq8xz3ypufxr][bookmark: _Toc232080107]Resource 1: Research skills in the ESP
The resource begins with an introduction to the ESP. The rest of this resource focuses on Task 1.1 Research of the ESP. It aims to help students to carry out effective research for their ESP. Students will explore why research matters and what good practice in research for the ESP looks like. They will have the opportunity to judge sample research findings. The EDUQAS ESP Project brief and associated documents provide the basis of many of the activities. 
This resource includes activities with a total suggested time of 195 minutes plus Follow-up/Consolidation time. These activities could be completed over three or more lessons, or individual activities could be slotted into lessons over one or more weeks. If necessary, students can complete any unfinished activities as independent follow-up or consolidation. 
[bookmark: _heading=h.505o3lzif65s][bookmark: _Toc232080108]Preparation
	Resources provided
	EDUQAS ESP: Project brief 
EDUQAS ESP: Mark scheme 
· EDUQAS ESP: Exemplar response - A Grade
· EDUQAS ESP: Exemplar response – E Grade
· Resource 1 Slide deck
· Resource 1 Video (Employer-set Project: Walkthrough)
· Resource 1 Animation (10 steps to completing research)
· Resource 1 Activity 3 Worksheet
· Resource 1 Activity 5 Worksheet
· Resource 1 Activity 6 Worksheet
· Resource 1 Activity 6 Worksheet answers
· Resource 1 Activity 7 Worksheet
· Glossary

	Equipment needed
	Access to internet-connected devices for research
Band descriptor handouts or posters
Research planning templates or graphic organisers

	Safety factors
	None

	Prior learning
	Health and safety awareness
Building services fundamentals
Technical drawings and documentation
Project planning skills
Research and information gathering

	Common misconceptions
	Students may believe that the quantity of research equals quality. Clarify to students that structure, relevance and application matter more than quantity.
Students may not realise that digital skills are part of the assessment. Clarify that digital skills are an important part of their assessment.
Students may confuse copy-pasting with research. Clarify that students need to read research and select relevant parts, summarise it and carry out analysis.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used.
Access to a computer with word processing software and the internet to carry out research.
Access to any technologies needed to support students with SEND.


[bookmark: _heading=h.nqek67pgvhk4][bookmark: _Toc232080109]Activity guide
	Introduction
SUGGESTED TIME: 
15 minutes
RESOURCES: 
R1 Slide deck, slides 2, 3
R1 Video
EDUQAS ESP: Project brief
Glossary
	This introduction covers the resource objectives and provides an overview of the employer-set project. Make sure that students have access to the EDUQAS ESP: Project Brief, either in hard copy or online, as well as the slide deck and video. Provide students with a copy of the glossary to refer to or add to during the activities in this resource.
Introduce the resource objectives using slide 2.
Play the Employer-set Project: Walkthrough video (https://vimeo.com/1200701427/acedd0e016), and ask students to note down any questions that it raises for them about the ESP.
Talk through the EDUQAS ESP: Project brief with students, pointing out the different tasks and making links back to the video.
Hold a short question and answer session to cover any queries that were raised by the video or the project brief.

	Activity 1: Why research matters
SUGGESTED TIME: 
15 minutes
Resources: 
R1 Animation
R1 Slide deck, slides 5, 6
EDUQAS ESP: Project brief
	This activity focuses on the first task in the employer-set project, Task 1.1 Research, drawing out why research is important. Hand out copies of the EDUQAS ESP: Project Brief.
Play the 10 steps to completing research animation (https://vimeo.com/1198368149/4b0d253f43)
This animation can be paused at [01:23] to check students’ understanding of when and how they can and cannot use Artificial Intelligence (AI) for their research for the ESP.
You could ask students the following questions using a short ‘show of hands’:
· Who has used an AI tool?
· Who has found useful or interesting information using AI?
· Have you ‘fact-checked’ an AI response?
Ensure students understand that they are permitted to use AI tools to support the completion of Research Task 1.1, provided that usage is transparent, limited and appropriately referenced, but AI must be treated as a secondary research aid and not a primary source. The use of AI is not permitted in any other task.
During the animation you may wish to discuss research sources at the following points:
· [04:06]: students should be made aware that blogs from credible individuals or organisations may provide useful supporting information, but should always be verified using reliable industry or official sources. 
· [04:16]: explain that bias occurs when information reflects a particular viewpoint or interest and may not present a balanced picture, so students should consider who produced the information and whether claims can be verified using other reliable sources.
Continue the animation to the end. 
As a class, discuss the questions on the role and purpose of research for the ESP, on slide 5. Students should draw on the information in the video, the animation and from their own experience.
Next, talk through Task 1.1. Research with students, clarifying any misconceptions or gaps in understanding of what is required, such as that:
· the purpose of research in the ESP is to gather accurate, relevant information that directly addresses the client’s brief
· research skills are vital because they underpin every stage of the project 
· effective research means gathering accurate, reliable information, recording it systematically and linking findings directly to the client brief
· effective research is needed to critically compare options, such as costs, sustainability and installation requirements, rather than simply listing data 
· using industry standards and supplier links as authentic references helping to reinforce professional practice.
Summarise the reasons why recording research matters, using slide 6. 

