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	Research skills

	Specification coverage
	Core Skill F (CSF) Undertaking research e.g., identifying sources and obtaining information related to a project and / or customer requirements; interrogating, analysing, and reporting on business data; create a briefing document for internal colleagues or supervisor to assist them in formulating specific advice.



This resource is part of a series of materials to support technical education teaching. The approach to developing the materials draws from research led by Professor Kevin Orr that sets out a model for understanding of technical education pedagogy.
The curriculum development begins with the knowledge that students are working to learn and apply. Teachers draw from their subject and industry expertise, and their knowledge of their students, to make decisions about the core concepts the curriculum will focus on, how they will sequence these concepts, and the activities that are selected to support students’ learning. The decisions behind the resources suggested in this topic are the result of choices made by the curriculum development team, which will be reviewed and improved by teachers’ decision-making and ongoing reflection in their own circumstances.
The materials also seek to support teachers in bringing classroom and industry closer together, by providing assets that draw from authentic industry materials, and using opportunities to capture workplace practice that can be shared with students.
HEALTH AND SAFETY 
It is assumed that activities outlined in this Teaching Guide will be undertaken in suitable facilities or work areas by suitably trained personnel and that good practices, appropriate use policies and procedures will be observed. Teachers should consult their employers’ risk assessments before use and consider whether any modification is necessary for the particular circumstances of their own class/institution.
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[bookmark: _Toc137031731][bookmark: _Toc138426714][bookmark: _Toc138426738][bookmark: _Toc138426770][bookmark: _Toc138426802][bookmark: _Toc138426834][bookmark: _Toc237853104]Introduction
This document for teachers outlines both the topic area covered, and approach to using the suite of resources and assets for each lesson. Unless otherwise stated, definitions of key terms have been developed by the authoring team and reviewed in the context of the activities. Teachers may choose to revise definitions as necessary and should review the content in advance of delivery to check it is appropriate for students.
[bookmark: _Toc237853105]Topic purpose
There are three lessons and each lesson is assumed to be 1.5 hours. Teachers may want to adapt the suggested sequencing of concepts and activities as appropriate for the students and circumstances. The lessons are broken down to provide teacher flexibility on the depth covered in the activities; activities can also be split over multiple shorter lessons if required.
The lessons are designed to support Core Skill F (Undertaking research) and they could be used to support learning across research elements in the Employer Set Project (ESP) and occupational specialisms. This topic encourages students to apply core knowledge to realistic, real-world business case studies.
This topic focuses on the contextualisation of research, that is, ways of approaching research by using SWOT and PESTLE analysis. The primary focus is not explaining what these tools are or how to conduct them. Students will be expected to further develop their understanding of these methods independently.
Students will analyse data from research reports, considering the accuracy, validity and reliability of the evidence presented. They will interrogate research findings to evaluate their significance for business decision-making and reflect on the strengths and limitations of the research, identifying ways in which the quality, reliability and usefulness of future research could be improved.
Teachers and students are encouraged to use the Glossary as a companion resource to support technical vocabulary. Students can actively contribute to the Glossary by adding additional terms they may encounter as they work through the activities.
There are also opportunities to build several essential skills that are developed during the course, including through the Employer Set Project (core skills), and general competencies for maths, English and digital. 
The content in the lessons can be reinforced throughout the course to support students’ learning. For example, when discussing a forthcoming industry placement, one objective can be for students to conduct SWOT and PESTLE analyses for the organisation and note this learning in their logbook. For example: https://support.tlevels.gov.uk/hc/en-gb/articles/360015345420-Industry-placement-logbook-for-students 
Students may encounter artificial intelligence (AI) in their industry placements, as it is often used as a tool in data analysis. Where teachers choose to use AI, this should be done in line with institutional policies, and a clear distinction made between utilising to support teaching and learning and following Awarding Organisation guidance when completing assessed work. Providers must adhere to City & Guilds position statement on AI and Joint Council for Qualifications (JCQ) guidance on AI use in assessments.   
[bookmark: _Toc237853106]Industry importance
Successful research skills can be applied to many aspects of the business world. They are essential in making informed decisions, analysing market trends and customer needs, developing strategies in response to competitor activity, and identifying new business opportunities. In a future filled with AI, developing human-centric skills, such as critical thinking, analytical skills, problem-solving and communication skills, is essential for today's workplace.
“I pick up the phone and ask questions. I meet business owners and complete data analysis. I want accuracy. In business we need to be credible. Although it is a temptation to ask AI for a quick answer, if we don’t know it’s accurate, we lose our reputation, we lose everything.”
Helen Bancroft-Morris, Director, HBMTelemarketing
[bookmark: _Toc237853107]Industry links
These links provide supplementary material for teachers and students, connecting the topic to tools, factsheets and further educational resources.
· An overview explaining what a SWOT Analysis is and how to do one, from Mindtools: www.mindtools.com/amtbj63/swot-analysis/
· A SWOT analysis factsheet from the CIPD, explaining how a SWOT framework identifies internal strengths and weaknesses, and external opportunities and threats, and the advantages and disadvantages of using SWOT analysis: www.cipd.org/uk/knowledge/factsheets/swot-analysis-factsheet/ 
· A literature review of SWOT analysis and its role in marketing, public relations, advertising and strategic planning (ResearchGate): www.researchgate.net/publication/319367788_SWOT_ANALYSIS_A_THEORETICAL_REVIEW
· A PESTLE analysis factsheet, explaining what it means and how it can be used within organisations, from the Chartered Institute of Personnel and Development (CIPD): www.cipd.org/uk/knowledge/factsheets/pestle-analysis-factsheet/ 
· An explanation of PESTLE analysis and how to use it, from People Study Pro: www.peoplestudypro.com/blog/pestle-analysis-explained 
· A critical examination of PESTLE analysis and a justification of the model, from a 2021 strategic analysis study (ResearchGate): www.researchgate.net/publication/349506325_Critical_examination_of_the_PESTEL_Analysis_Model  
· An article discussing the use of PESTEL analysis in the healthcare business, and its advantages (ResearchGate): www.researchgate.net/publication/356505320_The_Use_of_Pestel_Analysis_Tool_of_Quality_Management_in_the_Health_Care_Business_and_its_Advantages 
· A comparative analysis exploring how SWOT and PESTLE analysis work together, from Scopy.me: https://content.scopy.me/swot-analysis-vs-pestle/ 
· SurveyMonkey article explaining how to analyse survey data: www.surveymonkey.com/learn/research-and-analysis/  
· A ‘how to guide’ for analysing local economic data, from the What Works Centre for Local Economic Growth: https://whatworksgrowth.org/resource-library/how-to-guide-analysing-local-economic-data/  
· Survey data analysis and best practices, published by Qualtrics: www.qualtrics.com/articles/strategy-research/analysis-reporting/ 
[bookmark: _Toc237853108]Prior learning
Students should have completed the initial teaching and learning phase of the occupational specialism (OS) content and have an underpinning understanding of Core Content relating to Business Context, Finance, and Project and Change Management. An understanding of these Core Content areas will support students’ SWOT and PESTLE analyses. This topic is designed to provide a practical framework for students to recap and consolidate essential knowledge within a professional context.
Students should also have an understanding of analysing information, processing data and communicating findings using mathematics. This provides a base for the data analysis activities in Lesson 3.
[bookmark: _Toc237853109]Accessibility
The teaching materials have been designed to provide teachers with a flexible framework, including different approaches to activities, suggested consolidation activities to further embed knowledge, and adaptable study questions to assess learning. As with all resources, teachers will wish to consider the specific needs of their students when using the materials, including Special Educational Needs and Disabilities (SEND). Although content has been reviewed, accessibility in externally linked resources cannot be guaranteed.
	Introduction



	Introduction	



Students’ base level of business knowledge may affect how much explanation is needed to make appropriate industry links. Drawing on the students’ own experiences, including from their industry placements, will support this. Students’ understanding and experience of the world of work will be varied, which may mean they find applying the content to an industry environment challenging. Engaging in whole group discussions, where appropriate, and sharing your own and students’ experiences of working will help broaden students’ knowledge of industry and the world of business.		
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[bookmark: _Toc237853110]Learning outcomes and specification coverage
	Lesson
	Learning outcomes
	Specification coverage
	Skills and General competencies
	Links to other specification content

