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This resource is part of a series of materials to support technical education teaching. The approach to developing the materials draws from research led by Professor Kevin Orr that sets out a model for understanding of technical education pedagogy.
The curriculum development begins with the knowledge that students are working to learn and apply. Teachers draw from their subject and industry expertise, and their knowledge of their students, to make decisions about the core concepts the curriculum will focus on, how they will sequence these concepts, and the activities that are selected to support students’ learning. 
The decisions behind the resources suggested in this topic are the result of choices made by the curriculum development team, which will be reviewed and improved by teachers’ decision-making and ongoing reflection in their own circumstances.
The materials also aim to support teachers in bringing the classroom and industry closer together by providing assets drawn from authentic industry sources. They make use of opportunities to capture real workplace practices, ensuring that the content reflects genuine industry requirements and the skills employers expect. 
These resources can then be shared with students to strengthen their understanding of professional standards and working environments.
HEALTH AND SAFETY 
It is assumed that activities outlined in this Teaching Guide will be undertaken in suitable facilities or work areas by suitably trained personnel and that good practices, appropriate use policies and procedures will be observed.
Teachers should consult their employers’ risk assessments before use and consider whether any modification is necessary for the particular circumstances of their own class/institution.
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[bookmark: _Toc233124574]Introduction
This document for teachers outlines both the topic areas covered and approach to using the suite of resources and assets for each lesson/resource. Unless otherwise stated, definitions of key terms have been developed by the authoring team and reviewed in the context of the activities. Teachers may choose to revise definitions as necessary and should review the content in advance of delivery to check it is appropriate for students. 
[bookmark: _Toc233124575]Topic purpose
This topic introduces students to the education and early years professional discussion element of the qualification and its connection to industry. The focus on skills development supports students who are preparing for assessment and for future careers in the education and early years sector. It is essential that students develop a holistic understanding of the skills required to participate in a professional discussion in the context of the course. 
The topic provides students with an opportunity to review a discussion between two professionals working in the education and early years sector by observing and identifying the skills required. The resources include a video, worksheets, discussions and role plays to support the consolidation of students’ knowledge. 
These resources have been designed to be used during a 1.5-hour lesson. Teachers may want to adapt the suggested sequencing of concepts and activities to suit their students and circumstances. They may also want to split activities across multiple shorter lessons and/or set some of the tasks for students to work on independently. Each activity has a suggested timing but can be adapted to fit teachers’ own planning and class sizes, along with the needs of their students. It is important to consider that some elements may take longer than the time shown. 
There are opportunities to work on general competencies for English, and teachers are encouraged to work on maths and digital competencies if context allows. There are several note-taking activities – students can be encouraged to structure their notes to prioritise what is most significant or what they most want to retain and learn.
[bookmark: _Toc233124576]Industry importance
The skills and processes covered in these resources are directly aligned with what is expected in the education and early years sector. Mastering the skills needed for professional discussions prepares students for success in workplace collaborations, interviews and a future career in the industry. Professional discussions are part of standard best practice for effective supervision in schools and early years settings. For example, it is common practice for councils throughout the UK to recommend regular supervision meetings for early years practitioners and their supervisors. Such meetings include professional discussions on roles and responsibilities, professional practice and working relationships. 


“As early years educators, positive relationships are at the heart of everything we do. With children, we provide an environment where they feel secure to try new things and build confidence. With parents, we share a sense of purpose and collective responsibility for their child’s learning and wellbeing. 
Positive relationships are vital for professional collaboration – as an early years team, we work together with trust and openness to share ideas, reflect, review best practice, challenge thinking and draw on one another’s expertise.”