	Activity 2: ESP: Mark scheme Task 1.1 and band descriptors
Suggested time: 
10 minutes
Resources: 
EDUQAS ESP: Mark scheme
Task 1.1 band descriptor handouts or posters

	This activity is designed to introduce students to the ESP: Mark Scheme for the research task (Task 1.1). Make sure that students have access to the ESP: Mark scheme and the band descriptors.
Hand out copies or display the ESP: Mark scheme and talk through the indicative content for Task 1.1 Research (pages 5–6).
Discuss the band descriptors and marks for Task 1.1 Research (page 7). Ask students to describe the progression from Band 1 to Band 3 in their own words. Look for answers that show understanding that:
· in Band 1, basic research shows some initial planning, but the information gathered is loosely organised and lacks a clear structure. While elements of the required core knowledge are mentioned, the focus is uneven and concentrates more on one aspect of the brief than others, whereas
· in Band 3, advanced, robust research demonstrates a fully considered response to all brief requirements, supported by a methodical and well‑structured approach to information gathering. A comprehensive and systematic range of sources has been collated in line with industry standards, and core knowledge has been accurately and consistently applied across every aspect of the brief.
Recap and clarify any misconceptions that remain from the Introduction.

	Activity 3: Project brief overview
Suggested time: 
10 minutes
Resources: 
R1 Activity 3 Worksheet
EDUQAS ESP: Project brief
	This activity introduces students to the context and scenario in the ESP: Project brief. The worksheet is an extract from the full project brief. Hand out copies of the worksheet and the ESP: Project brief.
Ask students to read the project brief overview in Activity 3 Worksheet before they read the full ESP Project brief and to make brief notes on where they think they will start their research.
Ask students to read the full project brief.
Give students the opportunity to share their thoughts on their approach to starting research, and to ask questions about the ESP: Project brief 

	Activity 4: Good practice vs bad practice
Suggested time: 
20 minutes
Resources: 
R1 Slide deck, slides 7–17
EDUQAS ESP: Exemplar response –  A grade
EDUQAS ESP: Exemplar response –  E grade
EDUQAS ESP: Mark scheme
	This activity helps students to identify how research can be good or bad. Hand out copies of the ESP: Exemplar response – A grade, the ESP: Exemplar response – E grade and the ESP: Mark scheme. 
If students have watched the animation, you can remind them of the ten steps described.
For additional support, you can provide slides 7–12 on good practice as handouts for students.
Focus on good practice: ask students to identify good practice in the ESP: Exemplar Response – A grade and to make links with the Band 3 descriptor in the ESP: Mark scheme. 
Focus on bad practice: ask students to identify bad practice in the ESP: Exemplar Response – E grade and to make links with the Band 1 descriptor in the ESP: Mark scheme. Recap what you have covered in this activity, using slides 7–18. 

	Activity 5: Judge sample research findings
Suggested time: 
25 minutes
Resources: 
R1 Activity 5 Worksheet
EDUQAS ESP: Project brief
EDUQAS ESP: Mark scheme
	This is the first of two activities that encourage students to apply what they have learned about effective research for the ESP. Hand out copies of the worksheet. Make sure that students also have access to the ESP: Project brief and the ESP: Mark scheme.
Ask students to complete Activity 5: Judging sample research findings, which supports students in evaluating and improving research for a project. 
Check that students have completed the evaluation checklist, supporting them in identifying any gaps in meeting the criteria. 
Check that students have recorded their research, ensuring that they have included an explanation of what they researched and how their research findings strengthen the project response.