	1 SWOT analysis
	Students will be able to:
identify and evaluate relevant and reliable sources of information appropriate for Fit Life Performance
explain appropriate primary and secondary research tools to collect data relevant to Fit Life Performance 
analyse the strengths, weaknesses, opportunities and threats (SWOT) of Fit Life Performance.
	Core Skill F (CSF) Undertaking research e.g., identifying sources and obtaining information related to a project and / or customer requirements; interrogating, analysing, and reporting on business data; create a briefing document for internal colleagues or supervisor to assist them in formulating specific advice. 
Using SWOT analysis to evaluate opportunities and challenges that arise. 
Utilising a range of different primary and secondary research tools and approaches to generate information and data from appropriate sources.
	Skills
CSF: Undertaking research

General competencies
English:
EC1 Convey technical information to different audiences
EC4 Summarise information/ ideas
EC5 Synthesise information
Maths:
MC6 Understanding data and risk
Digital:
DC1 Use digital technology and media effectively
	1.1 Types of organisations and the environments in which they operate
1.2 How size, purpose and sector have an impact on organisations
1.5 Organisational objectives and strategies for achieving them
1.9 Impacts of current and emerging digital technologies
4.1 Common terms used in financial reporting
4.2 The role and purpose of financial reporting 
6.1 Drivers of organisational change
6.2 Reasons why organisations need to make continuous improvements and innovations




	2 PESTLE analysis
	Students will be able to:
explain how external factors affect businesses, using PESTLE analysis
analyse the impact of key PESTLE factors on the strategic objectives and operational decision-making of Fit Life Performance.
	Core Skill F (CSF) Undertaking research e.g., identifying sources and obtaining information related to a project and / or customer requirements; interrogating, analysing, and reporting on business data; create a briefing document for internal colleagues or supervisor to assist them in formulating specific advice. 
Undertaking PESTLE analysis to identify drivers for organisational change. 
Utilising a range of different primary and secondary research tools and approaches to generate information and data from appropriate sources.

	Skills
CSF: Undertaking research

General competencies
English:
EC1 Convey technical information to different audiences
EC4 Summarise information/ ideas
EC5 Synthesise information
Maths:
MC6 Understanding data and risk
Digital:
DC1 Use digital technology and media effectively
	1.1 Types of organisations and the environments in which they operate
1.2 How size, purpose and sector have an impact on organisations
1.3 The economic, social, and environmental impacts of organisations
1.5 Organisational objectives and strategies for achieving them
1.9 Impacts of current and emerging digital technologies
4.1 Common terms used in financial reporting
4.2 The role and purpose of financial reporting
6.1 Drivers of organisational change
6.2 Reasons why organisations need to make continuous improvements and innovations




	3 Data analysis
	Students will be able to:
analyse data from a research report and evaluate the accuracy, validity and reliability of its use
analyse the data provided in the research report to understand its importance to Fit Life Performance and its decision to open a new gym in the city centre
evaluate the findings and outcomes of the research by analysing its limitations and how it could be improved.

	Core Skill F (CSF) Undertaking research e.g., identifying sources and obtaining information related to a project and / or customer requirements; interrogating, analysing, and reporting on business data; create a briefing document for internal colleagues or supervisor to assist them in formulating specific advice. 
Utilising a range of different primary and secondary research tools and approaches to generate information and data from appropriate sources. 
Analysing data from research to validate its accuracy, validity and reliability. 
Interrogating research data to develop informed justifications and conclusions from evidence obtained. 
Reflecting findings and outcomes of research in a clear and coherent manner.
	Skills
CSF: Undertaking research

General competencies
English:
EC2 Present information and ideas 
EC4 Summarise information/ ideas  
EC5 Synthesise information
Maths:
MC5 Processing data  
MC8 Communicating using mathematics  
Digital:
DC1 Use digital technology and media effectively  
	1.1 Types of organisations and the environments in which they operate
1.2 How size, purpose and sector have an impact on organisations
1.3 The economic, social, and environmental impacts of organisations
1.5 Organisational objectives and strategies for achieving them
1.9 Impacts of current and emerging digital technologies
4.1 Common terms used in financial reporting
4.2 The role and purpose of financial reporting
6.1 Drivers of organisational change
6.2 Reasons why organisations need to make continuous improvements and innovations
6.6 How to support and improve projects through research, evidence, and evaluation methods



	Learning outcomes and specification coverage



	Learning outcomes and specification coverage		
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[bookmark: _Toc137031737][bookmark: _Toc138426718][bookmark: _Toc138426742][bookmark: _Toc138426774][bookmark: _Toc138426806][bookmark: _Toc138426838][bookmark: _Toc237853111]Lesson guidance
[bookmark: _Toc137031738][bookmark: _Toc138426719][bookmark: _Toc138426743][bookmark: _Toc138426775][bookmark: _Toc138426807][bookmark: _Toc138426839][bookmark: _Toc237853112]Lesson 1: SWOT analysis
This lesson introduces students to SWOT analysis as a business tool for decision-making and planning growth. Students learn the four areas of SWOT – Strengths, Weaknesses, Opportunities and Threats – and how these relate to internal and external factors. The resources guide students through how to create a SWOT analysis step by step, helping them understand how businesses assess their position and make strategic decisions. 
The lesson also explores how businesses gather information, distinguishing between primary data (e.g. surveys and interviews) and secondary data (e.g. reports and online sources), and when each is appropriate to use. Finally, the students apply their understanding by selecting suitable research methods for a given business scenario, ensuring data collected can effectively support a SWOT analysis.
[bookmark: _Toc137031739][bookmark: _Toc138426720][bookmark: _Toc138426744][bookmark: _Toc138426776][bookmark: _Toc138426808][bookmark: _Toc138426840][bookmark: _Toc237853113]Preparation
	Resources provided
	Slide deck for Lesson 1
Glossary
Case study: Fit Life Performance 
Activity 1 Worksheet: Case study notes (questions and answers) 
Activity 3 Worksheet: Primary research methods (questions and answers)
Activity 4 Worksheet: Secondary sources (questions and answers)
Consolidation Worksheet: SWOT analysis (questions and answers)

	Equipment needed
	Screen and internet access for the teacher

	Safety factors
	Check your institution guidance for appropriate use of AI in assessments. Students must adhere to the institutional policies regarding the use of AI.

	Prior learning
	It is assumed that first teaching and learning of the occupational specialism (OS) content has taken place.
Students should draw on knowledge from:
· 1.5 Organisational objectives and strategies for achieving them
· 4.1 Common terms used in financial reporting
· 4.2 The role and purpose of financial reporting
· 6.1 Drivers of organisational change
· 6.2 Reasons why organisations need to make continuous improvements and innovations

	Common misconceptions
	Students might think that research involves quickly searching online for a few facts. Clarify that effective research involves selecting relevant sources, then analysing and evaluating the information.

	
Students might think that research is a one-off task completed at the start of a project. In fact, research is an ongoing task, to be revisited as ideas develop, and used to support evaluation and decision-making.
Students might believe that the more research included in a report, the better the outcome. However, quality matters more than quantity. Any research is assessed on its relevance, selection, and application to the scenario.

	Accessibility
	Provide the case studies and worksheets in hard copy or digital format in line with students’ preferred normal way of working.
Basic animation is used in the slides in this lesson to improve cognitive load, stagger information or present instructions. Teachers may wish to remove this feature if it is unsuitable for students.