Tracy Haycocks, Oxon CE Primary School, Shrewsbury

In school settings, professional discussions are equally important and form a core part of collaboration between teaching assistants, teachers and other school staff. 
During professional discussions, practitioners and teaching staff are encouraged to reflect on: their own performance; any concerns; child and pupil development and progress; room organisation and curriculum experiences; observation, assessment and curriculum planning for children and young people; parent partnerships; and safeguarding. 
Students need to be able to critically assess their work to identify their strengths and opportunities for growth, and to articulate what they have learned. Critical thinking skills will help students prepare for personal reviews and promote continuous improvement. Supervisors use professional discussions as part of their performance management of practitioners and teaching staff. 
Professional discussions are a form of structured oral communication. Employers see them as evidence that someone can:
hold a professional conversation
respond clearly under pressure
explain reasoning and actions
adapt communication to different audiences.
These abilities are essential in the education, childcare, and health and social care sectors.
[bookmark: _Toc233124577]Industry links
Birth to 5 Matters was created by the Early Years Coalition to support practitioners to develop their curriculum and pedagogy to reflect contemporary issues: http://birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf 
The Early Years Foundation Stage (EYFS) framework contains the standards that school and childcare providers must meet for the learning, development and care of children from birth to 5: www.gov.uk/government/publications/early-years-foundation-stage-framework--2
The Education Endowment Foundation (EEF) supports schools, colleges and early years settings to make a difference: http://educationendowmentfoundation.org.uk 
The Getting it right from the start report outlines how early years practitioners care for and educate babies and toddlers in England: www.gov.uk/government/publications/getting-it-right-from-the-start-how-early-years-practitioners-work-with-babies-and-toddlers
Development Matters is non-statutory curriculum guidance for the early years foundation stage: http://assets.publishing.service.gov.uk/media/64e6002a20ae890014f26cbc/DfE_Development_Matters_Report_Sep2023.pdf
NSPCC early years safeguarding guidance includes online and face-to-face safeguarding and child protection training: http://learning.nspcc.org.uk/training/introduction-safeguarding-child-protection 
[bookmark: _Toc233124578]Prior learning 
Prior to undertaking a professional discussion, students should develop a strong understanding of the core content of the course so they can confidently apply their learning in context. This includes a clear grasp of the education and early years sectors, secure knowledge of child and young person development, and familiarity with the methods, strategies and approaches used to support children’s and pupils’ learning. Students should also have well-established knowledge of safeguarding processes, relevant legislation and safe practice, along with the ability to discuss behaviour management strategies and explain how inclusive practice is ensured within early years and school settings. 
This foundational knowledge equips students with the necessary skills and expertise to effectively apply their learning to a professional discussion.
[bookmark: _Toc233124579]Accessibility
The teaching materials have been designed to provide teachers with a flexible framework, including different approaches to activities, suggested consolidation activities to further embed knowledge and adaptable study questions to assess learning. As with all resources, teachers will wish to consider the specific needs of their students when using the materials, including special educational needs and disabilities (SEND). Although content has been reviewed, accessibility in externally linked resources cannot be guaranteed.
Students’ base level of professional discussions may affect how much explanation is needed to make appropriate industry links. Drawing on the students’ own experiences including from their industry placements will support this. Students’ understanding and experience of the world of work will be varied, which may mean they find applying the content to an industry environment challenging. Engaging in whole group discussions where appropriate and sharing students’ experiences will help expose students to different experiences.
	Introduction
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[bookmark: _Toc233124580]Learning outcomes and specification coverage
	Lesson
	Learning outcomes
	Specification coverage
	Skills and General competencies
	Links to other specification content

	1: Introduction to professional discussions
	Students will be able to:
identify the purpose of the professional discussion
identify the skills required to participate in a professional discussion
reflect on a professional discussion.
	The video, Preparing for a professional discussion, draws on knowledge from across the specification, including: 
Core knowledge: Element 7: Professional practice: 7.3 The application of observation and reporting on children and young people’s participation, conceptual understanding and progress to support child development 
adheres to policies and procedures relevant to recording information 
maintains the validity and reliability of information 
informs relevant colleagues, the family and other agencies
Core skills: CS2: Work with others to plan and provide activities to meet children and young people’s needs 
communicating openly and effectively with other professionals, speaking clearly and confidently: 
· establishing professional relationships with relevant colleagues and parents/carers
Occupational specialism: Early Years Educator: 
PO5: Work in partnership with colleagues, parents, carers and other professionals to support children’s development
S3.8 Engage in activities that contribute to continuing professional development (CPD)
improving skills in line with setting and/or sector requirements
Occupational specialism: Assisting Teaching:
S2.11 Build professional relationships with colleagues, stakeholders, parents and carers, and pupils
using appropriate language 
maintaining appropriate professional boundaries 
maintaining confidentiality, only sharing information when required 
communicating in a positive way
	Skills
Identify how to demonstrate active listening, clear communication, empathy and critical thinking 
Identify how to provide evidence-based responses to questions
Demonstrate the ability to reflect on experiences and link theory to practice
Communicate information clearly 
General competencies
GEC4. Summarise information/ideas 
GEC5. Synthesise information 
GEC6. Take part in/lead discussions
	S1.2 Ensure regular communication with teachers to provide clarity and consistency of role within lessons
S2.11 Build professional relationships with colleagues, stakeholders, parents and carers, and pupils
CS1: Communicate information clearly to engage children and young people