	Activity 6: Reliable and unreliable and non‑reputable sources
Suggested time: 
35 minutes
Resources: 
R1 Activity 6 Worksheet
R1 Activity 6 Worksheet answers
	This is the second of two activities that encourage students to apply what they have learned about effective research for the ESP. Hand out copies of Activity 6 worksheet.
Ask students to complete Activity 6: Reliable and unreliable sources, which supports students in evaluating how to identify reliable sources and avoid unreliable information when conducting research for Task 1.1.
To facilitate independent working, walk around the groups and/or bring the class back together at a mid-point: 
· Ask students to answer the following question about the supplied sources: ‘Is it reliable or not?’ Collect quick ideas on the board/flip chart. 
· Prompt them to look for evidence that suggests that the sources pass the CRAAP test (Currency, Relevance, Authority, Accuracy, Purpose).
· Remind students to give their reasoning when evaluating sources and to justify their decisions when classifying sources
· For students who require additional support, consider sharing some of the potential evidence or the answer sheet before they complete their tables.
On completion of the task, use the answer sheet to discuss students’ responses. 

	Activity 7: Complete your own research
Suggested time: 
45 minutes
Resources: 
EDUQAS ESP: Project brief
R1 Activity 7 worksheet
	In this activity, students carry out research in response to the ESP: Project brief. Hand out copies of Activity 7 worksheet.
Ask students to work through Activity 7: Complete your own research. Make sure that they have access to the ESP: Project brief.
While students are working independently, encourage them to check that they are using the ‘Hints and tips’ in the worksheet, which includes: pre-planning, starting with a wide pool of sources, use of the CRAAP test, including explanations and justification of chosen sources, meaningful reflection. 

	Plenary
Suggested time: 
20 minutes
Resources: 
None
	Hold a Q&A session with students, giving them the opportunity to ask questions covering research planning and collation.
Ensure that students are clear that they will need to complete Task 1.2 Report for the formal assessment.

	Follow-up / consolidation
(to be completed outside of lesson) 
Suggested time: 
Up to 30 minutes
	Give students the opportunity to complete all the activities. 


	Resource 1: Research skills in the ESP
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[bookmark: _heading=h.z3qqgch8d1ur][bookmark: _Toc232080110]Resource 2: Planning documents (Gantt charts)
In this resource, students explore Task 1.3 Project plan of the ESP. Students will assess an example of a programme of works (Gantt chart) and supporting statement. They will also look at what makes an effective Gantt chart and supporting statement before completing a group activity, a Gantt chart and supporting statement. 
This resource includes activities with a total suggested time of 155 minutes plus Follow-up/Consolidation time. These activities could be completed over multiple lessons, or individual activities could be slotted into lessons over one or more weeks. If necessary, students can complete any unfinished activities as independent follow-up or consolidation.
Note: The Gantt charts used in this resource have been simplified for learning purposes. To provide additional context, your may wish to use industry contacts, guest speakers or anonymised project programmes to demonstrate how Gantt charts are used on live construction projects and how project schedules become more complex as activities, dependencies and resources are added.
[bookmark: _heading=h.2peetoeh1daf][bookmark: _Toc232080111]Preparation
	Resources provided
	EDUQAS ESP: Project brief 
EDUQAS ESP: Mark scheme
Resource 2 Introduction worksheet
Resource 2 Activity 2 Worksheet
Resource 2 Activity 2 Worksheet answers
Resource 2 Activity 4 Worksheet
Resource 2 Activity 4 Worksheet answers
Resource 2 Activity 5 Worksheet
Resource 2 Activity 6 Worksheet
Resource 2 Video 1 (Task 1.3 – Planning a project)
Resource 2 Video 2 (Student Gantt chart)
Resource 2 Animation (Task 1.3 – Project planning)
Glossary

	Equipment needed
	Access to internet-connected devices for producing planning documents
Project planning software
Gantt chart handouts or posters

	Safety factors
	None

	Prior learning
	Project Planning Skills
Awareness of sequencing
Resource allocation
Contingency planning

	Common misconceptions
	Students think a Gantt chart is just a list of tasks in order. Clarify that a Gantt is a project planning tool which shows stages, durations and dependencies of tasks.
Students assume that trades can all work simultaneously without considering dependencies. Clarify that it is important to consider the dependencies to enable trades to work alongside each other without getting in each other’s way or creating hazardous conditions.
Students focus only on tasks, forgetting wider considerations like health and safety, waste management or specialist equipment.
Students think the supporting statement is just a description of the Gantt chart. Clarify that the supporting statement provides the reasoning and justification behind the plan. While the Gantt chart or programme of works shows the sequence and timing of activities, the supporting statement explains why those decisions were made and demonstrates awareness of industry standards.
Students reduce health and safety planning to ‘wearing PPE’. Clarify that health and safety planning also involves safe access and egress, contractor coordination, equipment use, emergency procedures and waste management, ensuring compliance and professional standards.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used.
Access to a computer with word processing software and the internet to carry out research.
Access to any technologies needed to support students with SEND.