[bookmark: _Toc137031740][bookmark: _Toc138426721][bookmark: _Toc138426745][bookmark: _Toc138426777][bookmark: _Toc138426809][bookmark: _Toc138426841][bookmark: _Toc237853114]Activity guide
	Introduction
SUGGESTED TIME: 
25 minutes
RESOURCES: 
Slide deck – slides 2–7
Case study: Fit Life Performance
Glossary
	Introduction to the case study 
Use slide 2 to introduce the learning objectives. Students will complete objective 3 outside of the lesson (see follow-up/consolidation activity).
Explain to students that they will be using a case study to apply SWOT analysis to a business scenario. 
· Hand out copies of the Case study: Fit Life Performance. 
· Allow students 5 minutes to skim read the information. Explain that they will have time later to re-read the case study.
· Give students the opportunity to ask questions about it.
Encourage students to begin to make links between the information about the business and the lesson objectives.
Instruct students to use the Glossary throughout Lesson 1 to look up and add new key terms. 
Introduction to SWOT analysis
Use slide 3 to introduce students to SWOT analysis and check their prior knowledge.
Give students 1 minute to write down anything they already know about SWOT analysis, what ‘SWOT’ stands for and what the analysis is used for. Encourage them to write down what they think they know, even if they are unsure.
Use slide 4 to discuss students’ prior knowledge and understanding of SWOT analysis.
Students may know the meaning of the letters SWOT: Strengths, Weaknesses, Opportunities, Threats. 
Some may say it is used for business planning or evaluating an idea.
Take each letter in turn and explain what it means in relation to a business. You could check students’ understanding by asking follow-up questions. For example:
· Strengths are the positive things that already exist inside a business, product or project.
· Ask: What could be a strength of a new phone app?
Easy to use, looks good, fast loading, useful features, free to download.
· Weaknesses are problems or limitations inside the business, product or project.
· Ask: What could be a weakness of a new phone app?
It crashes, has too many adverts, is hard to use, costs too much, not many people know about it.
· Opportunities are external chances to improve, grow or succeed.
· Ask: What opportunity could help a new app become popular?
Social media advertising, a gap in the market, influencers promoting it, new technology, lots of people needing the app.
· Threats are external problems or risks that could cause failure.
· Ask: What threats could affect a new app?
Competitors, bad reviews, changes in technology, people losing interest, data/privacy concerns.
Clarify internal versus external:
Strengths and weaknesses are internal – things within the business or project’s control.
Opportunities and threats are external – things outside the business or project’s control.
Check students’ understanding. Ask:
If an app has poor design, is that internal or external? Internal
If a competitor releases a better app, is that internal or external? External
If there is time, use this quick quiz to further check students’ understanding. Mix up the order of the questions for greater challenge.
1. A company has excellent customer service. Which part of SWOT is this? Strength
2. A product is too expensive. Which part? Weakness
3. A new trend makes the product more popular. Which part? Opportunity
4. A competitor lowers their prices. Which part? Threat
Use slide 5 (Big Picture) to consolidate the reasons why organisations use SWOT analysis.
If necessary, explain what the Fortune 500 is: The Fortune 500 is an annual list published by Fortune (a global business media company and magazine) that ranks the 500 largest companies in the United States based on their total revenue for the previous financial year. The Fortune 500 is often used to:
compare the size and performance of companies;
track economic trends;
identify the most powerful and influential businesses in the US. 
In simple terms, it is a ‘top 500 biggest companies’ list based on how much money they make each year.
Advantages and disadvantages of using SWOT analysis
Ask students: What are the advantages and disadvantages to businesses of using a SWOT analysis as a strategic tool? Give students 2 minutes to write down some ideas. If necessary, prompt students with sentence starters:
A SWOT analysis is useful because… 
SWOT analysis can be limited because… 
Discuss students’ ideas in conjunction with slide 6. Discuss each row of the table in turn – the advantages and disadvantages.
1. It organises ideas clearly / it can be too basic. Ask:
a) Why is it helpful for a business tool to be simple?
More people can use it, it saves time, it makes ideas easier to compare, it helps teams discuss plans.
b) Why is it a problem if a SWOT analysis is too basic?
It may not explain how serious each point it, some points may matter more than others, it doesn’t show which issue is most urgent, it may not give enough detail to be useful.
2. It encourages businesses to look critically at themselves / it may be based on opinions. Ask:
a) By looking honestly at what it does well or needs improving, what might a business discover about itself?
It has good customer service, its prices are too high, its website is hard to use, staff need more training.
b) By being subjective, a SWOT analysis may depend on people’s opinions rather than facts. Why might this be a problem?
It might make the wrong decision, it might ignore real problems, it might overestimate its strengths, people may have different opinions.
3. It helps with planning / it doesn’t provide solutions on its own. Ask:
a) i) If a business sees lots of strengths and opportunities, what might it decide to do? ii) What if there are many weaknesses and threats?
i) It may go ahead with the idea. ii) Change the plan, delay the idea, reduce the risks, choose a different strategy.
b) A SWOT analysis doesn’t tell a business what to do next. If a business lists ‘strong competition’ as a threat, what else does it need to do?
Create an action plan, research competitors, improve its products, change prices, improve marketing.
SWOT analysis pitfalls
Use slide 7 to help students recognise common mistakes (pitfalls) when creating a SWOT analysis. 
Click to reveal each pitfall in turn. At the end, ask: Which mistakes do you think would be easiest to make?
Don’t explain every bullet in detail. Instead, focus on the key pitfalls students identify in answer to the above question. Here are some selected examples as a guide: 
Mixing up internal vs external – remind them that strengths and weaknesses are internal; opportunities and threats are external. 
· Ask: If a competitor lowers their prices, is that a weakness or a threat? Threat
· Ask: Why? Because it comes from outside the business.
Being too generic – give an example of a generic statement: Bad marketing. A better statement would be: Low social media engagement causing poor brand awareness. 
· Ask: Why is the second example better? It is more detailed and specific. It explains the issue clearly. It is easier to act upon. 
Not linking to context – explain that SWOT points should match the specific business or product being analysed.
· Ask: Would the same SWOT analysis work for both a well-known international sports brand and a small local café? No!
· Ask: Why not? They have different customers, goals, competitors and budgets. 
No prioritisation – explain that some students list too many ideas without deciding which are most important. 
· Ask: If a business has ten weaknesses, should they all have equal importance? No. A good SWOT analysis focuses on the biggest issues first.
To assess students’ understanding, conduct a one-minute quick-fire round using the following questions (or your own):
Is competition a weakness or a threat? Threat
Why is ‘poor advertising’ too weak as a SWOT point? 
Too vague, needs explanation, not specific enough.
What happens if a SWOT has no weaknesses or threats?
It becomes unbalanced, it may not be realistic, it ignores risks.
Why should SWOT points include evidence or explanation?
It makes points believable, supports decisions, adds detail.

	Activity 1: Case study notes
Suggested time: 
10 minutes
Resources: 
Slide deck – slide 8
Case study: Fit Life Performance
Activity 1 Worksheet (questions)
Activity 1 Worksheet (answers)
	Display slide 8 and hand out copies of Activity 1 Worksheet (Case study notes). 
This activity is designed to help students extract key business information from the case study before completing SWOT analysis or marketing-based tasks. The focus should be on reading, comprehension, identifying important details and linking information to a business context.
Ask students to re-read the Fit Life Performance case study (allow about 5 minutes).
During this reading, ask them to focus on identifying important business information that could later help with planning, marketing or SWOT analysis. Ask them to underline or highlight key details as they read.
If students need more direction, ask them to think about:
What makes this business unique? 
What problems are the business facing? 
Why is the business expanding?
Ask students to use the information in the case study to answer the questions in Activity 1 Worksheet (allow about 3–4 minutes).
Walk around the room and support students who have difficulty extracting information.
Discuss students’ answers. There is a version of the Worksheet with example answers to refer to, if you wish. Answers could also be given to students to check their own or other students' work in independent study.