	Learning outcomes and specification coverage
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[bookmark: _Toc137031737][bookmark: _Toc138426718][bookmark: _Toc138426742][bookmark: _Toc138426774][bookmark: _Toc138426806][bookmark: _Toc138426838][bookmark: _Toc233124581]Lesson guidance
[bookmark: _Toc233124582]Lesson 1: Introduction to professional discussions 
[bookmark: _Toc137031739][bookmark: _Toc138426720][bookmark: _Toc138426744][bookmark: _Toc138426776][bookmark: _Toc138426808][bookmark: _Toc138426840]This lesson introduces students to professional discussions. Through a video, worksheets, discussion points and role plays, students will gain an overview of the purpose of professional discussions and the skills they need to develop. The activities are designed to connect professional discussions to real-world industry practices, preparing students for their assessment and for careers in the education and early years sector. 
Teachers may wish to adapt the suggested sequencing, timing and activities as appropriate for their students.
[bookmark: _Toc233124583]Preparation
Before the lesson, read through the teaching notes, watch the video and review the worksheets to become familiar with this resource pack and ensure the content is suitable for your students. (This is due to the sensitive nature of the safeguarding theme in the video.)
	Resources provided
	Video: Preparing for a professional discussion (https://vimeo.com/1203788085/2359415b8d)
Worksheet 1: Video handout
Worksheet 1: Video handout answers
Worksheet 2: Conversation cards
Worksheet 3: Role play feedback
Worksheet 4: Essential skills reflection

	Equipment needed
	Screen and internet access for the teacher
Printer for physical copies of handouts, if required
Adequate and appropriate space for role plays

	Safety factors
	None

	Prior learning
	Before undertaking a professional discussion, students should develop a strong understanding of the course’s core content so they can confidently apply their learning in context. This includes a clear grasp of the education and early years sectors, a secure knowledge of child and young person’s development, and familiarity with the methods, strategies and approaches used to support children’s and young people’s learning. 
Students should also have a well-established knowledge of safeguarding processes, relevant legislation and safe practice, along with the ability to discuss behaviour management strategies and explain how inclusive practice is ensured within early years and educational settings.

	Common misconceptions
	Students may not realise that professional discussions are used throughout the sectors to ensure best practice is followed.
Students may not at first grasp that thorough preparation is essential.
Professional discussions may seem like everyday conversations, but in fact they require important professional skills such as clear communication, active listening, professionalism and confidentiality.

	Accessibility
	Ensure captions are turned on or provide video transcripts for students with hearing impairments.
Offer various methods for students to complete activities (e.g. typing on a computer, writing on paper, verbal responses) to accommodate different students.
Ensure that activity support, prompts and questioning have appropriate output expectations for individual students’ needs. Use naturally occurring opportunities to ensure additional support is delivered for students who may find the content and delivery difficult to grasp.
Teachers may wish to group students of similar abilities so that they can support each other when working on group tasks.