[bookmark: _heading=h.prote7c6mycu][bookmark: _Toc232080112]Activity guide
	Introduction
SUGGESTED TIME: 
15 minutes
RESOURCES: 
R2 Video 1
EDUQAS ESP: Project brief, Task 1.3
R2 Introduction worksheet
Glossary
	This introduction covers the resource objectives, which focus on Task 1.3 Project plan for the employer-set project, along with common misconceptions about planning. 
Make sure that students have access to the EDUQAS ESP: Project Brief, either in hard copy or online and hand out copies of the R2 Introduction worksheet: Task 1.3 Project Plan, which is a summary of key points about Task 1.3. Provide students with a copy of the glossary to refer to or add to during the activities in this resource.
Give an overview of Task 1.3, noting that its purpose is to assess students’ planning skills. Refer to the other documents from EDUQAS that you will use again – the mark scheme and the exemplar grade responses. 
Ask students to read Task 1.3 in the ESP: Project brief.
Play the Task 1.3 – Planning a project video (https://vimeo.com/1200722949/91f094fa37).
Hold a short Q&A session to draw out any misconceptions or gaps in understanding of what is required from students’ understanding of the information in the video and the project brief. You may wish to use some of the questions below:
· What is the main purpose of Task 1.3 and what are you expected to produce?
· Which parts of the project brief directly influence what you include in Task 1.3?
· What key points from the video help you understand what good work for Task 1.3 looks like?
· What specific information must be included to meet the requirements of Task 1.3?
· How should your response be structured so it is clear and aligned with the handout criteria?
· What evidence, reasoning, or justification do you need to include?
· What are common mistakes students make in Task 1.3, and how will you avoid them?
· What would be an example of something that seems relevant but would not actually meet the task requirements?
Use the handout to check that students understand the key points about Task 1.3.

	Activity 1: ESP Mark scheme Task 1.3 and band descriptors
Suggested time: 
10 minutes
Resources: 
EDUQAS ESP: Mark scheme, Task 1.3
EDUQAS Task 1.3 band descriptor posters or handouts
	This activity is designed to introduce students to the ESP: Mark scheme for the planning task (Task 1.3). Make sure that students have access to the ESP: Mark scheme and the band descriptors.
Hand out copies or display the ESP: Mark scheme and talk through the indicative content for Task 1.3 Project plan (pages 13–16). 
Discuss the band descriptors and marks for Task 1.3 Project plan (pages 14–15). Ask students to describe the progression from Band 1 to Band 3 in their own words. Look for answers that show understanding that:
· in Band 1, the project plan shows a limited structure, with only some required elements included. Justification for the chosen techniques, resources, methods and materials is minimal, and several choices do not fully align with the needs of the project brief. Health and safety are acknowledged but only at a basic level. References to core knowledge and skills are present but demonstrate only a partial understanding of how they relate to the brief, whereas
· in Band 3, the project plan follows a clear and logical structure, demonstrating a detailed, industry‑standard approach with well‑prioritised stages. The selection of resources, methods and materials is fully justified, accurate and entirely appropriate for the project brief, including clear consideration of disposal requirements. All health and safety aspects are addressed comprehensively, with relevant discussion of impacts and implications. Core knowledge is applied consistently and without technical error, with strong connections made between knowledge areas to enhance the overall effectiveness of the plan.
Recap and clarify any misconceptions from the Introduction.