	Activity 2: Market research
Suggested time: 
5 minutes
Resources: 
Slide deck – slides 9 and 10
	Use slide 9 to familiarise students with the concept of market research, which they will be applying in later activities. 
Briefly explain that market research is used by businesses to gather information about customers, competitors and market trends to support decision-making and reduce risk. 
Possible teaching points might be:
Market research helps businesses understand customer needs and preferences. 
It can help businesses improve products and services. 
Businesses use market research before launching products or expanding. 
Research can be collected directly from customers or gathered from existing sources. 
Ask questions to check students’ understanding. For example:
Ask: Why might a business want to research its customers before launching a new product?
To see what customers want, to reduce risk, to improve products, to identify trends, to attract more customers. 
Ask: What could happen if a business does no market research?
Products may fail, customers may not be interested, the business could lose money, competitors may perform better. 
Ask students what ‘reliable’ means. Then use slide 10 to explain and discuss the criteria for what makes a source reliable.
Consider the use of artificial intelligence (AI) as a research tool. AI can be a powerful research tool for businesses, but it needs to be used carefully. Note that any use of AI should be in accordance with the specification or guidance from the Awarding Organisation. Teachers should check with City & Guilds for more information.
Ask students why using AI might be useful. Discuss responses, for example:
· It can quickly gather and summarise large amounts of information, saving time compared to manual research. 
· It can identify patterns and trends in large datasets, helping businesses make informed decisions. 
· AI tools make research support available instantly without needing specialist skills. 
Ask students why they should be wary of using AI and what to look out for or check if they do use it. Discuss responses, for example:
· AI may generate answers that sound correct but are factually wrong or not up to date. 
· AI does not always clearly show where information comes from, making it harder to verify. 
· AI is trained on existing data, which may contain bias or incomplete viewpoints. 
· Responses can be too broad and not tailored to a specific business or scenario.
· AI can sometimes make up facts, statistics or references that don’t exist. 
Remind students that if they use AI, they must show how they have used it. For example, what AI was used for, how they checked or modified the output, and which parts of the work remain their own. 
They could include a short statement in an appendix. For example: 
AI [name of AI tool] was used to generate initial ideas for survey questions. All outputs were reviewed, checked for accuracy and adapted by the author before inclusion in this report.
Alternatively, if AI was used to improve the wording of a document, they could state: 
AI was used to refine the wording and grammar of the report. The analysis, conclusions and final content are my own work.
Encourage students to always question the reliability of their sources. Who wrote the information? When was it published? Is it evidence-based? Did the author or the organisation have a vested interest? 
For example, blogs, social media, online forums, unverified AI-generated content, open collaborative encyclopaedias (as a primary source) and company promotional material may contain bias or inaccuracies. If using any of these sources, advise students to cross-reference them against more authoritative sources such as GOV.UK, the Office for National Statistics, professional bodies, academic journals or recognised industry reports.

	Activity 3: Primary research methods
Suggested time: 
20 minutes
Resources: 
Slide deck – slide 11
Case study: Fit Life Performance
Activity 3 Worksheet (questions)
Activity 3 Worksheet (answers)
	Use slide 11 to introduce primary research methods. 
Explain that primary research is information and data a business collects first-hand. This means the business gathers the information directly from customers or potential customers.
Ask: Why might Fit Life Performance want to collect its own research before expanding?
To find out what customers want, to reduce risk, to understand demand, to help plan the new city centre location, to improve services. 
Briefly explain the research methods – click through each one at a time. Keep this section quick and clear.
Hand out copies of Activity 3 Worksheet (Primary research methods).
Use one method as a class example before students complete Activity 3 Worksheet. For example, using customer feedback forms:
Ask: Why are customer feedback forms a useful method of research for Fit Life Performance to use?
Fit Life Performance can collect opinions from existing members about the current gym and planned expansion. They can discover what current customers like and what needs improving.
What strengths and weaknesses might a customer feedback form show?
Strengths such as popular classes or good customer service; weaknesses such as overcrowding, limited equipment or poor opening times.
Ask students to complete Activity 3 Worksheet. They need to choose three primary research methods. For each one, they need to explain why it would be useful for Fit Life Performance and what strengths or weaknesses it could identify.
Encourage students to link every answer to the case study. Prompt them to think about:
Current customers 
New city centre customers 
Gym facilities 
Pricing 
Opening times 
Competition 
Marketing and social media 
Circulate and ask quick questions. For example:
Ask: Why have you chosen that method for Fit Life Performance?
Student makes link to gym customers, expansion, services or feedback.
Ask: What information would that method collect?
Opinions, preferences, behaviour, satisfaction, demand or problems.
Ask: What strength might this method reveal?
Good customer service, popular classes, strong community feel, good location, effective personal training.
Ask: What weakness might this method reveal?
Lack of space, high prices, poor awareness, limited equipment, inconvenient opening times.
Ask: How could Fit Life Performance use this information?
Improve services, plan the new location, change marketing, adjust prices, add classes.
Once students have completed Activity 3 Worksheet, carry out a mini review. Ask two or three students to share one selected method each and why it would help Fit Life Performance. Use the Activity 3 Worksheet answers to guide your feedback, if you wish. Alternatively, students could use the answers to self-assess and improve their own work, or to peer review others’ work. These will also be useful for future revision sessions.

	Activity 4: Secondary sources
Suggested time: 
20 minutes
Resources: 
Slide deck – slide 12
Case study: Fit Life Performance
Activity 4 Worksheet (questions)
Activity 4 Worksheet (answers)
	Use slide 12 to introduce secondary sources. 
Explain that a secondary source is information that already exists and has been collected by someone else. Businesses use it to save time, identify trends and support decision-making.
Ask: Why might a business use secondary sources instead of collecting all the information themselves?
It is faster and cheaper, large amounts of data already exist, it helps identify trends, it can support expansion decisions.
Briefly explain the research sources – click through each one at a time. Keep this section concise and linked to Fit Life Performance.
Hand out copies of Activity 4 Worksheet (Secondary sources).
Use one source as a class example before students complete Activity 4 Worksheet. For example, using competitor websites and pricing analysis:
Ask: What could Fit Life Performance use competitor websites for?
To compare what competitors offer. Fit Life Performance could compare gym memberships, facilities and pricing.
Ask: What data would you look for?
Membership costs, opening times, facilities, classes offered, reviews. 
Ask: How is this relevant to Fit Life Performance?
It helps Fit Life Performance remain competitive when opening the new city centre location.
Ask: What are the limitations of using competitor websites?
Information may be outdated, competitors may not show full details, it only provides external information. 
Ask students to complete Activity 4 Worksheet. They need to choose three secondary sources of data and explain why each one would be useful for Fit Life Performance (specific rather than generic).
Encourage students to:
use examples from the case study; 
refer to expansion plans;
consider customers and competitors. 
Circulate and ask probing questions. For example:
Ask: What is the main purpose of this source of data?
To identify trends, to compare competitors, to understand customers, to support decision-making. 
Ask: How would this help Fit Life Performance specifically?
Helps expansion planning, pricing decisions, identify customer needs, improve marketing. 
Ask: What information or data would you actually look for?
Prices, customer reviews, population data, industry trends, social media engagement. 
Ask: What problems might there be with this source?
Data may be outdated, information may not be accurate, research may be biased, competitor information may be limited, it may not match Fit Life Performance’s target audience. 
Once students have completed Activity 4 Worksheet, carry out a mini review. Ask two or three students to share one selected source each and why it would help Fit Life Performance. Use the Activity 4 Worksheet answers to guide your feedback, if you wish. Alternatively, students could use the answers to self-assess and improve their own work, or to peer review others’ work. These will also be useful for future revision sessions.

	Plenary
Suggested time: 
5 minutes
Resources: 
Slide deck – slide 13
Case study: Fit Life Performance
Glossary
	Use slide 13 to check students’ understanding against the intended learning outcomes. For example:
Objective 1: Students have completed Activities 3 and 4 which instructed them to select (three) research methods that would be appropriate. Ask students which methods they selected and why they would be appropriate to Fit Life Performance.
Objective 2: Once students selected their research methods, they should have identified the ways in which these methods could be used to collect data about Fit Life Performance. For example, a questionnaire can be used to get feedback on the personalised training and hybrid fitness opportunities the gym provides. This is application rather than just saying why a questionnaire is useful. 
Objective 3: Students will complete this objective in the follow-up/consolidation activity, when they complete the SWOT analysis for Fit Life Performance.
Remind students to use the Glossary to look up and reinforce definitions of any technical terms encountered during Lesson 1.

	Follow-up / consolidation
Suggested time: 
5 minutes (lesson time)
30 minutes (to be completed outside of lesson)
Resources: 
Slide deck – slides 14 and 7
Case study: Fit Life Performance
Consolidation Worksheet (questions)
Consolidation Worksheet (answers)
Activities 1, 3 and 4 Worksheets (completed)
	In the last 5 minutes of lesson time, display slide 14 to introduce the consolidation activity – students will create a SWOT analysis for Fit Life Performance.
Explain to students that they will use the information they have gathered in Activities 1, 3 and 4 (Worksheets) and apply their research thinking to build a SWOT analysis for Fit Life Performance.
Clarify that this is an independent consolidation task. 
Students should use evidence from the case study and L1 Activity 1 Worksheet, their primary research methods (Activity 3 Worksheet) and their secondary sources (Activity 4 Worksheet) to support their analysis.
Briefly look back at the SWOT analysis pitfalls on slide 7.
Hand out copies of the Consolidation Worksheet: SWOT analysis. Tell students it should take them about 30 minutes to complete their SWOT analysis.
A sample SWOT analysis is provided. Students could use this to self-assess and improve their own analysis, or to peer review others’ SWOT analyses.