[bookmark: _Toc137031740][bookmark: _Toc138426721][bookmark: _Toc138426745][bookmark: _Toc138426777][bookmark: _Toc138426809][bookmark: _Toc138426841][bookmark: _Toc233124584]Activity guide
	Introduction
SUGGESTED TIME: 
10 minutes
RESOURCES: 
Whiteboard 
and pen
	Start the lesson by introducing the learning objective: to understand what professional discussions are, their importance to the education and early years sector, and the essential skills needed to undertake a successful discussion.
Write ‘Professional discussions’ on the board. Ask students, in pairs, to share what they already know about professional discussions. Elicit ideas from some pairs to explore what different aspects of professional discussions students are already familiar with. 
Ask students to try defining what a professional discussion is.
Confirm to the students that a professional discussion is “a structured, two-way, formal conversation between a practitioner and their supervisor, or between teaching staff.” 
Ask students to work in pairs to discuss what their initial thoughts and expectations about professional discussions are, and what they think will be the biggest challenge of participating in them. Then facilitate a discussion by inviting whole-class feedback. This will help you gauge which skills students will need the most support to develop. Write their ideas on the board, as you will return to this during the plenary. 
Students may feel anxious about participating in a professional discussion but may not say. Teachers should address this potential issue if students do not raise it themselves. Reassure the students that thorough preparation and practice in using professional language, and the essential skills covered in this resource, will help them to feel more confident.

	Activity 1: Situations requiring a professional discussion
Suggested time: 
5 minutes
Resources: 
Whiteboard and pen
	Instruct students to list as many situations as they can in 30 seconds in which they may need to conduct a professional discussion in a school or early years setting. This will help them to link the skills they will learn to real world situations. Write their ideas on the board.
Possible answers: 
· Raising a safeguarding concern about a child or young person
· Discussing a child’s or young person’s development or progress with a manager or teacher
· Feeding back observations to colleagues 
· Contributing to team meetings or briefings 
· Handovers at the start or end of a shift 
· Speaking with parents/carers about a child’s day 
· Discussing behaviour concerns or incidents 
· Planning activities with colleagues 
· Reflecting on practice with a supervisor 
· Attending supervision or appraisal meetings 
· Discussing additional needs or support strategies 
· Reporting accidents or incidents 
· Clarifying roles and responsibilities within the classroom 
· Giving or receiving feedback from colleagues 
· Supporting transitions (e.g. moving rooms or starting school) 
· Addressing concerns about attendance or wellbeing 
· Participating in training or CPD discussions 
· Managing conflict or resolving misunderstandings with colleagues 
· Contributing to reviews or progress meetings
· Working with external professionals (e.g. a special educational needs co-ordinator (SENDCo) to review support for pupils with additional needs, a health visitor)
· Feeding back on pupil understanding during or after a lesson
· Discussing a pupil’s progress or attainment with the class teacher
Establish that professional discussions are used throughout the sector to ensure that best practice is followed. If student answers demonstrate any misconceptions, explore one or two answers in more depth to show how professional discussions are used in practice and why they are important across the sectors. You could ask further discussion questions, such as:
· What could happen if these discussions did not take place?
· How do professional discussions help keep children and pupils safe and supported?
· Why is it important for staff to share information with each other?

	Activity 2: What is a professional discussion?
Suggested time: 
10 minutes
Resources: 
Video: 
Preparing for a professional discussion
Worksheet 1: Video handout

	Explain to students that they are going to watch a video about professional discussions involving a safeguarding concern for a child raised by a member of staff. Establish that professional discussions need practitioners and teaching staff to have a range of skills and that students will use these skills throughout their careers. By the end of the lesson, they will understand the structure of a professional discussion and the key skills needed. 
At first, students may not grasp that they need to prepare thoroughly. Ask students to create a checklist for preparing for a professional discussion. They could do this individually, in pairs, or in small groups. 
Give students Worksheet 1: Video handout. 
Play the first section of the video, What is a professional discussion? (https://vimeo.com/1203788085/2359415b8d). As each question is answered, teachers may pause the video, facilitate a discussion of the question, and ask students to write down their answers. Alternatively, teachers may wish to wait until the end of the first section and then ask students to work in groups to answer the questions. 
Follow up the group work with whole-class feedback to check understanding. During feedback, scaffold your support. To do this, support students early on, e.g. with sentence starters, then gradually reduce support as their confidence in the topic grows. Address any misunderstandings. Look for opportunities for sharing tips to prepare for a professional discussion, such as organising evidence-based examples to discuss, practising professional phrases to use when sharing evidence-based facts or polite ways to start and finish a conversation.
For question 4, establish the full set of skills that are required: active listening; positive body language, empathy, professional communication, confidentiality and professional boundaries, critically thinking, emotional intelligence, asking open-ended questions, evidence-based responses (i.e. stating facts rather than opinions).
It would be useful to briefly discuss the concept of emotional intelligence to check students’ understanding here, focusing on the fact that it involves:
· the ability to perceive, understand and be sensitive to one’s own emotions and those of others
· the ability to regulate and manage emotions and use them effectively for personal growth.