	Activity 2: Assessing a project plan
Suggested time: 
20 minutes
Resources: 
R2 Video 2
R2 Activity 2 Worksheet
R2 Activity 2 Worksheet answers
	This activity gives students the opportunity to assess an exemplar project plan. Make sure that students have access to the video and hand out the worksheet (and answer sheet, if appropriate).
Play Video 2 (https://vimeo.com/1200701428/fb706fb14f) about a student’s Gantt chart. Hold a short discussion on what the student did well and what could be improved. 
You may wish to use prompts such as: 
· What did the student do well in their project plan? 
· What could be improved and why? 
· How does the plan meet the requirements of the project brief? 
· What features make this more than a simple ‘to do’ list? 
Listen for students’ understanding of task sequencing, dependencies, timescales and the overall purpose of a Gantt chart as a project planning tool. Use the discussion to identify and address any misconceptions before students create their own plan.
Next, introduce the activities in the worksheet, and use the question approach outlined to address the misconception that a Gantt chart is simply a ‘to do’ list. 
Ask students to complete Activity 2: Assessing a project plan, parts a and b, which are about strengths and areas for improvement. They may need to watch this section of the video again before completing the activity.
Share the answer sheet with students, and check that students have used the questioning approach to assess the Gantt charts’ strengths and areas for improvement. Check for responses that include:
· strengths: clarity, sequencing, trades involved, logical flow, etc. 
· areas for improvement: estimated timings, lack of contingency, risk management, etc.
Play the rest of the video and ask students to complete part c in Activity 2: Assessing a project plan while watching the video. (You may need to pause or repeat sections of the video as they complete this task.) 
Share Activity 2: Assessing a project plan answers with students and check for responses that include connections to wider industry considerations, including health and safety, specialist equipment, contractors & job roles, and waste management.

	Activity 3: What creates an effective Gantt chart and supporting statement?
Suggested time: 
15 minutes
Resources: 
R2 Animation
	This activity encourages students to think deeply about the planning skills needed to create a programme of works (Gantt chart) that reflects the requirements in a project brief. 
Play the Task 1.3 – Project planning animation (https://vimeo.com/1193541520/2a44e71e83)
Discuss with students what they think the key points are for creating an effective programme of works (Gantt chart) and supporting statement. Check for responses that show understanding of:
· consideration of the need of different trades and dependencies between trades and tasks that impact on when activities can be scheduled and completed
· inclusion of specialist equipment
· how waste needs to be managed
· health and safety considerations.
Address misconceptions around Gantt charts being purely about timings or only linear/sequential in nature.
Reinforce that the supporting statement should show the professional reasoning behind the Gantt chart and should demonstrate their understanding of industry practices related to: 
· buildability, site location including access
· health and safety
· availability of all trades, resources and materials.

	Activity 4: Creating a Gantt chart
Suggested time: 
40 minutes
Resources: 
R2 Activity 4 Worksheet
R2 Activity 4 Worksheet answers
	In this activity, students work in pairs or small groups to create a Gantt chart. 
Hand out copies of the worksheet and ask students to complete Activity 4: Create your own Gantt chart.
Bring the class back together for a brief ‘show and tell’. Compare students’ Gantt charts to the example on the answer sheet. Check for responses that:
· define the project title and key phases
· identify trades involved and dependencies
· incorporate industry standards (health and safety, specialist equipment, contractors & job roles, waste management)
· include a well-structured Gantt chart.

	Activity 5: Presentation
Suggested time: 
30 minutes
Resources: 
R2 Activity 5 Worksheet
	In this activity, students prepare and give a short (5-minute) presentation about their Gantt charts. This could be a group activity and presentation.
Hand out copies of the worksheet and ask students to prepare to present their Gantt charts and complete Activity 5: Presentation part a.
Once all the groups have prepared their presentations, ask each group to present their Gantt chart and supporting statement to the class
After each presentation, ask the class for feedback on it. Remind those giving feedback to follow the principles of constructive contributions. The presenting group should add the feedback to their activity sheet (part b.)

	Activity 6: Self-reflection
Suggested time: 
20 minutes
Resources: 
R2 Activity 6 Worksheet
	This activity encourages meaningful self-reflection which is linked to given criteria. This should be an individual activity.
Ask students to complete Activity 6: Self-reflection against criteria on the Activity sheet. 

	Plenary
Suggested time: 
5 minutes
Resources: 
None
	Hold a Q&A session with students, giving them the opportunity to ask questions covering project planning.

	Follow-up / consolidation
(to be completed outside of lesson) 
Suggested time: 
Up to 30 minutes
	Give students the opportunity to complete all the activities in 
Resource 2.


	Resource 2: Planning documents (Gantt charts)



	Resource 2: Planning documents (Gantt charts)