	Lesson 1: SWOT analysis



	Lesson 1: SWOT analysis
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[bookmark: _Toc237853115]Lesson 2: PESTLE analysis
This lesson introduces students to PESTLE analysis as a tool for understanding the external factors that influence business decisions when planning for growth or change. Students explore the six elements – Political, Economic, Social, Technological, Legal and Environmental – and how these create opportunities and challenges.
Students are guided through how to structure and complete a PESTLE analysis, applying each factor to a business scenario. The lesson also focuses on using reliable secondary research (e.g. government data, reports and news) to support their analysis.
Finally, students apply their knowledge by selecting appropriate research sources for a given scenario, ensuring their PESTLE analysis is relevant, informed and contextualised.
Assuming teachers are delivering lessons sequentially, students should arrive to the lesson with a completed SWOT analysis for Fit Life Performance that covers all research methods (primary and secondary) discussed in Lesson 1.
[bookmark: _Toc237853116]Preparation
	Resources provided
	Slide deck for Lesson 2
Glossary
Case study: Fit Life Performance
Case study: Root and Leaf Café
Activity 1 Worksheet: PESTLE analysis factors (questions and answers)
Activity 3 Worksheet: Secondary sources for PESTLE analysis (questions and answers)
Activity 4 Worksheet: PESTLE analysis (questions and answers)

	Equipment needed
	Screen and internet access for the teacher

	Safety factors
	Check your institution guidance for appropriate use of AI in assessments. Students must adhere to the institutional policies regarding the use of AI.

	Prior learning
	It is assumed that first teaching and learning of the occupational specialism (OS) content has taken place.
Students should draw on knowledge from:
1.2 How size, purpose and sector have an impact on organisations
1.3 The economic, social and environmental impacts of organisations
1.9 Impacts of current and emerging digital technologies
In relation to the case study (Root and Leaf Café), students should have knowledge and understanding of:
appropriate primary research methods and secondary sources from Lesson 1;
opportunities and threats from the SWOT analysis from Lesson 1.

	Common misconceptions
	Students might think that answers or responses do not need to be closely linked to the given scenario. Clarify that responses must be applied to the business scenario presented, explaining why SWOT or PESTLE findings are relevant to the specified business.
Students might think that PESTLE and SWOT use generic, broad-brush factors. In fact, each factor should be supported with targeted research that is relevant to the business context.
Students might assume that businesses want a description of research findings. What they actually want is an analysis of research findings, providing specific advice, explaining impacts, identifying implications and comparing options or consequences.

	Accessibility
	Provide the case studies and worksheets in hard copy or digital format in line with students’ preferred normal way of working.
Basic animation is used in the slides in this lesson to improve cognitive load, stagger information or present instructions. Teachers may wish to remove this feature if it is unsuitable for students.


[bookmark: _Toc237853117]Activity guide
	Introduction
SUGGESTED TIME: 
15 minutes
RESOURCES: 
Slide deck – slides 2–6
Glossary
	Introduce the learning objectives
Use slide 2 to introduce the learning objectives. 
Explain to students that they will use a PESTLE analysis to explore how external factors affect businesses such as Fit Life Performance.
Instruct students to use the Glossary throughout Lesson 2 to look up and add new key terms. 
Introduction to PESTLE analysis
Use slide 3 to introduce students to PESTLE analysis and check their prior knowledge of external factors that affect businesses.
Give students 1 minute to write down anything they already know about PESTLE analysis, what ‘PESTLE’ stands for and what the analysis is used for. Encourage them to write down what they think they know, even if they are unsure.
Use slide 4 to discuss students’ prior knowledge and understanding of PESTLE analysis.
Students may know some of the letters: Political, Economic, Social, Technological, Legal, Environmental.
Some students may say it is used to analyse external factors affecting businesses.
Take each letter in turn and explain what it means in relation to a business. You could check students’ understanding by asking follow-up questions. For example:
Political Ask: What political factors could affect a business?
Government decisions, taxes, laws, Brexit, trade restrictions, minimum wage increases.
Economic Ask: What economic issues might affect businesses?
Inflation, interest rates, cost of living, unemployment, recession, customer spending.
Social Ask: What social trends might affect businesses?
Lifestyle changes, health trends, population changes, social media use, consumer attitudes, fashion trends.
Technological Ask: How could technology affect a business?
New apps, automation, online shopping, AI, faster communication, improved marketing.
Legal Ask: What legal rules might businesses need to follow?
Health and safety laws, employment laws, data protection, copyright, consumer rights.
Environmental Ask: What environmental issues could affect businesses?
Climate change, recycling, sustainability, pollution, energy use, customer demand for eco-friendly products.
Big Picture and PESTLE analysis limitations 
Use slide 5 to consolidate the aim of the lesson (Big Picture) – to conduct a PESTLE analysis for Fit Life Performance.
Use slide 6 to help students recognise common limitations of PESTLE analysis. 
Click to reveal each limitation in turn. At the end, ask: Which limitation do you think would cause the biggest problem for a business?
Don’t explain every bullet in detail. Instead, focus on the key limitation(s) students identify in answer to the above question. Here are some selected examples as a guide: 
Can become outdated – external factors can change very quickly. For example:
interest rates may rise suddenly; 
technology changes rapidly; 
customer trends can shift quickly. 
Ask: Why could outdated information be dangerous for businesses?
Businesses may make poor decisions, plans may no longer be relevant, competitors may react faster. 
Too broad – PESTLE analysis points can sometimes be too general. For example:
Weak point: ‘Technology is changing.’ 
Better point: ‘Growth in AI customer service tools may reduce staffing costs.’ 
Ask: Why is the second example more useful?
It is more specific, it explains the impact, it is easier to act on. 
No prioritisation – some businesses treat every PESTLE analysis factor as equally important, but some factors will have a much bigger impact than others.
Ask: Would rising energy prices affect every business equally?
Some businesses use more energy; different industries are affected differently. 
External focus only – PESTLE analysis only looks at external factors. It does not examine what is happening inside the business.
Ask: What business tool looks more at internal strengths and weaknesses?
SWOT analysis.
Clarify: This is why businesses often use SWOT and PESTLE analyses together.
To assess students’ understanding, conduct a 1-minute quick-fire round using the following questions (or use your own questions):
Why might a PESTLE analysis become outdated?
External factors change quickly, markets and technology change, laws and trends can change. 
What is wrong with very broad PESTLE analyses points?
They lack detail, they do not explain impact, they are difficult to use. 
Ask: Why is prioritising PESTLE analysis factors important?
Some factors matter more than others; businesses need to focus on the biggest risks/opportunities.

	Activity 1: PESTLE analysis factors
Suggested time: 
5 minutes
Resources: 
Slide deck – slide 7
Activity 1 Worksheet (questions)
Activity 1 Worksheet (answers)
	Activity 1 Worksheet can be used as an assessment – either at this point in the lesson or as part of the Plenary, just before students complete their own PESTLE analysis.
When you are ready to use it, display slide 7 and hand out copies of Activity 1 Worksheet (PESTLE analysis factors). Note that GDPR is listed as one of the examples on the Worksheet; if necessary, remind students that GDPR is the General Data Protection Regulation.
Give students 5 minutes (or less) to complete it. 
Students can peer assess each other’s Worksheet or use the answer version of the Worksheet to assess their work. The answer version will also be useful for future revision sessions.