	Activity 3: A safeguarding discussion
Suggested time: 
15 minutes
Resources: 
Video: 
Preparing for a professional discussion
Worksheet 1: Video handout
	Play the second section of the video twice. The first time, ask students just to watch. The second time, ask them to take notes to answer the questions. 
Don’t assume students will naturally pick up essential skills. Instead, name and model them clearly. For example, introduce the key skills (active listening and using professional language) before students do the related activity. 
Refer to the skills during and after the activity and always link the skills to real workplace expectations. For example, say: “Next, we’re going to focus on how to raise a concern professionally, make sure to pay attention to the language used.” 
Highlight appropriate tips about how to improve performance, such as: “Notice how the practitioner has described just the key points of his concern using professional language.” 
Ask students following the assistant teacher pathway to watch and consider how similar skills are used when discussing pupil progress, behaviour or lesson support with a teacher. 
Ask students to work in pairs to answer the questions. 
Invite whole-class feedback on each question on the worksheet and address any misunderstandings.
For question 10, explain that safeguarding concerns must be raised directly with the designated safeguarding lead (DSL). However, if the DSL is off-site, the supervisor could also discuss the situation with the deputy DSL. 

	Activity 4: Reflection on video
Suggested time: 
10 minutes
Resources: 
Video: 
Preparing for a professional discussion
Worksheet 1: Video handout
Worksheet 1: Video handout answers
For the lucky dip game: each skill written on a small piece of paper and folded
A container
	Play the final section of the video. 
Ask students to work in pairs to answer the questions. 
Then facilitate a whole-class discussion about each of the questions on the worksheet. 
For question 14, establish that the essential skills are active listening, positive body language, empathy, professional communication, confidentiality and professional boundaries, critical thinking and emotional intelligence. Ask students to evaluate how well each skill was demonstrated in the video. 
For the final question, encourage students to offer peer feedback and link their answers to specific skills. Guide the pairs to consider their personal strengths and development areas. 
Give students Worksheet 1: Video handout answers. Students can check their notes and add more detail to their own answers if necessary.
To further link theory to practice, ask students to use Gibbs’ reflective cycle to reflect on a time when they have used these skills in their own practice. 
If there is time, play a lucky dip game to reinforce students’ learning and recall of the skills required for a successful professional discussion. Students take turns to select one piece of paper and demonstrate the skill or recall how the skill may be demonstrated. (This can be conducted in small groups to aid confidence.)

	Activity 5: 
Role play
Suggested time:
30 minutes 
Resources:
Worksheet 2: Conversation cards
Worksheet 3: Role play feedback
Timer
	Before students begin the role play activity, give them Worksheet 2: Conversation cards and review some of the sentence starters. Model effective practice, as students need to see and hear what good looks like. As you do so, ‘think aloud’ to explain why something is effective, e.g. “I’m asking an open question here so I can gather more information rather than making assumptions.”
For students who need further support, scaffold their learning by building a conversation together and writing it on the board. Give students one of the following scenarios: 
· In the role of an early years practitioner, raise a safeguarding concern with your supervisor about changes in a child’s behaviour. 
· In the role of a teaching assistant, discuss with the class teacher your concerns about a student who seems not to be engaging in lessons. 
Start to build the conversation by asking: “How might you professionally raise a concern?” Elicit their ideas and together write an effective opening line on the board. Then continue by asking: “How could a supervisor/class teacher respond to encourage further discussion?” 
Give students Worksheet 3: Role play feedback. 
Invite them to work in groups of three to role play a professional discussion. Students should take the parts of either supervisor, practitioner and observer, or teacher, teaching assistant and observer. The discussion can be focused on a topic of the students’ choosing but they need to be able to demonstrate their use of professional language and their essential skills. (There are suggestions for topics on the worksheet but students may use their own ideas.) The observer should use Worksheet 3: Role play feedback to take notes during the discussion and then offer professional feedback at the end of the discussion. Each student should take a turn in each role. Use a timer to ensure the professional discussions are kept brief. 
Circulate around the groups to assess students’ understanding of professional language and how to use it, and their strengths and weaknesses in demonstrating the essential skills.
Give targeted, actionable feedback. This should focus on how students communicate, not just what they say. To do this, be specific about strengths and next steps, and focus on one or two key improvements at a time. For example, say: “You explained your concern clearly. Next time, try to include more specific examples to support your point.”
You may wish to do further role plays to strengthen students’ essential skills and to build confidence.