[bookmark: _heading=h.fd6g32fyw1g5][bookmark: _Toc232080113]Resource 3: Employer-set project evaluation
In this resource, students explore Task 2.2 Evaluation of the ESP. Students determine what is involved in a holistic evaluation and mark a sample evaluation. Students write their own evaluations based on their research and Gantt chart tasks.
Evaluation skills are essential for students to demonstrate higher-level thinking in the ESP. Unlike earlier tasks that emphasise research and planning, evaluation requires students to review how well their project outcomes meet the client brief and to make evidence-based judgements about strengths and areas for improvement.
This resource includes activities with a total suggested time of 110 minutes. These activities could be completed over one or more lessons, or individual activities could be slotted into lessons over one or more weeks. If necessary, students can complete any unfinished activities as independent follow-up or consolidation.
[bookmark: _heading=h.z8cozufcyls][bookmark: _Toc232080114]Preparation
	Resources provided
	EDUQAS ESP: Project brief 
EDUQAS ESP: Mark scheme 
EDUQAS Task 2.2 band descriptor posters or handouts
Resource 3 Activity 2 Worksheet
Resource 3 Activity 2 Worksheet answers
Resource 3 Activity 3 Worksheet
Resource 3 Activity 3 Worksheet answers
Resource 3 Activity 4 Worksheet
Resource 3 Activity 4 Worksheet answers
Resource 3 Video (Task 2.2 – Evaluation)
Glossary

	Equipment needed
	Access to internet-connected devices for evaluation
Band descriptor handouts or posters

	Safety factors
	None

	Prior learning
	Evaluation requires students to review how well the project outcome meets the brief (AO5b). Without prior learning in research, planning, technical knowledge and reflective communication, students risk producing superficial descriptions rather than evidence-based judgements.

	Common misconceptions
	Students think evaluation is just retelling what happened or describing the project stages. Clarify that evaluation also involves stating what went well and what could be improved.
Students assume saying ‘it went well’ or ‘we finished on time’ is enough. Clarify that evaluations should answer the question ‘why’, and that they should think about the reasons; in the case of these examples, why something went well or what factors helped them to finish on time.
Students forget to connect their evaluation back to the project brief, focusing only on personal effort. Clarify that it is important to link what went well and what needs to be improved back to the project brief.
Students do not recognise that evaluation is also about personal growth (research, planning, teamwork, communication). When evaluating their project, they should include examples of personal growth, asking questions such as ‘How did I improve?’, ‘What would I do differently?’
Students list successes and failures without explaining why they mattered. They should include the reasons why their successes and failures matter in terms of the project brief and personal growth, etc.
Students make claims like ‘the project was successful’ without supporting evidence. Students should give reasons and evidence to back up their claims.

	Accessibility
	Seek to ensure wide representation for any visiting speakers and case studies used.
Access to a computer with word processing software and the internet to carry out research.
Access to any technologies needed to support students with SEND.


[bookmark: _heading=h.yb3r8vcsucnh][bookmark: _Toc232080115]Activity guide
	Introduction
SUGGESTED TIME: 
10 minutes
RESOURCES: 
EDUQAS ESP: Project brief, Task 2.2
Glossary
	This introduction covers the resource objectives, which focus on Task 2.2 Evaluation for the employer-set project, along with common misconceptions about evaluating skills. Make sure that students have access to the EDUQAS ESP: Project Brief, either in hard copy or online. Provide students with a copy of the glossary to refer to or add to during the activities in this resource.
Give an overview of the whole of Task 2, pointing out that Task 2.1 is about collaborative problem-solving, but that you are going to focus on Task 2.2 evaluation skills. Refer to the documents from EDUQAS that you will use again – the mark scheme and exemplar grade responses.
Ask students to read Task 2.2 in the ESP: Project brief and note down any questions that they might have about the task.
As a group, answer any questions and clarify misconceptions, encouraging students to share their own understanding to help others. Check for understanding that:
· evaluation is about judging effectiveness, not just describing what was done
· it is important to link back to the client brief and to show whether requirements were met
· they need to identify both strengths and areas for improvement
· evaluation should be structured, clear and aligned with industry practice.