	Activity 2: Opportunity or threat?
Suggested time: 
10 minutes
Resources: 
Slide deck – slides 8–9
	Explain to students that in this activity they are going to identify whether different PESTLE analysis factors create an opportunity or a threat for a business.
Display slide 8 and briefly recap the purpose of both PESTLE and SWOT analyses.
Then give students 2 minutes to note down whether each PESTLE analysis factor is an opportunity or a threat or both to the fitness industry. Remind students that they must be ready to explain their answers.
Discuss students’ responses. Display slide 9, which identifies the opportunities and threats, and discuss each factor. Depending on time, you could use some or all of these examples during your discussion:
New government health campaign: Opportunity
Ask: Why could a government health campaign be an opportunity for businesses?
More people may become health-conscious, demand for health-related products or services may increase, public awareness may grow. 
Ask: How could businesses respond to this?
Promote healthy products, create health-focused services, adapt marketing campaigns. 
Rising cost of living: Threat
Ask: Why could a rising cost of living be a threat to businesses?
Customers may spend less money, people may reduce non-essential spending, businesses may lose sales, customers may look for cheaper alternatives. 
Ask: How could businesses respond to this situation?
Offer discounts or promotions, introduce cheaper options, improve value for money, reduce costs, adapt pricing strategies. 
Growing interest in fitness: Opportunity
Ask: Why is a growing interest in fitness an opportunity for businesses?
Demand for fitness products or services may increase, more customers may become interested, businesses may increase sales. 
Ask: How could businesses respond to this trend?
Expand services, increase advertising, introduce new products, target health-conscious customers. 
New fitness apps: Opportunity or threat
Ask: How could fitness apps be a threat to businesses?
Customers may switch to digital alternatives, competitors may offer better technology, businesses may lose customers. 
Ask: How could fitness apps also create opportunities?
Businesses could develop their own apps, apps could improve customer engagement, technology could improve services. 
New safety regulations: Threat
Ask: Why could new safety regulations be a threat to businesses?
Businesses may need to spend more money, staff may need training, equipment or systems may need updating, rules may increase costs. 
Ask: How could businesses respond positively to safety regulations?
Improve safety standards, build customer trust, reduce accidents, improve staff training. 
Demand for eco-friendly businesses: Opportunity
Ask: Why could demand for eco-friendly businesses be an opportunity?
Customers may prefer sustainable businesses, businesses could improve their reputation, eco-friendly products may attract more customers. 
Ask: How could businesses respond to this trend?
Reduce waste, use sustainable materials, improve recycling, promote environmentally friendly practices. 
Stretch/challenge: Could this also create challenges for businesses?
Eco-friendly products may cost more; businesses may need to invest in changes.

	Activity 3: Secondary sources
Suggested time: 
15–20 minutes
Resources: 
Slide deck – slides 10–11
Case study: Fit Life Performance
Activity 3 Worksheet (questions)
Activity 3 Worksheet (answers)
	Display slide 10 and remind students that secondary sources were covered in Lesson 1. 
To complete this activity, students will also need to use their understanding of the Fit Life Performance case study from Lesson 1 to make their answers specific and relevant. If necessary, give students some additional time to re-read the case study.
Hand out copies of Activity 3 Worksheet (Secondary sources for PESTLE analysis). Ensure students understand what they are expected to do.
Note that if you are teaching the lessons in the suggested sequence, you could reduce the time required for this activity by asking students to focus on the three secondary sources they chose for Lesson 1 Activity 4. Students can then refer to their completed Lesson 1 Activity 4 Worksheet and only fill in column 1 (Secondary source) and column 3 (Which part of the PESTLE analysis it could provide data for), as columns 2 and 4 require information similar to that provided in Lesson 1. Alternatively, to consolidate learning, students could complete the whole worksheet using the same sources or choose three different sources.
Check that students understand ‘most useful’. Ask: What makes a secondary source of data useful for Fit Life Performance?
It helps with expansion decisions, it gives information about customers, it helps understand competitors, it provides data about the local area, it links to PESTLE analysis factors. 
Clarify, if necessary, that ‘useful’ means a source of data helps Fit Life Performance make better decisions.
Ask students to complete Activity 3 Worksheet. There is a version of the Worksheet with example answers to refer to, if you wish. Answers could also be given to students to check their own or other students' work in independent study. The answer version will also be useful for future revision sessions.
Circulate and ask questions. For example:
Ask: Why have you chosen this source?
Good response: Local council data would help because it could show footfall or development plans near the new location.
If unclear, prompt: How does that link to Fit Life Performance’s expansion?
Ask: What data would this source provide?
Population data, customer trends, competitor prices, online reviews, footfall data, industry growth. 
If vague, prompt: Can you name the exact information you would look for?
Ask students to identify which PESTLE analysis factor each source could support. Use slide 11 and click through each source to check students’ knowledge, if necessary.
Check students understand limitations. Students often write vague limitations, so probe for detail. For example:
Ask: What could be a problem with relying on this secondary source?
It may be outdated or biased, it may not be specific to Fit Life Performance, it may be expensive to access, it may not show customer opinions directly, it may not be fully accurate. 
Follow-up prompt: How could that affect Fit Life Performance’s decision-making?
It could make the wrong decision, it may misunderstand customer demand, it may overestimate the market, it may choose the wrong location or pricing strategy. 
Support without giving answers. If students are stuck, use prompts rather than telling them what to write. For example:
What decision would Fit Life Performance make using this information? 
Would this help with customers, competitors, location, pricing or trends? 
Is the data about laws, money, people, technology, rules or the environment? 
What might make this data unreliable or incomplete? 
How does this connect to the case study? 
Once students have completed Activity 3 Worksheet, end with a quick review. Ask students to complete one of these points verbally or in writing:
The most useful source I chose was ______ because ______.
This source links to the ______ part of PESTLE analysis because ______.
One limitation of this source is ______.

	Activity 4: PESTLE analysis
Suggested time: 
25 minutes
Resources: 
Slide deck – slides 12–13
Case study: Fit Life Performance
Activity 4 Worksheet (questions)
Activity 4 Worksheet (answers)
	Display slide 12.
Remind students that they have already explored a range of secondary sources and have previously read the Fit Life Performance case study. This task is designed to bring these two areas together by applying research findings to each section of a PESTLE analysis.
Hand out copies of Activity 4 Worksheet (PESTLE analysis). Give students 1 minute to read through the Worksheet and ensure they understand what they should do: 
Cover all six PESTLE analysis factors. 
Link points directly to Fit Life Performance. 
Explain both short- and long-term impacts.
Use slide 13 to explain the success criteria for Activity 4 Worksheet.
Model one example for students. Keep this brief so students still complete most of the work independently. For example:
Social factor: Growing interest in health and fitness.
Link to Fit Life Performance: This is relevant because Fit Life Performance provides fitness services and keeping fit is part of a healthy lifestyle.
Short-term impact: More customers may become interested in joining gyms and fitness coaching programmes.
Long-term impact: Fit Life Performance may expand further, increase memberships or introduce additional services to meet demand.
Make it clear to students that the answer explains both immediate effects and future business implications.
Ask students to complete Activity 4 Worksheet, working independently. Encourage students to use:
Activity 1 and Activity 3 Worksheets;
secondary source ideas; 
notes from Lesson 1; 
the Fit Life Performance case study. 
Circulate and check understanding. Use the Activity 4 Worksheet answers to guide your feedback, if you wish. As students work, use questioning to probe their thinking rather than giving answers directly. For example:
Ask: How does this factor specifically affect Fit Life Performance?
Good responses: Links to customers, to gym services, to expansion, to pricing or competition. 
If vague, prompt: How would this affect the business day-to-day?
Checking short-term vs long-term impact, ask: What would happen immediately?
Increased costs, more customers, changes in demand, new regulations. 
Ask: What could happen if this continues over several years?
Business expansion, reduced profits, increased competition, changes to services, long-term growth or decline. 
Checking depth of explanation, ask: Why is this important to the business?
Affects profits, influences customer demand, changes operating costs, impacts business planning. 
Checking PESTLE analysis understanding, ask: Why does this fit under this PESTLE analysis category? For example, why is inflation an economic factor?
Because it affects money, prices and customer spending.
Pause briefly. Ask students to check that every PESTLE analysis section includes:
a clear factor; 
a direct link to Fit Life Performance; 
a short-term impact; 
a long-term impact.
Ask one student to share an example answer.
If students are stuck, guide them with prompts. For example:
Would this impact customers, costs, staff or competition? 
Is this something outside the business’s control? 
What would happen first? 
What could happen over time? 
How could Fit Life Performance respond? 
Once students have completed Activity 4 Worksheet, carry out a mini review. Ask students:
Which PESTLE analysis factor do you think would have the biggest impact on Fit Life Performance? 
Would the impact be mainly positive or negative? 
Which factor could affect the business most in the long-term?