	Plenary
Suggested time: 
10 minutes
Resources: 
None
	Bring the class back together. Invite students to share their experience of the role plays: what were their strengths? What were the areas they can improve upon? 
Ask students to reflect on the discussion they had at the beginning of the lesson, on what their initial thoughts or expectations about professional discussions were, and what they thought would be the biggest challenge of participating in them. Ask students, in pairs, to discuss if their ideas have changed. Elicit their ideas and add them to the notes you wrote on the board at the beginning of the lesson. 
Put students in groups. Ask them to consider how they can overcome the challenges of participating in professional discussions they identified. For example, students might have expressed “nervousness”. In this example, guide groups to consider a range of ways they can manage feelings or nervousness, from being well-prepared to practising breathing and calming visualisation techniques.  

	Follow-up/
consolidation
(to be completed outside of lesson)
Suggested time: 
40 minutes
Resources: 
Worksheet 4: Essential skills reflection
Worksheet 2: Conversation cards

	Explain that students will have already started to develop many of the essential skills needed for successful professional discussions. 
Give students Worksheet 4: Essential skills reflection. 
Ask them to complete it outside of the lesson. The worksheet asks them to reflect on when they have demonstrated the essential skills and how they will apply these in the future to make improvements. 
Ask students to look at Worksheet 2: Conversation cards again. Explain that they should keep this worksheet to refer to. Ask them to choose a topic and write three or four mini dialogues using the sentence starters provided, to further demonstrate their use of professional language and their essential skills.
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[bookmark: _Toc233124585]Weblinks and resources
All weblinks and resources have been used in accordance with the owner Terms and Conditions and, where specified, permission has been granted by the owner.
Inclusion of weblinks or mention of external organisations within the teaching materials does not imply any affiliation with, endorsement by or sponsorship of these external organisations.
	Location
	Link
(with permission if required)
	Owner
	Date last accessed

	Teaching Guide page 3
	https://www.ncfe.org.uk/technical-education/t-levels/education-and-early-years/ 
	NFCE
	July 2026

	Teaching Guide page 4
	www.technicaleducationnetworks.org.uk/contactus
	Technical Education Networks
	July 2026

	Teaching Guide page 4
	www.technicaleducationnetworks.org.uk
	Technical Education Networks
	July 2026

	Teaching Guide page 7
	http://birthto5matters.org.uk/wp-content/uploads/2021/04/Birthto5Matters-download.pdf
	Birth to 5 Matters
	July 2026

	Teaching Guide page 7
	www.gov.uk/government/publications/early-years-foundation-stage-framework--2 
	UK Government
	July 2026

	Teaching Guide page 7
	http://educationendowmentfoundation.org.uk
	Education Endowment Foundation
	July 2026

	Teaching Guide page 8
	www.gov.uk/government/publications/getting-it-right-from-the-start-how-early-years-practitioners-work-with-babies-and-toddlers
	UK Government

	July 2026

	Teaching Guide page 8
	http://assets.publishing.service.gov.uk/media/
64e6002a20ae890014f26cbc/DfE_
Development_Matters_Report_Sep2023.pdf
	Department for Education
	July 2026

	Teaching Guide page 8
	http://learning.nspcc.org.uk/training/introduction-safeguarding-child-protection 
	NSPCC
	July 2026
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[bookmark: _Toc155282510][bookmark: _Toc233124586]Terms of use and disclaimer of liability
These resources are made available subject to the Technical Education Networks programme Terms and Conditions. These can be accessed at: www.technicaleducationnetworks.org.uk  
[bookmark: _Hlk153972608]The Terms and Conditions set out the legal terms and associated information relating to the teaching materials and other assets produced as part of the Technical Education Networks programme. The Terms and Conditions may be updated from time to time, please ensure you have read and understood them each time you access the resource.
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