	Activity 1: Task 2.2 Mark scheme and band descriptors
Suggested time: 
15 minutes
Resources: 
EDUQAS ESP: Mark scheme, Task 2.2
EDUQAS Task 2.2 band descriptor posters or handouts
	This activity is designed to introduce students to the ESP: Mark scheme evaluation task (Task 2.2) and address common misconceptions. Make sure that students have access to the ESP: Mark scheme and band descriptors.
Hand out copies or display the ESP: Mark scheme and talk through the indicative content for Task 2.2 Evaluation (page 24). 
Discuss the band descriptors and marks for Task 2.2 Evaluation (page 25). Ask students to describe the progression from Band 1 to Band 3 in their own words. Look for answers that show understanding that:
· in Band 1, the reflective evaluation does not clearly explain how well the project outcome met the brief. The response lacks clarity in places and provides limited reasoning. There is little detail about how the outcome links to the specific requirements of the brief, and explanations may be underdeveloped or unclear.
· in Band 2, the reflective evaluation is thorough and clearly focused on how well the project outcome met the brief. The student provides detailed reasoning to explain the level of success achieved. Clear and specific links are made between the project outcome and the requirements of the brief, supported by well-developed explanations
· in Band 3, the reflective evaluation is comprehensive and specifically addresses how well the project outcome was achieved. There is detailed reasoning behind how successfully the project brief was met. Detail is provided on how the project outcome linked to the requirements of the brief with detailed reasons. 
· in Band 4, the evaluation is comprehensive, perceptive and precise. It fully addresses how well the project outcome met the requirements of the brief. The student provides detailed and well-justified reasoning, clearly explaining what was successful, what could be improved, and why. Judgements are accurate, balanced and reflective of the overall quality and effectiveness of the project outcome
Recap students’ understanding of the task and clarify any remaining misconceptions, such as:
· strong evaluations show whether the client requirements were met, not just that the task was completed 
· evaluations draw on evidence from research, planning and outcomes, not just ‘feelings
· both strengths and areas for improvement should be identified, with suggestions for how to improve
· evaluations are part of professional practice, and as such, should be structured, clear and aligned with industry standards
· the evaluation is assessed and is worth up to 8 marks, so a well-developed response can significantly impact their grade.

	Activity 2: Holistic evaluation
Suggested time: 
20 minutes
Resources: 
R3 Video
R3 Activity 2 Worksheet
R3 Activity 2 Worksheet answers
	This activity gives students the opportunity to see the importance of reflective evaluation skills in the employer-set project. Make sure that students have access to the video. Hand out copies of the worksheet.
Play the Task 2.2 – Evaluation video (https://vimeo.com/1200701426/59dda0e3c5), asking students to complete the spider diagram in the Activity 2 Worksheet.
They should note down the key criteria of a strong evaluation based on what they have seen in the video and their own understanding. You may need to pause or replay sections of the video to allow students time to make notes
Share the answer sheet with students and hold a short ‘show and tell’. Look for responses that include: comprehensive reflection, clear link to a brief, detailed reasoning, accurate judgement, skills developed.


	Activity 3: Marking a sample evaluation
Suggested time: 
25 minutes
Resources: 
R3 Activity 3 Worksheet
R3 Activity 3 Worksheet answers
	This activity gives students the opportunity to assess an exemplar evaluation. Hand out copies of the worksheet, which contains the relevant mark bands and band descriptors from the EDUQAS: Mark scheme.
Ask students to complete Activity 3: Marking a sample evaluation. 
During a walk-round while students are completing the activity, or in a short question and answer session at the end, use the answer sheet as a guide and check for responses that:
· identify strengths, such as a clear link to the renewable energy brief
· identify areas to improve, such as vague reflections, lack of detailed reasoning
· suggest recommendations for improvement.

	Activity 4: Writing your own evaluation
Suggested time: 
25 minutes
Resources: 
R3 Activity 4 Worksheet
R3 Activity 4 Worksheet answers
	Ask students to complete Activity 4: Writing your own evaluation.
Support students by discussing the areas of difficulty:
· Descriptive vs Evaluative: Students may simply describe what they did instead of judging effectiveness
· Students may forget to connect their evaluation back to the client requirements.
· Some may only list strengths or only areas for improvement, rather than providing a balanced view.
While students are writing their evaluations, support them by checking they are on task:
· Look for references to the client brief and whether students are judging how well their work met it.
· Check that students are using evidence (research notes, costs, timings, standards, etc.) to support their points.
· Encourage students to include both strengths and areas for improvement.
· Remind them to use clear, professional language appropriate to industry practice.
Share the answer sheet, which contains questioning approaches and considerations for meaningful evaluations

	Plenary
Suggested time: 
15 minutes
Resources: 
None
	Discuss with students how evaluation prepares students for industry. Guide the discussion by asking the following questions:
How does evaluation prove competence to employers? Possible answers:
· shows students can critically judge their own work
· demonstrates awareness of industry standards and client requirements
· provides evidence of strengths and areas for improvement with supporting data
· reflects maturity and readiness for workplace practice.
How does reflection improve future project outcomes? Possible answers:
· helps students learn from mistakes and avoid repetition
· encourages better methods, sequencing and resource choices
· builds adaptability and supports continuous improvement
· strengthens planning and problem-solving skills for future projects.