	Activity 5: Introduction to the independent case study
Suggested time: 
10 minutes
Resources:
Slide deck – slide 14
Case study: Root and Leaf Café
	Display slide 14. Explain to students that before they complete their independent SWOT and PESTLE analyses, they first need to understand the business scenario.
This introduction is about preparing their notes and organising information so that they can complete their independent analysis successfully.
Hand out copies of the Root and Leaf Café case study. Give students 5 minutes to skim read the case study. As they read, ask them to highlight or underline:
important business information; 
problems or risks; 
opportunities for growth; 
customer information; 
anything linked to external changes.
Model how to ‘decode’ a case study rather than immediately analysing it: 
First, identify basic business information:
· What type of business is this?
· What products or services does it provide?
· Who are the customers?
· What are the business goals?
Next, identify internal information (SWOT preparation):
· What evidence could become a strength?
· What evidence could become a weakness?
Encourage students to identify: staff, reputation, facilities, customer service, pricing, business problems, resources.
Then identify external information (PESTLE preparation):
What external trends or changes are mentioned?
Prompt students to think about: economy, technology, customer trends, laws, environmental issues, competition, government action. 
Ask students to organise their notes directly onto the case study or into categories, such as strengths, weaknesses, opportunities, threats, and/or political, economic, social, technological, legal, environmental.
Briefly model one example. You could use this sentence from the case study, for example: “Its strong brand identity, centred around sustainability and plant-based living, has helped Root and Leaf Café stand out in a competitive market…”.
SWOT: Strength and opportunity 
PESTLE: Environmental factor 
Explain that this is useful because one piece of information can sometimes support both SWOT and PESTLE analysis.
Help students prepare for independent work. Remind them that when they are completing their independent analyses, they must avoid simply listing ideas. Instead, they should use the evidence they have identified today.
If necessary, remind students that:
SWOT = internal + external business position 
PESTLE = external business environment 
Strong answers explain impact 
Points should link directly to the scenario.

	Plenary
Suggested time: 
5 minutes
Resources: 
Slide deck – slide 15
Glossary
	Display slide 15 and take the opportunity to check students’ understanding against the intended learning outcomes. For example:
Objective 1: Students have completed Activity 3 Worksheet which instructed them to select (three) secondary sources that would be appropriate. Ask students which methods they selected and why they would be appropriate to Fit Life Performance.
Objective 2: Students should have analysed the impact of key PESTLE analysis factors on the strategic objectives and operational decision-making of Fit Life Performance in Activity 4 Worksheet. Ask students if they: 
· identified a clear PESTLE analysis factor, e.g. Rising cost of living (Economic);
· explained its impact (not just stated it), e.g. Customers may have less money to spend on gym memberships; 
· made links to strategy (big-picture goals), e.g. Expansion, growth, profit. This may slow membership growth at the new city centre gym;
· made links to operations (day-to-day actions), e.g. Fit Life Performance may introduce flexible pricing or student discounts;
· included a judgement (importance), e.g. This is a major factor because it directly affects demand and revenue.
Remind students to use the Glossary to look up and reinforce definitions of any technical terms encountered during Lesson 2.

	Follow-up / consolidation
Suggested time: 
5 minutes (lesson time)
120 minutes (to be completed outside of lesson)
Resources: 
Slide deck – slides 16 and 13
Case study: Root and Leaf Café
	In the last 5 minutes of lesson time, use slide 16 to introduce the consolidation activity – students will undertake both a SWOT analysis and a PESTLE analysis for Root and Leaf Café.
Explain to students that they will first ‘decode’ the case study and then use their notes to build SWOT and PESTLE analyses for Root and Leaf Café.
Clarify that this is an independent consolidation task, which should take them around 2 hours to complete.
Briefly look back at the success criteria for a PESTLE analysis on slide 13.





	Lesson 2: PESTLE analysis
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[bookmark: _Toc237853118]Lesson 3: Data analysis
This lesson explores how businesses use research data to support important decisions. Students will read and analyse a research report created for Fit Life Performance, a fitness business planning to expand by opening a new gym in the city centre.
The report combines both primary and secondary research sources, including customer surveys, observation data and industry reports. Students are tasked with examining the data and deciding how useful it is in helping the business make informed decisions.
During the lesson, students will:
· analyse data from the research report and evaluate the accuracy, validity and reliability of its use;
· analyse the data provided in the research report to understand its importance to Fit Life Performance and its decision to open a new gym in the city centre;
· evaluate the findings and outcomes of the research by analysing its limitations and how it could be improved.
[bookmark: _Toc237853119]Preparation
	Resources provided
	Slide deck for Lesson 3
Glossary
Case study: Fit Life Performance
Research report: Fit Life Performance
Activity 1 Worksheet: Analyse data (questions and answers)
Activity 2 Worksheet: Interrogate the data (questions and answers)
Activity 3 Worksheet: Reflection on findings and outcomes (questions and answers)

	Equipment needed
	Screen and internet access for the teacher and students

	Safety factors
	Check your institution guidance for appropriate use of AI in assessments. Students must adhere to the institutional policies regarding the use of AI.

	Prior learning
	It is assumed that first teaching and learning of the occupational specialism (OS) content has taken place.
Students should draw on knowledge from mathematics, including processing data (MC5) and communicating findings using mathematics (MC8).
Students should know how to evaluate the validity and reliability of research methods and sources in order to make judgements (see Lesson 1).
Students should know how to draw conclusions from their findings.

	Common misconceptions
	Students often assume that the more research included, the better the outcome. However, quality matters more than quantity. Any research is assessed on its relevance, selection and application to the scenario.
Students might think that describing findings is enough. Clarify that findings need to be analysed, their impact explained and any implications identified. Consequences or alternatives also need to be considered.

	Accessibility
	Provide the case studies and worksheets in hard copy or digital format in line with students’ preferred normal way of working.
Basic animation is used in the slides in this lesson to improve cognitive load, stagger information or present instructions. Teachers may wish to remove this feature if it is unsuitable for students.


[bookmark: _Toc237853120]Activity guide
	Introduction
SUGGESTED TIME: 
15 minutes
RESOURCES: 
Slide deck – slides 2–7
Glossary
	This lesson introduces students to data analysis, focusing on the accuracy, reliability and validity of research data.
Use slide 2 to introduce the lesson objectives. 
Explain to students that they will be using a research report created for Fit Life Performance to examine and analyse data to decide how useful it is in helping the business make informed decisions.
Instruct students to use the Glossary throughout Lesson 3 to look up and add new key terms.
Use slide 3 to explain what data analysis is and how students will use the process in the context of this assignment.
Use slide 4 to check what students already know about data analysis.
Give students 1 minute to write down anything they already know about data accuracy, reliability and validity. Encourage them to write down what they think they know, even if they are unsure.
Using slides 5–7, take each factor in turn and discuss what it means in relation to data. For example:
Accurate data (slide 5):
Ask: What does ‘accurate’ data mean? Can you give an example?
Accurate means the data is correct and free from mistakes. If 73 out of 100 people say ‘yes’, the result should be recorded as 73%, not 70% or 75%.
Reliable data (slide 6):
Ask: What does ‘reliable’ data mean? Can you give an example?
Reliable means the data is trustworthy (from a reputable source) and consistent. If the same survey was repeated with a similar group, the results would be similar.
Valid data (slide 7):
Ask: What does ‘valid’ data mean? Can you give an example?
Valid means the data answers the right question. If Fit Life Performance wants to know whether to open a city centre gym, asking people about gym location is valid.
Use an example from Fit Life Performance to check students’ understanding. For example, Fit Life Performance found that 70% of potential customers would join a city centre gym.
Ask: Is this accurate if the percentage was calculated correctly?
Yes, if recorded and calculated correctly.
Is it reliable if only five people were asked?
No, five people is too small a sample.
Is it valid if the question links to the city centre expansion?
Yes, because it links directly to the business decision.
If there is time, use this quick quiz to further check students’ understanding. Mix up the order of the questions for greater challenge. Ask students to write (or say) Accuracy, Reliability or Validity.
The data reflects its true value. Accuracy
The data is consistent and free from errors. Reliability
The data reflects the business requirements. Validity
If repeated, the same results would appear. Reliability
The data answers the right questions. Validity
There are no calculation errors in the results. Accuracy

	Activity 1: Analysing data
Suggested time: 
30 minutes
Resources: 
Slide deck – slides 8–9
Research report: Fit Life Performance
Activity 1 Worksheet (questions)
Activity 1 Worksheet (answers)
	Display slide 8.
Hand out copies of the research report for Fit Life Performance. 
Explain to students that they will be using evidence from primary research and secondary sources to assess the strengths and limitations of different data collection methods.
Allow students 5 minutes to read and digest the information in the research report. Note that they will need access to the Internet to read the secondary data (Industry Report). Explain that they will have time later to re-read the report. 
During the reading, ask students to keep in mind what constitutes accurate, reliable and valid data (from slides 5–7, which you can display again as needed). For every piece of data or information they read, encourage students to ask themselves the following questions: 
Is this a fact or an opinion? 
Why might this make the data accurate? 
Could anyone misunderstand the question? 
Hand out copies of Activity 1 Worksheet (Analyse data). There is a version of the Worksheet with example answers to refer to, if you wish. Answers could also be given to students to check their own or other students' work in independent study.
Give students a minute to look through the Worksheet. Then explain that for every question, they are looking for reasons why we can trust the data and reasons why we should be cautious.
Rather than leaving students to work through the whole Worksheet, you could pace them and review answers as you go. 
Ask students to answer Question 1 (allow 5 minutes) and then pause. 
Circulate and ask probing questions as students work, such as:
Is this question asking for a fact or an opinion? 
Could respondents interpret this differently? 
Are people likely to answer honestly?
After Question 1, ask students to compare one answer with a partner. Remind them that a good analysis explains WHY. For example: The data is accurate because respondents are reporting a factual behaviour that is easy to remember.
Ask students to read Question 2. Display slide 9. Remind students that reliability means consistency, then go through the points for reliable and less reliable data.
Ask students to answer Question 2 (allow 5 minutes) and then pause.
Circulate and ask probing questions as students work, such as:
What pattern do you notice? 
Are most people agreeing? 
Would this result likely be repeated? 
If students need assistance, ask them to look at the percentages. Ask: Are a lot of people answering in a similar way?
Ask students to look at Question 3. Remind them that validity is about whether the research method measures what we need to know.
Ask: Why might observation be useful for measuring gym usage? 
Because it records real behaviour rather than opinions.
Ask students to answer Question 3 (allow 5 minutes) and then pause.
If students need assistance, prompt them to think about:
referring to actual observation;
referring to limitations, such as: one day only, holidays, special events, small sample periods. 
Ask: If the observation only happened on one day, which research concept is affected most?
Validity because it may not represent normal gym usage.
Ask students to look at Question 4. Allow them 5 minutes to re-read the Industry Report. As they read, ask them to highlight:
Evidence of reliability
e.g. Thousands of gyms, national survey, industry analysts 
Evidence of limitations
e.g. 2019 data, before the COVID-19 pandemic (2020–2021), industry changes
Explain that, when evaluating sources, students should focus on the characteristics of the individual source rather than making general judgements about the organisation or author. Note that even trusted organisations can publish material that is outdated, lacks evidence or is unsuitable for a particular purpose.
Ask students to answer Question 4 (allow 5 minutes) and then pause.
Ask: 
Why does a larger sample improve reliability? 
Does reliable always mean current? 
Can data be reliable but outdated? 
Yes. The data may have been collected rigorously (well) but no longer reflects current behaviour.

	Activity 2: Interrogating data
Suggested time: 
25 minutes
Resources: 
Slide deck – slide 10
Research report: Fit Life Performance
Activity 2 Worksheet (questions)
Activity 2 Worksheet (answers)
	Display slide 10 and hand out copies of Activity 2 Worksheet (Interrogate the data). Ensure students still have copies of the Research report: Fit Life Performance and their completed copies of Activity 1 Worksheet. 
Explain to students that they need to move beyond describing data and show that they can interrogate it. 
This means that they should: 
explain what the data shows;
support points with evidence;
explain why it matters to the business; 
suggest a suitable business action.
There is a version of the Worksheet with example answers to refer to, if you wish. Answers could also be given to students to check their own or other students' work in independent study. 
If you think your students would benefit from an example, use the following sentence structure and model answer:
The data shows that…
This is supported by…
This is important because…
Therefore, the business should…
Model answer: The data shows that customers are unhappy with the current gym location. This is supported by the member survey, where gym location scored only 2.60 out of 5. This is important because an inconvenient location may cause members to cancel or join a competitor. Therefore, Fit Life Performance should consider opening a city centre gym.
Check students’ understanding before their independent work. Ask:
What statistic supports the point? 
Why does this matter to the business? 
What action should the business take? 
Is the answer describing the data or analysing it? 
A good answer should always include:
Point + Evidence + Impact → Recommendation
Ask students to complete Activity 2 Worksheet, working independently.
Circulate and check students feel confident about completing the task. If any require assistance, encourage them to think about the following: 
Current location 
Overcrowding 
Demand for a city centre gym 
Personal training 
Hybrid memberships 
Short fitness classes 
Growth of the UK fitness market 
Limitations of older secondary research 
While circulating, use questions as prompts. For example:
Where is your evidence? 
What number proves this? 
Why would this affect revenue or customer satisfaction?
What should the business do as a result?
Can you link this to expansion, marketing or customer retention?

	Activity 3: Reflection
Suggested time: 
15 minutes
Resources: 
Slide deck – slide 11
Research report: Fit Life Performance
Activity 3 Worksheet (questions)
Activity 3 Worksheet (answers)
	Display slide 11 and hand out copies of Activity 3 Worksheet (Reflect on findings and outcomes). Ensure students still have copies of the research report and their completed copies of Activities 1 and 2 Worksheets.
Explain that in order to ‘reflect on findings and outcomes’, students must evaluate the overall quality and usefulness of the research, and determine how effectively it supports business decision-making. 
Students should move beyond analysing individual pieces of data and instead make informed judgements about the strengths, weaknesses and impact of the entire research project.
Remind students of the evaluation structure and give an example:
Point + Evidence + Impact → Recommendation
Point: The research is mostly reliable.
Evidence: It uses both primary research and a secondary source (a large industry report).
Impact: This gives the business useful evidence when considering expansion.
Recommendation: However, the relatively small survey samples mean additional research may still be needed.
Model an approach to a question. For example, using Question 1, ask:
What makes research reliable? 
Which research method appears most reliable?
Which research method is less reliable?
Why? 
Create a class answer together. Highlight:
large sample sizes;
consistent methods;
multiple sources of evidence;
limitations of small samples.
Ask students to complete Activity 3 Worksheet, working independently. Remind them to consider the reliability, validity and limitations of the data. 
Circulate and ask probing questions. For example: 
For reliability, ask:
How many people completed the surveys? 
Is that enough to represent all potential customers? 
Which source has the largest sample size? 
For validity, ask:
Did the questions investigate the expansion proposal? 
Were the right people surveyed? 
Does the research answer the business problem? 
For limitations, ask:
What information is missing? 
Were all customer groups represented? 
Could circumstances affect the findings?
There is a version of the Worksheet with example answers to refer to, if you wish. Answers could also be given to students to check their own or other students' work in independent study.

	Plenary
Suggested time: 
5 minutes
Resources: 
Slide deck – slide 12
Glossary
	Use slide 12 to check students’ understanding against the intended learning outcomes. Ask students questions to check understanding against each objective and consolidate their knowledge. For example:
Objective 1: What three things do we expect from accurate data? 
It is correct, precise and free from mistakes or bias.
Objective 2: What is the most important finding from the research that should influence Fit Life Performance's decision, and why?
For example, the high demand for a city centre gym is the most important finding because it suggests there is a strong customer base, making the expansion more likely to succeed.
Objective 3: What is one limitation of the research and how could it be improved?
For example, the sample size was too small, so it may not represent the target market. The research could be improved by surveying more people from different age groups and locations.
Remind students to use the Glossary to look up and reinforce definitions of any technical terms encountered during Lesson 3.
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