	Resource 3: Employer-set project evaluation



	Resource 3: Employer-set project evaluation




[bookmark: _heading=h.vokdg89yi274][bookmark: _Toc232080116]Weblinks and resources
All weblinks and resources have been used in accordance with the owner Terms and Conditions and, where specified, permission has been granted by the owner.
Inclusion of web links or mention of external organisations within the teaching materials does not imply any affiliation with, endorsement by or sponsorship of these external organisations. 
	Location
	Link (with permission if required)
	Owner
	Date last accessed

	Teaching Guide page 3
	https://www.eduqas.co.uk/media/44mjv5a1/wjec-eduqas-t-level-in-bse-for-construction-specification.pdf  
	WJEC EDUQAS
	June 2026

	Teaching Guide page 3
	www.technicaleducationnetworks.org.uk
	Technical Education Networks
	June 2026

	Teaching Guide pages 5, 13, 18, 23
R1 Activity 3 Worksheet, 
R1 Activity 7 Worksheet
	https://www.eduqas.co.uk/media/owgf545p/employer-set-project-project-brief-v10.pdf (with permission)
	WJEC EDUQAS
	June 2026

	Teaching Guide pages 5, 13, 18, 23
R1 Activity 5 Worksheet
	https://www.eduqas.co.uk/media/5ggc5rxp/employer-set-project-mark-scheme-v20.pdf (with permission)
	WJEC EDUQAS
	June 2026

	Teaching Guide page 5
	https://www.eduqas.co.uk/media/w01fqycn/employer-set-project-guide-exemplar-responses-a-grade.pdf (with permission)
	WJEC EDUQAS
	June 2026

	Teaching Guide page 5
	https://www.eduqas.co.uk/media/c2ofkwth/employer-set-project-guide-exemplar-response-e-grade.pdf (with permission)
	WJEC EDUQAS
	June 2026

	Teaching Guide page 6
	support.tlevels.gov.uk/hc/en-gb/articles/360015345420-Industry-placement-logbook-for-students
	Department for Education
	June 2026

	Teaching Guide page 7
	www.cibse.org
	Chartered Institution of Building Services Engineers
	June 2026

	Teaching Guide page 7
	http://www.bsria.com/uk (with permission)
	Building Services Research and Intelligence Association
	June 2026

	Teaching Guide page 7
	www.beama.org.uk
	BEAMA
	June 2026

	Teaching Guide page 7
	https://mcscertified.com (with permission)
	Microgeneration Certification Scheme
	June 2026

	Teaching Guide page 7
	https://www.gov.uk/government/collections/approved-documents
	GOV UK
	June 2026

	Teaching Guide page 7
	https://www.hse.gov.uk/construction/index.htm
	HSE (Health and Safety Executive)
	June 2026

	Teaching Guide page 7
	https://www.britsafe.org/training-and-learning/construction
	British Safety Council
	June 2026

	Teaching Guide page 7
	https://www.citb.co.uk (with permission)
	Construction Industry Training Board
	June 2026

	Teaching Guide page 7
	https://www.nhbc.co.uk
	National House-Building Council
	June 2026

	Teaching Guide page 7
	https://www.rics.org
	Royal Institution of Chartered Surveyor
	June 2026

	Teaching Guide page 7
	https://www.stem.org.uk/resources/library/collection/24330/construction-and-built-environment
	STEM Learning
	June 2026

	Teaching Guide page 7
	https://www.renewableenergyhub.co.uk (with permission)
	Renewable Energy Hub UK
	June 2026

	Teaching Guide page 7
	https://energysavingtrust.org.uk
	Energy Saving Trust
	June 2026

	Teaching Guide page 8
	https://www.niceic.com
	NICEIC
	June 2026

	Teaching Guide page 8
	https://www.theheatpumpwarehouse.co.uk
	Heatpump Warehouse
	June 2026

	Teaching Guide page 8
	https://www.edfenergy.com/heating/heat-pumps/air-source-heat-pump-guide
	EDF Energy
	June 2026

	Teaching Guide page 8
	https://www.waterregsuk.co.uk (with permission)
	Water Regulations Approval Scheme
	June 2026

	Teaching Guide page 8
	https://www.ofwat.gov.uk (with permission)
	Water Services Regulation Authority (Ofwat)
	June 2026

	Teaching Guide page 8
	https://www.rainharvesting.co.uk (with permission)
	Rainharvesting Systems
	June 2026

	Teaching Guide page 8
	https://www.thetankshop.co.uk (with permission)
	The Tank Shop
	June 2026
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These resources are made available subject to the Technical Education Networks programme Terms and Conditions. These can be accessed at www.technicaleducationnetworks.org.uk 
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